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PREFACE 

What is the critical or creative thinking that the Quran taught the Prophet 
and continues to teach us? Critical or creative thinking is known as discernment 
(Ладап) in the Quran. Critical thinking is defined as: The intellectually disci- 
plined process of actively and skillfully conceptualizing, applying, analyzing, 
synthesizing, and/or evaluating information gathered from, or generated by, ob- 
servation, experience, reflection, reasoning, or communication as a guide to be- 
lief and action, 

Quranic thinking becomes critical when it evaluates the reasoning of a sign 
(ауай): Such evaluation must, however, be carried forth in a constructive man- 
ner. The purpose of critical thinking is to achieve understanding, evaluate view- 
points, (ask questions) and solve problems. In general, our thinking is likely to 
become critical when concrete learning experiences precede abstract thought, 
that is, when there is thinking wedded with wisdom (Aikmah).' 

This critical thinking Teacher 5 Manual teaches the process of how the 
Quran teaches us to think. Doing this, studying how the Quran teaches us to 
think, we learn to connect what we do with what we think and believe. In terms 
of psychology, we could say we learn to connect our behavior to our cognition. 
This is different from the disconnect that occurs between our behavior and our 
cognition when we just memorize the Quran without understanding the process 
behind what the sacred text says which is, unfortunately, the way full time and 
weekend Islamic schools in the West teach. That is, if we were to study history 
and its principles, or any secular subject in a mainstream American high school 
today, our teacher would most probably be teaching us through the process of 
critical thinking that he or she learned to become a teacher. 

However, it needs to be said that learning how the Quran teaches us to 
think in no way questions the eternality of the Quran or in its having been a di- 
vine revelation to Prophet Muhammad. Just as a study of history as the “соп- 
tent” of a course in history has to accept the principles of history, so a study of 
the sacred text has to accept the principles that Quranic “content” teaches. 

In addition, even though this sacred text was revealed centuries before there 
was any formal study of the critical thinking process, all of the later nine stan- 
dards, eight elements of reasoning and seven moral traits are to be found in the 
Quran as we hope to show through this course on Quranic Studies. The Quran 
actually incorporates and teaches these to ones who engage in the process of 
critical thinking. 


What is the Quranic Worldview? 

The Quranic worldview contains a foundation for reform. It 
should be reflected in a cogent, coherent, critical manner in the struc- 
ture, applications, and outcomes of Islamic societies. Lack of aware- 
ness of the Islamic worldview’s structure and content has caused a loss 
of vitality, resilience, relevance, and intellectual productivity. Islamic 
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principles, concepts, and values lack influence despite the abundance 
of writings from Islamic heritage and methodological tools for under- 
standing... 

Muslim thought patterns should be reformed through the critical 
study and examination of Muslim tradition. ... Muslim intellectuals 
should ... adopt objectivity and constructive criticism to view their own 
history and culture. The Islamic worldview contains the doctrinal foun- 
dation and the intellectual. psychological, and emotional impetus for 
the Muslim community to recover what it has lost.... 

The purported conflict between revelation and reason for Muslim 
communities is an illusion with no foundation in human nature or ob- 
jective reality. At question are the written texts of revelation and the 
reality of human nature and the laws of the universe. Кеа5оп 5 job is 
to verify that revelation describes the reality of human nature and the 
wider universe. Since revelation and universal laws derive from the 
same source, there is no discord between the actual meaning and guid- 
ance conveyed by divine revelation... 

Concern regarding the mind, or reason, relates not to reason or its 
axioms—which are an unchanging aspect of human nature-but rather 
with how reason and its capacities are used. The Quran speaks fre- 
quently of the processes of comprehending (a/-tadabbur)-using one’s 
reason (al-aql/al-taaqqul), reflection (al-tafakkur), and seeing (а/- 
ibsar). 

The proper understanding of revelation cannot possibly require 
coercion, compulsion, or a negation of human nature or laws of the 
cosmos. Divine revelation came to lead us to an understanding of our 
own true nature and creation as a whole: the only way to build a just, 
healthy, creative society. This revelation urges and guides human be- 
ings to activate and obey their will to do good. For example, the Quran 
... guides us to use our human capacity for good, and is motivated by 
faith, wisdom, and a sense of ethical purposefulness. The Quranic 
worldview contains no possibility of genuine conflict between revela- 
tion and the facts of nature, human and cosmic. All a seeker requires 
to discover truth is to persevere in weighing and comparing available 
input... 

Over time, the Quran was viewed just as a means to acquire a 
blessing and a heavenly reward through recitation and memorization 
while ijtihad (attempts to grapple with its meanings in new and cre- 
ative ways) was lacking... The Quran remains a constitution, an eternal 
message, a call, a law, and a worldview valid for all times and places. 
Its function is not to issue instructions or promulgate laws to manage 
society in specific times and places; instead, it presents a timeless, di- 
vinely inspired worldview.... 

The Quranic worldview is an ethical, monotheistic, purposeful, 
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positive perspective on the world and reflects the healthy, well-bal- 
anced human nature God created within us. Subsequently, a scientific, 
law-governed perspective supports responsible stewardship of the 
earth and its riches. A Muslim who has grasped the Quranic worldview 
will live in harmony with his or her God-given nature, which is essen- 
tially good. We as Muslims аге called upon to instill in our children's 
minds and hearts a vision of love, dignity, and peace.... 

We can begin to envision the implications of the Quranic world- 
view for our societal institutions by applying its concepts to various 
areas of life. Such concepts include mutual consultation, justice, char- 
ity, the doing of good, and purification. Opposing concepts are injus- 
tice, wrongdoing, aggression, and all that counters reason and human 
interests. We seek to establish a proper understanding of the Quran as 
the source of guidance and a constructive spiritual worldview for our 
lives and society. The Quran serves as a measuring rod for all proposed 
aims and ригроѕеѕ-аѕ well as a set of criteria for evaluating the content 
of narratives and other texts.... 

The Quran is not a discourse of the supernatural and the miracu- 
lous, like revelations delivered to humanity in earlier periods of its de- 
velopment. It is the discourse of knowledge, reading, reflection, and 
contemplation; of reason, argument, and persuasion, and of guidance, 
brotherhood, justice, and реасс.... 

Sound application of Islamic values and concepts within the con- 
text of particular times and places requires wisdom, knowledge, and 
discerment. The Quran, which is the word of God and His final mes- 
sage to humankind, is also the source of valid guidance in the proper 
use of nature and the laws of the cosmos іп all times and places... 

Monotheism is the most fundamental principle of this worldview. 
since it provides the most intuitively convincing, universal response 
to human spiritual need. It also represents the ‘ceiling’ of human logic 
in understanding the various dimensions of life and existence: There 
is not like Him anything. He is The Hearing, The Seeing. (42:11) The 
Quran’s instructions reflect the essential nature of human conscience 
with its purposeful, ethical, and spiritual inclinations. 

The principle of divinely granted stewardship is reflected in God’s 
statement to the angels upon His creation of human beings. On the in- 
dividual and communal levels, humans possess awareness and under- 
standing. The principle of stewardship, which implies the ability to act 
in the world, bestows an honored position on human beings. This po- 
sition entails the right to exercise freedom in the making of life deci- 
sions, and duties, responsibilities, and accountability for our actions 
on earth.... 

Justice (fair-mindedness) is the central aim of all human action 
and interaction on all levels: material, spiritual, economic, social, and 
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political. Without justice and moderation, all dimensions of human ex- 
istence and stewardship are devoid of meaning and purpose: justice is 
the measuring rod for sound human conduct. The Quran helps us see 
the all-inclusiveness of justice in all aspects of life for the individual 
and the community... 

Humans are distinguished from other creatures by their spirit and 
conscience, and by their desire to scek knowledge. This honor entails 
a responsibility that in turn requires that humans enjoy freedom to 
make meaningful choices. However. freedom does not justify chaos 
or hurting the rights and interests of other individuals, the community, 
or coming generations. Hence, no one may infringe upon this human 
right of stewardship in its individual and communal dimensions.... 

Subjective personal freedom is a freedom of conscience related 
to an individual’s convictions, doctrinal beliefs, and worldview.... (It) 
is the freedom to act within the social sphere. This freedom impacts 
society and has corresponding limits determined through mutual con- 
sultation. The community determines boundaries and controls and 
should strive for the proper balance between individual rights and free- 
doms, and the right of the community to ensure its well-being and sur- 
vival. 

The Quran assures us that God’s enduring reward shall be given 
to those ...who responded to their Lord and performed their formal 
prayer and their affairs are by counsel among themselves, and who 
spend of what We provided them... (42:38). Consultation’s purpose is 
to provide guidance for the ordering and management of society as a 
whole without infringing on individual rights and freedoms. 

People are led both rationally and intuitively to the conviction 
that, within the limits of their abilities and circumstances, they are free 
to make meaningful choices for which they are responsible. The 
Quranic worldview secs human life as a serious, meaningful venture 
of fundamental goodness. It sees the fruit of all we accomplish in this 
life by way of reform. creativity, and service as extending into the spir- 
itual realm of etemity. Our inborn spiritual perception is the foundation 
for the religious and moral sense. By bringing such aspirations into 
the center of our awareness, the Quranic worldview becomes our focus 
and source of inspiration. 

One becomes better able to make conscious, well-informed, and 
responsible decisions about one’s direction in life. The worldview in- 
tensifies our awareness of our responsibility and moral accountability, 
which are inseparable parts of our God-given human nature and among 
the features that qualify us to fulfill the role of God’s stewards on earth. 

By virtue of their growing knowledge, human beings have been 
given the ability to make use of the earth's resources and to build cul- 
tures and civilizations. They have also been granted freedom, the abil- 
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ity to choose, and a capacity for spiritual and moral perception that 
leads them to live purposefully and to seek goodness and rectitude, 
and an awareness of their accountability before their Maker.... 

To right the course of Islamic thought and culture today, Muslim 
thinkers and reformers should reclaim a comprehensive, scientific 
point of view (of critical thinking). Then, based on the solid foundation 
of the Quranic worldview, they can reform the Muslim community’s 
approach to culture, education, and child rearing, which form the basis 
for the community’s thought, academic institutions, and training. 

The senses serve as tools of reason, which is the measure of 
human thought. Based on logic and the fundamentals of reason and 
соттоп sense, we make observations and comparisons that enable us 
to form judgments about the world. The will serves as the basis for 
one’s choices and decisions, either in pursuit of righteousness, justice, 
and reform on earth—or in satisfaction of selfish ends. As individuals 
and as a society, Muslims can repair what is broken in their way of 
thinking and the thinking of future generations. 

The task of reform belongs to Muslim thinkers and pioneers who, 
in order to overcome cultural restraints and rigid, backward thinking, 
will need a generous dose of objectivity (non-egocentricity and/or 
socio-centricity), patience (integrity, confidence in reason, fair-mind- 
edness), апа courage. 

We need an eamest, objective, critical reexamination of this com- 
munity’s heritage and history so we can distinguish the good from the 
bad, the useful from the useless. If we purge our intellectual, educa- 
tional, and social spheres of weaknesses, prejudices, and distortions. 
we will be able to nurture an objective (non-egocentric), Quranically 
grounded, global perspective that derives its inspiration from the wis- 
dom embodied in the life of the Prophet and the ways he applied the 
teachings of the Quran to real-life situations. 

Knowledge and understanding are, first and foremost, the craft of 
thinkers, scholars, academicians, and intellectuals, as well as that of 
schools and teachers. The parents’ tasks are, first and foremost, child- 
rearing and the education and refinement of their children’s spirit and 
conscience, and guidance in their children developing proper conduct. 
Thinkers, educators, and reformers need to pay particular attention to 
writings and institutions that concern themseives with research on ed- 
ucation from a cultural, scientific perspective, and then provide such 
research to parents by whatever means possible, particularly now that 
we live in the age of electronic communication and the Internet. 

Muslim students and researchers need to do the following: free 
themselves from the habit of imitation (taqlid) and mental subordina- 
tion, arming themselves with a creative, comprehensive, critical, sci- 
entific, and analytical way of thinking; develop a good understanding 
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of the Quranic perspective on human beings and the world around 
them, with its unchanging values and principles; equip themselves with 
a thorough knowledge of the scientific (and critical thinking) method 
of studying human nature and the laws and patterns of the material 
universe, as well as human societies and their potentials and strengths 
within the context of their particular temporal and geographic contexts; 
and benefit from both the Islamic heritage and the scientific achieve- 
ments of modern Wester society.’ 


About This Book 

This work is divided into three chapters: 

Chapter І: Critical thinkers apply the Nine Standards (clarity, accuracy, 
precision, relevance, depth, breadth, logic, importance and fairness) to: 

Chapter 11: The Eight Elements of Reasoning (point of view, purpose, 
questions, inferences, concepts, information, implications, assumptions); When- 
ever we think, we think for a purpose within a point of view based on assump- 
tions leading to implications (consequences). We use vocabulary (concepts, 
ideas and theories) to interpret facts (data, evidence and experiences) in order 
to answer questions, (solve problems, and resolve issues) in order to develop: 

Chapter Ш: The Seven Moral Traits (belief in One God, God-conscious- 
ness, integrity through moral discipline, empowering courage, persevering in 
goodness, empathic altruism and being fair and just). 

As previously noted, critical thinking is a process that analyzes how we 
think. This is the key to critical thinking. We do not learn “what” to think, but, 
rather, “how” to think. In English, the words “critical thinking” and “critical judg- 
ment” both refer to basically the Quranic concept of discemment (/нғаат). While 
our first reaction to the word “critical” may be that we think it means something 
negative such as “to criticize,” this is not what critical thinking or critical judgment 
is about. There are no negative connotations. Critical thinking (judgment, discern- 
ment (/иғдап)) refers to analyzing thoughts in order to become better at thinking. 
In this case, it is analyzing the Quranic text by studying HOW to think. 

Students best develop Quranic critical thinking skills through dialogical 
learning. Dialogic learning is learning that takes place through dialogue. It is 
typically the result of dialogue where those engaging in dialogue relate to, or 
believe in the principle that all people are equal and deserve equal rights and 
opportunities. In other words, the consequence of a dialogue in which different 
people provide arguments based on validity claims and not on power claims. 
Through dialogue with the Quranic text with classmates, with a teacher or men- 
tor, the goal of the students is to achieve ethically rational development, that is, 
a genuine sense of justice or fair-mindedness. 

If critical thinking is taught simply as atomic skills, separate from the em- 
pathic practice of entering into points of view that students are fearful of or hos- 
tile toward, they will simply find additional means of rationalizing prejudices 
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In order for students to develop into Quranic critical thinkers, they have to 
engage in questioning as the sacred text does through many of its signs (ayat). 
Learning from the Quranic way of questioning deepens students’ understanding 
and strengthens their belief. They are then able to put what they believe into 
practice in a fair and meaningfully way. As emerging critical thinkers who learn 
to deeply question what they believe, they bridge any gap that may be present 
between their beliefs and their practice. 


How Do Teachers Ask Questions? 

As teachers, we want students to think with us as we lecture or 
guide a discussion. How do we ask questions that stimulate this kind 
of intellectual engagement? We can best promote critical thinking by 
asking open questions that cannot simply be answered ‘yes’ or ‘no’ or 
with a single ‘right’ answer. Our questions can invite Quranic Studies 
students to analyze, synthesize or evaluate*course material. ‘Why?’ 
and ‘How?’ сап be more profitable for discussion than ‘What?’ 

Ask your students to clarify their comments or answers. You 
might do this even when the comment is clear to you. This can be help- 
ful for other students in the class: 


Ars you saying that...? 
Could you give me an example? 


Ask questions that probe your students’ assumptions. They may 
be unaware of their assumptions until asked to articulate them: 


What are you assuming here? What could we assume instead? 
Is this always the case? 
Why do you think the assumption holds here? 


Ask questions that probe reasons, evidence and causes. Lead 
students to support their arguments: 


What are your reasons for saying that? 

What other information do we need to know? 
Is there good evidence for believing that? 
What do you think the cause is? 


Ask questions that probe implications and consequences: 


When you say___, are you implying that ? 
If you do that, what will happen? 
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How is that connected to the question? 
How does that bear on 5 
How does that follow? 


Ask questions that help students recognize, and clarify, their own 
thought processes: 


Could you explain further where you're having difficulties? 
Could you express that point in another way? 

Could you be more specific? 

Have you thought of. ..? 

What factors make this a difficult problem? 

What would this look like from the point of view of ___? 


Ask questions that require students to defend their positions. Play 
‘devil’s advocate,’ (a person who expresses a contentious opinion іп 
order to provoke debate or test the strength of the opposing arguments) 
even with students you agree with or who articulate their points most 
clearly and persuasively. All students can benefit from this intellectual 
exercise. 

Ask a question with multiple possible answers. Write all options 
on the board without commenting on the list being produced. Then 
have the class discuss the options, explaining why some answers are 
better than others. 

When you ask open questions, be sure to allow students time to 
respond (between 10 and 30 seconds). This time feels longer than it 
is; try not to rush in too soon to rephrase the question or answer it your- 
self. If the silence is protracted, however, you might try rephrasing the 
question or have a student rephrase it for you or give students a few 
minutes to write about the question or discuss it with a реег.° 


TACTICS 
In addition to placing an emphasis on questions, have students: 


Summarize or put into their own words what the Quran has said. 
Elaborate on what it has said. 

Relate the issue or content to their own knowledge and experience. 
Give examples to clarify or support what they have said. 

Make connections between related concepts. 

State the question at issue. 

Describe to what extent their point of view differs. 


THIS QURANIC TRANSLATION 
All Quranic signs are translations from The Sublime Quran unless other- 
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wise indicated. For the Muslim, the Quran is the Word (Logos) of God. It is 
this Word of God that has inspired artists, artisans. poets, philosophers and writ- 
ers, those who had been the exponents of Islamic culture and civilization for 
almost 1500 years. Yesterday and today’s Muslim wants to know more about 
each Word that God chose for His revelation through the Quran. This realiza- 
tion, in turn, prompted the translation of The Sublime Quran, an attempt to give 
the sense of unity within the revelation to a non-Arabic speaking reader. 

Universal: The blessed Prophet did not bring a new religion; he came to 
confirm what was right in the messages of the previous Prophets. Does this 
translation speak to the universality of the Quran? The Quran tells the Prophet, 
the mercy to all of humanity, to speak to people in their own language. Follow- 
ing his example, in addition to the translation being unbounded by time. in sev- 
eral sensitive cases, the word chosen to translate an Arabic word is also of a 
universal or inclusive rather than a particular or exclusive nature. 

This opens up the study of who this Prophet actually and adds to the broad- 
ening of the perspective and scope of the Quran so that it becomes inclusive 
rather than exclusive to one particular group of people. In other words, in this 
way a larger audience can relate to its message. 

Inclusive language: Examples of this would be the translation of the de- 
rivatives of k f r, literally meaning: To hide, to deny the truth or cover over 
something. Most English translations use the verb “to disbelieve” or “to be an 
infidel” making the active participle “one who disbelieves” or “one who is an 
infidel.” In the present translation the more inclusive viable terminology is used. 
namely, “to be ungrateful,” the active participle being “one who is ungrateful“ 
where the context allows. The Quran itself declares its timelessness and uni- 
versality. Therefore, its understanding or interpretation must also be eternal and 
for all time, inclusive of all of humanity rather than exclusive to one group of 
people. 

Another example is that when the Quran refers to “the Children of Israel,” 
it is not referring to a geographical area, but to Prophet Jacob who was called 
“Israel.” Therefore, the Children of Jacob is used here. 

Yet another example of the use of inclusive language іп an attempt to speak 
to people in their own language, is the use of God instead of Allah. Many Eng- 
lish speaking Muslims as well as many of the English translations of the Quran 
to date, use Allah when speaking English instead of God. The intention on the 
part of the speaker is to maintain a sense of piety. They feel that using Allah in 
English moves them in that direction. Many even claim that the word Allah can- 
not be translated. 

However well intentioned a person may be, the use of the word Allah in- 
stead of God when speaking English, first of all, does not follow the Quranic 
verse that tells the Prophet to speak to people in their own language. Subse- 
quently, it does not follow the Sunnah of the Prophet who did speak to people 
in their own language. 
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In addition. it creates a divide between Muslims who use the word and the 
English speaking people of various faiths to whom they are speaking. In effect. 
it creates the illusion that there is more than One God— Allah and God. The re- 
sponse of the English speaking person of another faith is to say: I do not under- 
stand your religion: you have a different God than І do and you call Him Allah. 

It needs to be clearly explained to English speaking Muslims that, unlike 
what they may feel. they do not have a monopoly on the word Allah. Arabic 
speaking Christians and Arabic speaking Jews also refer to God as Allah. The 
Old Testament and New Testament, when translated into Arabic, use Allah for 
God. 

English speaking Muslims. therefore, need to recall the message of the 
Quran that God is One (rawhid). In addition, the Prophet did not bring a new 
religion but confirmed what was correct in the messages of previous Prophets, 
name- ly, that God is One. Finally, they need to follow the example of the 
Prophet, as the Quran says he is the model or example to be followed. by speak- 
ing to people in their own language. 

Thou vs You: In regard to the second person singular (thou) as opposed to 
the second person plural (you) in English. in the Arabic language is very spe- 
cific. There are fourteen personal pronouns in Arabic as opposed to six in Eng- 
lish. Arabic includes the nominative “thou": the objective, “thee“: and the 
possessive, “thy”. 

It is important to keep the distinction. The distinction between using the 
second person singular (Thou. Thee. Thy) refers to the Oneness of God. the sin- 
gular God. Whereas when “you” or second person plural is used for God, we 
are indicating that there are plural gods. This is the only sin that the Quran says 
is unforgivable. 

In order not to burden the reader with King James’ language. wherever the 
reader sees you in bold, this indicates that the original was thou or thee, your 
indicates that the original was thy. 

God knows best. 


Laleh Bakhtiar 
Chicago, 2016 
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рап of the Critical Thinking Community, www.criticalthinking.org, My attempt 
has been for all the quotes and paraphrases used here to follow fair copyright 
use. 

Whereas Drs. Paul and Elder may not have used their work in religious ed- 
ucational settings, due to the separation of church and state in the educating of 
American students, leaming from their works it became clear that their teach- 
ings can help Muslim students, as well, if their method is presented through the 
content of the the Quran. If Muslim students come to understand that the Quran 
actually teaches critical thinking, that is, discernment (figan). HOW to think, 
they will be armed with the intellectual skills they need to confront Islamic ex- 
tremism. 

One of the main scholars that Islamic extremists use in their propaganda is 
Seyyed Qutb. In order to further arm Muslim students for any confrontation 
they may have with Islamic extremists who would quote that their ideas come 
from Seyyed Qutb, І have used his Quranic commentary, Jn the Shade of the 
Quran, in Chapter I of this work. Students will learn how, contrary to what they 
may be told or taught, in many cases, Seyyed Qutb’s commentary speaks of and 
describes the way that the Quran actually teaches critical thinking and Islamic 
extremists cannot say that I have left out their scholars. 

My thanks also to Abu Hamid Abu Sulayman for his work entitled, The 
Quranic World View, published by ШТ in Herndon, Virginia and М. М. Sharif 
and B. A. Dar for their essays: “Philosophical Teachings of the Quran,” and 
“Ethical Teachings of the Quran,” respectively published in A History of Muslim 
Philosophy (1963), now available ontine. The fruit of these latter two works 
and their importance for critical thinking are to be found in Chapter III of this 
work indicated by *. 

Last, but certainly not least, 1 wish to thank Kazi Publications and its 
founder, Liaquat Ali, for his constant support and encouragement to forge new 
areas of Islamic thought with the hope that the banner of Islamic intellectual 
sciences (а/- 'а41ї) will be passed to young students as they confront a Muslim 
world deeply entrenched in Islamic narrative sciences (al-naqli). 


PROLOGUE* 

It is important for students to learn to read well as they develop into Quranic 
critical thinkers. By doing so, they learn how to engage in a process known as 
“close reading.” Close reading describes, in terms of critical thinking, “the care- 
ful, sustained interpretation of a brief passage of text. Such a reading places 
great emphasis on the single particular over the general, paying close attention 
to individual words, syntax, and the order in which sentences and ideas unfold 
as they are геай.• 

Students in a Quranic Studies program not only need to leam how the sa- 
cred text teaches Quranic thinking, but also how to “own” the important Quranic 
ideas. This is accomplished by students learning the active use of intellectual 
or cognitive skills. This, in turn, requires the art of close reading by actually 
learning how to put it into practice in understanding the Quranic message. 

The focus here in this prologue is to show some of the basics necessary to 
develop close reading. What does it mean to think Quranically from a close 
reading of it? 


Reading Needs to Have a Purpose 

When we ask questions about the purpose, aim or objective of the Quranic 
text we are reading, this forces us to develop certain tasks. Readers developing 
into critical thinkers read for a purpose, a goal, objective or agenda. What this 
purpose is depends on what they are reading and determines how they read. In 
the case here, the purpose is to understand the Quranic message. Reading the 
Quran has a universal purpose: to figure out or understand the logic of what 
God has to say on a given subject by asking as they read the Quran: 


What is the purpose of this sign (ayah)? 
Is the Quranic purpose in this sign well stated or clearly implied? 


The Quran consists of words and when students engage in close reading, 
they learn to translate the words into meaning. The Quranic message has trans- 
lated ideas and experiences of the past into words. Now students must take those 
same Quranic words and re-translate them back into the original meaning that 
they had with the aid of their own ideas and experiences. By accurately trans- 
lating Quranic words into intended meanings, critical thinkers have engaged in 
analytic, evaluative, and creative acts. 

Unfortunately, few Quranic readers are skilled at translating the Quranic 
meanings of words. There are few who are able to accurately mirror the meaning 
that the Quran intended. They project their own meanings into it. They unin- 
tentionally distort or violate the original meaning of the Quran that they read. 

In general, then, students should read to figure out what the Quranic signs 
(ауа!) mean. Their reading will be influenced by their purpose for reading and 
by the nature of the Quranic text itself. For example, if students are reading for 
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spiritual reward, it may not matter if they do not fully understand the Quranic 
text. This is fine as long as they know that they do not deeply understand it. 
Some of the various purposes for reading the Quran include: 


1. Sheer spiritual reward: requires no particular skill level. 

2. To enter, understand, and appreciate the Quranic world-view: requires 
close reading skills in working through a challenging series of tasks that stretch 
our minds. 

3. To learn how the Quran teaches us to think: requires close reading skills 
in internalizing and taking ownership of the Quran’s organized system of mean- 
ings. 


With these points in mind, teachers know that in close reading there are 
Certain tools and skills needed to read the sacred text. In addition to being clear 
about the purpose of students in reading, they must also be clear about God’s 
purpose in the revelation. Both are relevant. 


Developing Quranic Knowledge‘ 

All knowledge exists in ‘systems’ of meanings, with interrelated primary 
ideas, secondary ideas, and peripheral ideas. Imagine a series of circles begin- 
ning with a small core circle of primary ideas, surrounded by concentric circles 
of secondary ideas, moving outward to an outer circle of peripheral ideas. The 
first ideas, at the core, explain the secondary and peripheral ideas. Whenever 
we read the Quran to acquire knowledge, we should take ownership, first. of 
the first ideas. These primary ideas are the key to understanding all of the other 
ideas. Moreover, when we gain an initial understanding of the primary ideas, 
we can begin to think within the system as a whole. The sooner we begin to 
think within a system, the sooner the system becomes meaningful to us. 

We should relate the core ideas we learn within Quranic Studies to core 
ideas in other systems of knowledge, for knowledge exists not only in a system 
but also in relation to all other systems of knowledge. To do this, we must leam 
how to read the Quran for its core ideas and for its system-defining function. 
Mastering any set of foundational ideas makes it easier to learn other founda- 
tional ideas. Learning to think within one system of knowledge helps us learn 
how to think within other systems. 


Reading to Understand the Quranic System of Thought 
Close reading of the Quran requires disciplined reading in understanding 
tits systems of thought. This means Іеагпіпр the elements of how our thought 
process works. Whenever we think, we think for a purpose within a point of 
view based on assumptions leading to implications (consequences). We use 
vocabulary (concepts, ideas and theories) to interpret facts (data, evidence 
and experiences) in order to answer questions, (solve problems, and resolve is- 
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sues). Reading in this way, we are able to construct the Quranic systems of 
thought. 

When we come to understand these eight basic elements of thinking or rea- 
soning, we have powerful intellectual tools that enable us to think better. We 
understand that whenever we reason about anything whatsoever, these parts of 
thinking are inherent in our тіпа” operations.. 

Thus, when we read, we are reasoning through the Quran; we are reading 
for a purpose, using concepts or ideas and assumptions of our own, making in- 
ferences, thinking within a personal point of view. At the same time, the Quranic 
text we are reading is the product of Quranic reasoning. We, therefore, recognize 
that embedded in the Quran is God's purpose, questions, assumptions, concepts 
and so forth. The better we are at understanding our own reasoning within our 
own perspective, the better we can understand the reasoning of the Quran, The 
better we understand Quranic logic, the better we understand our омп.• 

When we can effectively move back and forth between how we are reading 
and how we are thinking, we bring how we think to bear upon what we read 
and what we read to bear upon how we think. We are able to change our thinking 
when the logic of how we read improves how we think. We are able to withhold 
accepting new ideas when we cannot reconcile them with our own. 


Understanding the Quranic Systems of Thought 

To understand the Quranic point of view, disciplined reading approaches 
it as systems of thought. The Quranic sacred text is not only based on a system 
of thought, but it is a system of systems. Quranic content as a large-scale system 
also contains sub-systems within it: semantics, grammar, rules of recitation, 
pronunciation, calligraphy, exegeses, and so forth, as well as serving as the basis 
for the development of many other sciences such as cosmology, metaphysics. 
physics, biology, psychology, economics and so on. Therefore, the sacred text 
can be seen as a system of systems. 

To understand this system within systems, students have to actively engage 
in a dialogue with the sacred text, actively seeking the Quranic purpose in its 
revelation, looking for the systems of meaning within it. 

Close reading requires that students form questions and look for answers 
to those questions while, at the same time, reading the text. Students should 
learn to connect new ideas they are learning from the sacred text to ideas they 
have previously learned about the Quran, correcting their errors when it is nec- 
essary to do so. 


Who is a Strong-Sense Quranic Critical Thinker? 
According to research done in this area, the following would describe a 


strong-sense Quranic critical thinker: 


1. An ability to question deeply their own framework of thought; 
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2. An ability to reconstruct sympathetically and imaginatively the strongest 
versions of points of view and frameworks of thought opposed to their own, 

3. An ability to reason dialectically (multilogically) in such a way as to de- 
termine when one's own point of view is at its weakest and when an opposing 
point of view is at its strongest. 

The Quran, for instance, often makes contrasts between believers and non- 
believers (18:29), between paradise and hell, life and death, angels and satans, 
manifest and hidden and openness (see 4:123-124 and 92:5-8). It uses phrases 
such as ‘whosoever ... and whosoever; as for one who ... and as for 
one who; and as for ... and as for (see 3:106-107; 89:25-30). 

A Quranic thinker, comfortable thinking about multilogical problems, is 
comfortable thinking within multiple perspectives, in engaging in dialogical 
and dialectical thinking, in practicing empathic altruism, in thinking across dis- 
ciplines and domains. Multilogical thinking is thinking that sympathetically en- 
ters, considers, and reasons within multiple points of view. 

Strong sense critical thinkers are not routinely blinded by their own points 
of view. They know they have points of view and therefore recognize on what 
framework of assumptions and ideas their own thinking is based. They realize 
the necessity of putting their own assumptions and ideas to the test of the 
strongest objections that can be leveled against them. Teaching for critical think- 
ing in the strong sense is teaching so that students analyze and develop. under- 
stand, and critique their own deepest prejudices, biases, and misconceptions, 
thereby discovering and contesting their own egocentric and sociocentric ten- 
dencies. 

Only if we contest our inevitable egocentric and sociocentric habits of 
thought can we hope to think Quranically in a genuinely fashion. Only dialog- 
ical thinking about basic issues that genuinely matter to the individual provides 
the kind of practice and skill essential to strong sense critical thinking. 


Who is a Weak-Sense Quranic Critical Thinker? 
Again, based on studies in this area, the following characteristics defines a 
weak-sense Quranic critical thinker: 


1. Those who do not hold themselves or those with whom they ego-identify 
to the same intellectual standards to which they hold ‘opponents’ (for example, 
the early ungrateful Quraysh). 

2. Those who have not learned how to reason empathically within points 
of view or frames of reference with which they disagree (extremists who operate 
from a scriptural rigid and intensely literal interpretation of the Quranic text). 

3. Those who tend to think monologically (within only one point of view; 
those who have a tribal mentality and deep intolerance). 

4. Those who do not genuinely accept, though they may verbally espouse, 
the values of critical thinking (narrow-minded, inflexible individuals). 

5. Those who use the intellectual skills of critical thinking selectively and 
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self-deceptively to foster and serve their vested interests (at the expense of truth 
such as hypocrites to whom the Quran describes); able to identify flaws in the 
reasoning of others and refute them; able to shore up their own beliefs with rea- 
sons. 


Who is an Uncritical Quranic Thinker? 
The following describes the uncritical Quranic thinker based on cognitive 
research studies: 


1. Such a person has undeveloped intellectual skills resulting so that such 
person is naive, conformist, easily manipulated, dogmatic, easily confused. un- 
clear, closed-minded, careless in word choice, inconsistent, unable to distinguish 
evidence from interpretation. 

2. Does not recognize that he or she is not a critical thinker. 


Reading While Thinking About Reading 

The human being has been endowed with a reflective mind. It can then use 
this to reflectively think about how it is reading the Quran. Іп this case, the mind 
moves back and forth between thinking and, then, thinking about thinking, It 
moves forward a bit, then loops back upon itself to check on its own operations. 
It checks its tracks. It makes good its ground. It rises above itself and exercises 
oversight оп itself.« 

For students to learn how to monitor their own thinking while processing 
what the Quran is teaching is an important ability for them to have. An example 
would be, if students do not understand what they are reading, they should slow 
down and put the meaning of each sentence they are reading in their own words. 


How to Engage the Sacred Text 
In engaging with the sacred text, students should ask themselves: 


Can 1 summarize the meaning of this sacred text in my own words? 
Can І give examples from my own experience of what the Quran 
is saying? 
Can I generate metaphors and diagrams to illustrate what the 
Quran is saying? 
What is clear to me from the Quranic signs and what do | need clarified? 
Can J connect the core ideas in the Quran to other core ideas 
I understand? 


The Quran is a Teacher 
The Quran is a teacher. By close reading of the Quranic text, students learn 
the essential meaning of how the teacher is teaching. This, then, helps students 
put the Quranic meanings into practice. When they take the basic, core ideas of 
the Quranic teachings into their minds through close reading. they can begin to 
use them productively in their own life. 
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Questions to Ask Students 

Do you know how your mind operates? 

Are you aware of your prejudices and preconceptions? 

Are you aware of the extent to which your thinking mirrors 
the thinking of those around you? 

Are you aware of the extent to which your thinking has been 
influenced by the thinking of the culture in which you have 
been raised and conditioned? 

To what extent can you step outside your day-to-day mindset 
and into the mindset of those who think differently from you? 

Are you able to imagine being “wrong” in some of your beliefs? 

What criteria would you use to evaluate your personal beliefs? 

Are you aware of how to upgrade the quality of your own beliefs?+ 


The Intellectual Endeavor of Close Reading 

Reading is a form of intellectual work. Intellectual work requires willing- 
ness to persevere through difficulties. But perhaps even more important, intel- 
lectual work requires understanding what such work entails. This is where most 
students fall short. Consider the challenge of analyzing, evaluating, and repair- 
ing an automobile engine. The biggest challenge is in knowing how to do what 
needs to be done: how to use the tools of auto mechanics in taking the engine 
apart and how to run tests on specific systems іп it. And learning this requires 
learning how an automobile engine functions, the intemal combustion system 
it represents.” 

No one would expect to know how to repair an automobile engine without 
training, involving both theory and practice. If we learn to ‘read’ without un- 
derstanding what good reading involves, we leam to read poorly. That is why 
reading is a fundamentally passive activity for many students. It is as if their 
theory of reading was something like this: We let our eye move from left to 
right, scanning one line at a time, until somehow, in some inexplicable way, 
meaning automatically and effortlessly happens in ош mind.« 

Here we have emphasized the fact that close reading, reading that is sub- 
Stantive in nature, requires a particular form of engagement of the mind. It re- 
quires intellectual skills that enable the readers to analyze and assess as they 
read. It requires the ability to question in special ways while reading. Only when 
students actively engage their minds in a skilled dialog with the texts they read, 
disciplining their thinking as they read, are they achieving depth of understand- 
іпр.• 

Close reading teaches the following: 


Understanding our purpose in reading the Quran 
Understanding God’s purpose in the revelation of the Quran 
Seeing ideas in the Quranic text as being interconnected 
Looking for and understanding systems of Quranic meaning 
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Engaging the sacred text while reading 

Going beyond impressionist reading of the Quran 

Formulating questions and seeking answers to those 
questions while reading the Quran 


To read the Quran, particularly reading it in translation, in addition to hav- 
ing the above understandings, students must be able to identify the big picture 
within the Quran, to determine the key ideas within the Quran early on, and to 
see the scaffolding that connects all the ideas within the Quran. In other words, 
they need to develop structural reading abilities. Moreover, students need to see 
that there are generalizable skills they must develop to read signs (ауаг, singular, 
ayah) and sections (singular, ruku) as well as chapters (suwar, singular, surah). 
In addition, students must develop reading skills specific to reading the Quran, 


What does this sign (ауай) tell me about the Quran? 

What is the main idea іп the Quran? 

What are the parts of the Quranic whole, and how does it deal with 
those parts? 

In the light of my structural reading, what questions would І 
pursue during close reading of the Quran? 


Reading Quranic Sentences 

Reading a Quranic sentence consists, first of all, in finding a way to state 
what the sentence says so we can think the thought the sentence expresses. Fur- 
ther ways to make the meaning of a sentence clear are: elaborating the sentence, 
finding an example, and illustrating its meaning.» 

Finding key sentences means finding the sentences that are the driving 
force within the sacred text. Structural reading is one way by which we locate 
key paragraphs and boil them down to key sentences, and then to key Quranic 
ideas and key questions.» 

An important part of reading with discipline is to connect sentences to the 
broader context within which they are located, to see how they fit within the 
written piece. For every sentence we read, we might а5К:% 


How does this sentence connect with the other sentences in the sacred 

text? 

How does this Quranic sentence relate to the organizing idea of this text 

as a whole? 

Good readers read sentences in relationship to other sentences, connecting 
each sentence with the purpose of the sacred text. Taking a sentence out of con- 
text can pose problems because sentences read in isolation from the sentences 
that precede or follow them often overstate a point. The sentences that precede 
or follow clarify the Quran’s true meaning, or bring it in line with supporting 
facts. Good readers read a text charitably and generously, They look for quali- 
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Reading a Quranic Section (ruku) 

Carefully reading a Quranic section involves finding the idea or question 
that is the driving force within it. Finding key Quranic words consists of finding 
the ideas or questions that are the driving force within the section. Structural 
reading, we recall, is an important means by which we locate key Quranic ideas. 

All sections within the Quran should connect to other sections so that we 
can see logical connections between Quranic ideas. All Quranic ideas should 
form a system of meanings. As we move from section to section, ask ourselves: 


What is the most important idea in this Quranic section? 
How do the ideas in this Quranic section relate to the ideas 
in previous Quranic sections? 
How are the important ideas in the Quran connected? 
Connect the Quranic ideas, when possible. to situations and experiences 
that are meaningful in our life. To actively connect ideas to life situations, ask: 


How can І relate this Quranic idea to something I already understand? 
Is there an important Quranic idea here that I can use in my thinking? 
Have I ever experienced a situation that sheds light on this Quranic idea? 


How to Read the Quran for Quranic Studies 

The first and most important insight necessary for successfully reading the 
Quranic text is that it will focus on ‘systems’ which, when internalized, can help 
students reason through a specific set of problems. They focus on а special way 
of thinking about a special set of things. 

The reading strategy should not be whole, part, part, part, рап. part... but, 
rather, whole, part, whole, part. whole, part. They should first be grounded ina 
basic (though introductory) idea of the whole. They then relate each part (each 
subsequent section) to that whole. They understand the whole through integrat- 
ing the parts into it. They use the whole as their tool of synthesis. They use their 
knowledge of the parts as a tool of analysis. 


Questions to Ask About Quranic Study 
Answer as many of these questions as you can by examining the Quran on 
the subject. You may need help from your instructor on some of them): 


To what extent are there competing schools of thought within 
Quranic Studies? 
To what extent do experts in Quranic Studies disagree about the answers 
they give to important questions? 
What other areas deal with this same Quranic Studies (from a different 
standpoint, perhaps)? 
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То what extent аге there conflicting views about Quranic Studies 
in light of these different standpoints? 
To what extent, if at all, is Quranic Studies properly called a science? 
To what extent can questions asked in Quranic Studies be answered 
definitively? 
To what degree are questions in Quranic Studies matters of 
(arguable) judgment? 
To what extent is there public pressure on professionals in Quranic 
Studies to compromise their professional practice in light of public 
prejudice or vested interest? 
What does the history of Quranic Studies tell us about the status 
of knowledge in the field? How old is Quranic Studies? 
How common is controversy over fundamental terms, 
theories, and orientation? 
If there are competing schools of thought within Quranic Studies, 
what is the orientation of the translator? 
Do they highlight these competing schools and detail 
the implications of that debate? 
Are there commentaries available that approach this field 
from a significantly different standpoint? 
If there are, how should we understand the orientation 
or bias of this commentary? 
Would other experts in Quranic Studies disagree with any of the answers 
given in this commentary to important questions? 
How would they disagree? 
Are there books in other fields that deal with this same subject 
(from a different standpoint, perhaps)? 


Some Questions to Raise About the Logic of the Quran 

Most traditional Quranic study programs іп the Muslim world take a di- 
dactic approach in teaching. They introduce principles or concepts, then provide 
drills. Specific skills are often torn from their proper contexts and practiced 
merely for the sake of practice. Yet, without context, skills have little or no 
meaning. An occasional simple reiteration of basic purposes or ideas is insuffi- 
cient. Students need to see for themselves when, how, and why each skill is 
used specifically as it ts. 

As the students read and come to understand the Quranic content in regard 
to rules of grammar, they will find examples of grammatical shifts for rhetorical 
purposes. For example, a change in the person being addressed: /5 not He better 
Who created the heavens and the earth and caused to descend for you from the 
heavens, water? With it We caused joyous, fertile gardens to develop. It had not 
been for you to cause their trees to develop. Is there any god besides God? Nay! 
They are a folk who equate others with God. (27:60); a change in number from 
singular, dual and plural: And І swear an oath by the reproachful soul. (75:2) 
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Assumes the human being that We will never gather his bones? (75:3) Yea! We 
are ones who have power to shape his fingers again. (75:2-4)"' 


Keeping in mind the idea that language and grammar are, on the whole, 
logical, we should ask questions that help students discover this logic within 
the sacred text. Students should learn how to use grammatical distinctions, and 
why. For example, though students ‘cover’ the distinction between transitive 
and intransitive verbs, they sec no reason to make this distinction when they 
read the Quran. They should learn to supply implied objects of transitive verbs 
when they read it. They should use grammatical analysis to help them read. 


What is a Quranic sentence? How is it different from a group of words? 
What is a Quranic section (ruku)? 

How is it different from a group of Quranic sentences? 

What are Quranic words for? What do they do? How? 

How are words alike? Different? What kinds of words are there? 
How is each used in the Quranic context? 

Why are some ways of using a word right and others wrong? 
What different kinds of Quranic sentences are there? 

When and how should each be used? 

Why follow the rules of Quranic grammar? 

How does punctuation help the reader? 

How does knowing about grammar help me write? Read? 

When do І need to know this distinction or concept? 

How should I use it? How does knowing this help me as a writer? 
A reader? Why and how do different signs of the Quran differ? 
What do they have in common? 


Some Questions to Raise About the Logic of Persuasive Writing 

The persuasive text of the Quran has a straightforward logic. In it, the mes- 
sage attempts to describe some dimension of real life and hopes to persuade us 
to take it seriously. We, as readers, need to grasp what is being said and judge 
whether it does make sense or in what way or to what degree it makes sense. 
For example. see 4:63 where the Prophet is admonished to speak with penetrat- 
ing words or 2:183-2:187 where believers аге told to fast during the month of 
Ramadan, then, one by one the Quran removes any obstacle that may arise isa 
believer's mind about it. (See Abdul Haleem, The Study Quran.) 


What parts of this sacred text do | seem to understand? 

What parts don’t I understand? 

What, exactly, is the Quranic message trying to say? Why? 

How does the Quranic message support what is said with reasons, 
evidence, or experiences? 

What examples can I give to further illuminate these ideas? 
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What counter-examples can I сие? 
How could the Quranic message respond to my 
counter-examples? 
What are the basic parts of this sacred text? 
How are the pieces organized? 
Which claims or ideas support which other claims or ideas? 
What beliefs does this claim presuppose? 
What does it imply? 
What are the consequences of believing or doing as 
the Quranic message says? 
How could I check, or better evaluate what the sacred text says? 
How are such Quranic questions settled, or such claims evaluated? 
What deeper meaning does this sacred text have? 
What criticisms can | make? What is left out? Distorted? 
How are opponents to the Quran addressed? 
Arc these opponents represented fairly? 
Does the evidence support exactly the Quranic conclusions drawn? 
If not, am I sure 1 understand the conclusions and evidence? 
What is the source of the evidence? How should | evaluate it? 
What is left unexplained? What would the Quran say about it? 
Of all the Quranic ideas or concepts, which is the most fundamental 
or basic? 
How are these Quranic concepts used? 
What other Quranic concepts are they related? 
How does the Quran use of concepts relate to mine and 
to that of others? 
Should other concepts have been used instead? 
How can I reconcile what has been said with what others 
have said? 


INTRODUCTION 

READING THE SIGNS: A QURANIC PERSPECTIVE 
ON THINKING 

BY MOHAMMAD HASHIM KAMALI 


The Islamic notion of aq! (intellect) embraces the faith dimension of knowl- 
edge that is also informed by ethical values (see Chapter Ш). The prevailing 
reading of the Quran on rationality consists of a coalition of faith and reason 
which is also cognizant of the metaphysical aspect of reality and the limits, 
therefore, of human reason. This may be said to be a dividing line between the 
Islamic and Western conceptions of rationality, especially in its post-Enlight- 
enment context. 

Thus, it is not accurate to draw a direct parallel between them, as was the 
case in the Islamic discourse of the colonial period wherein many Muslim writ- 
ers greatly admired the Western conception of rationality. The twentieth century 
Islamic discourse has shown awareness of that difference as it began to com- 
prehend the subtleties inherent in the Western lexicon on rationality and its cul- 
tural overtones. ! 


THE DIVINE SIGNS (AYAT) 

The Quran teaches an essential doctrine of the ауа! (God's signs in the uni- 
verse) functioning as pointers to the providential purpose at all levels of cre- 
ation. Thus the Quran makes frequent references such as ‘signs for a people 
who understand—exercise their intellect’. This evidential role of the divine 
signs entails an accompanying demand placed upon humans to engage in a ra- 
tional understanding of the signs and draw conclusions on the discovery of truth 
and correct guidance. 

The human reception of the signs, thus, depends ultimately upon the in- 
tegrity of reason, without which humans would be incapable neither of com- 
prehending the signs nor of responding to their message. The more abundant is 
an individual's native endowment of reason, the greater is the possibility for 
him or her to attain a larger magnitude of understanding and a higher level of 
response. 

The nexus between faith and reason thus constitutes the hallmark of intel- 
ligent Islamic spirituality, wherein human intellect and emotions are guided to- 
ward harmony with one another. The Quran repeatedly provokes its reciters to 
think about the signs of God in the universe and within themselves, to under- 
stand God's illustrious presence in them, and ultimately to vindicate the truth. 
The word ayah and its plural ayat occur in the Quran over 400 times, although 
the whole of the Quran introduces itself as a collection of ayat. To quote the 
Quran: We will cause them to see Our signs on the horizons and within them- 
selves until it becomes clear to them that itis The Truth. (41:53) And, On the 
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earth are signs, for the ones that are certain and in yourselves. Will you not, 
then, perceive? (51:20-51:21) 

God reveals the truth in a variety of ways. some explicit and others by al- 
lusion, the latter mainly through the modality of the signs, in order to provoke 
and engage the human intellect. The signs of God cannot be readjust off the 
face of the signs but require thinking and reflection. This is indicated in the 
phrase: We will cause them to see Our signs ... which suggests that the signs 
may not be instantaneously visible to the naked eye. The whole concept of signs 
seeks to forge a dynamic relationship between revelation and reason: /t is a 
blessed Book that We caused to descend to you, so that they meditate on its 
signs and those imbued with intuition recollect. (38:29) A sign is also a portent 
and allusion to something other than itself and should not therefore be seen as 
the final message and purpose of the revelation containing it. 

Approximately 750 verses, or nearly one-eighth of the Quran, exhort the 
readers to study nature, history, the Quran itself, and humanity at large. The text 
of the Quran employs a range of expressions in its appeal to those who listen 
(уаѕта'ип), those who think (vatafakkarun), those who reflect (:atadabbarun), 
those who observe (уалгигип), those who exercise their intellect (уа ‘gilun), 
those who take heed and remember (yatadhakkarun), those who ask questions 
(vas‘alun), those who develop an insight (yatafaqqgahun), and those who know 
(уа lamun). 

These and their derivatives (mostly occurring in the active verbal form) 
consist essentially of open invocations and encouragement to thinking that is 
not limited by a methodology or framework. Meditate they not, then, on the 
Quran (afala yatadabbarun al-Qur'an) (47:24) Tadabbur means concentrated 
and goal-oriented thinking provoked by the challenge to find something new 
or to solve a difficult problem. 

Quranic references to thinking and the exercise of intellect occur in con- 
junction with basically five major themes: Belief in the Oneness and generosity 
of God (tawhid); reflection on the Quran; the human being and the universe; 
historical precedent; and thinking itself. 

References to aql (intellect) and its derivatives occur оп 49 occasions in 
the text. The typical Quranic expression, ulu'l-albab (those who possess vision 
and understanding), and its synonym, ulu'l-nuha (people endowed with intel- 
lectual abilities) occur 33 times in the text. Such expressions are frequently jux- 
taposed with the exposition of signs, such as in the sign: Thus, God makes 
manifest His signs to you so that perhaps you will be reasonable. (2:242) or in 
the sign: Surely, We made manifest the signs to you so that perhaps you will be 
reasonable. (57:17). Repeated references to pondering over the signs are vari- 
ously nuanced such that they embrace within their fold the widest spectrum of 

people who may be endowed with different intellectual abilities and endow- 
ments.’ 

Al-Isfahani defines thought (al-fikr) as the power of the mind that facilitates 
access to knowledge (‘i/m). Thinking (al-tafakkur) is the movement of that 
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power which is driven by the intellect (a/-'aq/), and this can only occur when 
an initial image of the subject is attainable in the mind of the thinker. Thinking 
cannot, therefore, proceed over something of which no image exists in the mind. 
This can be said of the self of God, for example, as we have no image on which 
to focus our thought." 

The human being can only think over the attributes of God through the ob- 
servation of His signs. Broadly speaking, thinking proceeds over the whole of 
the created universe without any exception; indeed, the Quran repeatedly invites 
such in respect to both the physical and abstract aspects of reality, both in the 
present and in regards to bygone history that is only perceived by the intellect 
rather than sense perception. Often the Quran gives examples. parables, and 
narratives of other nations, and then follows them with the reminder, usually 
addressed to the Prophet, to recount the narratives of the past so that the people 
may think and reflect over them: 

And recount to them the tiding of him to whom We gave Our signs. (7:175) 

And there are the parables that We propound for humanity so that perhaps 
they will reflect. (59:21) 

Truly, in that are certainly signs for a folk who reflect. (30:21) 

A hierarchy of five perceptive-cognitive functions is also suggested, in- 
cluding and extending through hearing, sight, thinking, dhikr remembrance, and 
certainty.° 

Given such a scale of intensified perceptive understanding, the Quran pro- 
pounds the notion of ulul'l-albab, the thoughtful individuals who are possessed 
of proper understanding and response. ‘Aq/ is thus tied to the cognitive dimen- 
sion of faith. 

Significantly, the very term for reason and intelligence in Arabic, al-‘aql, 
has at the core of its basic meaning the practical idea of “restraining” and “bind- 
ing,” that is, of holding one’s self back from blameworthy conduct—being an 
interior self-imposed limit. Quranic commentators understand thinking 
(tafakkur, tafkir) as pondering and reflection, which is a mental activity and 
process, not an outcome. 

Thinking (tafakkur) is considered as a form of worship of God if it is done 
with sincerity and good purpose. ‘Aql in its Quranic conception is also one that 
conceives the truth, and it is always in search of it. This conception of ‘agl pre- 
cludes one that is rigid, arrogant, and misleading. Some have also drawn the 
conclusion from the ubiquitous Quranic emphasis on thinking that all Muslims 
must strive to be thinking individuals.‘ 

Al-Qaradawi has quoted Ibn Qayyim al-Jawziyya’s (d. 751/1350) own ob- 
servation as well as some epithetic statements, the latter narrated from other 
leading figures to the effect that “thinking for an hour is better than worship of 
many years,” and another statement that “thinking for an hour is superior to a 
whole night of prayer.” To this Ibn Qayyim added that “thinking is the act of 
the heart whereas worship is the act of one's limbs, and the former is superior 
to the latter.” 
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The pious caliph Umar ibn Abd al-Aziz (4. 101/718) is similarly quoted: 
Thinking over the bounties of God is the best form of worship. Abbas Mahmud 
al-Agqad went so far as to say that: Thinking—al-tafkir—is an Islamic obliga- 
tion. Just as God Most High ordered us to worship Him by performing prayer 
and fasting, He also ordered us to think in numerous verses and in so many dif- 
ferent ways, all of which vindicate thinking as one of the cardinal messages of 
the Quran.’ 

The Quranic vision of knowledge may be characterized as knowledge that 
is founded in understanding (/ahm) and insight (tafaqquh). This is indicated іп 
the numerous references in the text which encourage rational observation, 
thought, and reflection on the observable world and the universe beyond. It is 
knowledge espoused with insight that the Quran has visualized in its expression 
al-tafaqquh fi'l-din, that is, understands the religion, signifying a rational and 
inquisitive approach to constructing a Quranic worldview. 

Islam, in other words, advises analytical knowledge and understanding that 
generate insight rather than a purely dogmatic approach. The two approaches 
are reflected in the familiar expressions: Faith based on detailed analysis (а/- 
iman al-tafsili) as opposed to undigested and uncomprehended faith (al-iman 
al-ijmali), The former is preferred by common acknowledgement of the reli- 
gious scholars of all the leading schools of thought. Thus it is declared in a sign: 
But a section of people only that they become learned in the way of life and that 
they warn their folk. (9:122). 

We also note the distinction between thought-based knowledge and trans- 
itted or received knowledge reflected in the twin juristic and hadith-related 
extern of knowledge based on understanding ("ilm al-diraya), and report- 
sed and transmitted knowledge (‘i/m al-riwaya). The former is based on un- 

‘erstanding and insight (аіғауа wa tafaqquh) and takes priority over the latter. 
Whereas ‘i/m al-riwaya relies mainly on memory and retention, ‘ilm al-diraya 
is based on cognition, understanding, and analysis. 

Thus, if there are hadith reports, or any factual reports for that matter, which 
do not stand to reason and understanding, they would be most likely discounted 
and abandoned, with the exception only of devotional matters (‘ibadat) which 
are based on faith and submission more than on rational analysis. 

Another feature of the Quranic vision of thinking is indicated in its empha- 
sis on wisdom and good judgment (hikmah) which signifies the quality of think- 
ing. its regard for values, and its outcome. Wisdom and good judgment can 
easily be said to be more important than technical know-how and expertise. as 
it can guide expert knowledge as to its proper application and the attainment of 
excellence. 

The Quran mentions hikmah twenty times, and in about ten of these it is 
immediately preceded by the word Book or kitab, which is a reference to divine 
scripture—primarily the Quran, but also other divinely revealed scriptures. The 
text, thus, says with reference to Jesus: And He teaches him the Book and wis- 
dom and the Torah and the Gospel. (3:48) The juxtaposition of kitab and hikmah 
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is often contextualized Бу а reference to the sending of prophets who teach the 
people and guide them with scripture and wisdom (е.р.. wa yu'allimuhum al- 
kitaba wa'l-hikmata) as it is said of the Prophet Muhammad: And teaches you 
the Book and wisdom (2:159) and: Teaches them the Book and wisdom (62:2 
ff); the descendants of Prophet Abraham: We gave the people of Abraham the 
Book and wisdom (4:54); and of Luqman: We gave Luqman wisdom (31:12). 
The holistic, superior, and indivisible value of hikmah in the Quran is under- 
scored in one of its signs to the effect that when God bestows wisdom on some- 
one that person is indeed granted an immense source of goodness: And 
whomever is given wisdom, then, surely, was given much good and none recol- 
lects no doubt but those imbued with intuition, (2:269). 

To mention hikmah together with the Book evidently means that the Quran 
should be read with wisdom and divorcing the one from the other by taking a 
totally dogmatic approach to the Quran goes against the divine purpose and in- 
tention of its revelation. То read the Quran in the light of hikmah thus means а 
comprehensive reading that reaches beyond the obvious meaning of its words 
to encapsulate the goal and purpose of its message and then also reflection on 
the ways and means of how its benefits can be realized for the individual and 
society.* 

The repeated juxtaposition of the “Book and Hikmal” in the Quran led 
some commentators, such as the Successor, Qatadah ibn Diama al-Sadusi (4.118 
Н). Ibn Wahhab, the disciple of Imam Malik (4. 179/795). and the Imam al- 
Shafii (d. 205/820) himself to the somewhat unusual observation that “hikmah” 
is a reference to the Sunna of the Prophet. Many have taken and followed this 
view; but since the text does not specify such a meaning for hikmah, the word 
should convey its natural and unqualified meaning as I have depicted in this 
presentation. 

Good judgment, insight, balance and avoidance of extremes, the ability to 
distinguish between truth and falsehood. and procedural accuracy are commonly 
associated with hikmah and hikmah as such becomes a dimension of evaluative 
thinking іп. its Quranic idiom. Besides, when the Quran declares that God Most 
High endowed the Prophets David and Solomon and also the renowned sage 
Luqman with hikmah, it could not have referred to the Sunna of the Prophet 
Muhammad, as Sunna as such did not exist in those times. 

The Quranic usage of hikmah reinforces the holistic quality of thinking. 
Hikmah also seeks to forge a close tie between reason and emotion (“а4/ wa 
galb) thereby encouraging what is now known as emotional intelligence. This 
is how the Quran and also the Sunna often deliver their messages, for, unlike 
the modern statutory laws and texts, the Quranic guidance. commands, and pro- 
hibitions are often espoused with appeals to the heart and mind of their read- 
ers.” 

Al-Isfahani defined hikmah as the realization of the truth through knowl- 
edge and intellect and it is manifested in the performance of benevolent deeds." 
According to another definition: Wisdom signifies comprehension of the truth 
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and reality and the ability to avoid corruption in one's quest to attain perfec- 
поп. "!! 

Random House Dictionary of the English Language similarly defines wis- 
dom as: Knowledge of what is true or right coupled with just judgment as to 
action. Wisdom is thinking informed by the light of the heart that often leads to 
action and contemplates its consequences in relationship with other relevant 
factors. This may strike a note with the renowned hadith in which it is declared 
that: Fearing God is the pinnacle of wisdom (ra’s al-hikmati makhafat Allah).” 

It is presumably for this reason that the great religions of the world have 
urged the seekers of knowledge to combine it with wisdom. It is wisdom that 
confers a higher quality on thinking and helps knowledge to be used for the 
promotion of good giving it meaning and direction. 

In an effort to train the individual to enhance his or her quality of thinking, 
al-Ghazali (d. 505/1111) discusses the two sources of knowledge that Muslim 
tradition has recognized. One of these is through human teaching and learning 
(al-ta‘allum al-insani) and the other through divine teaching (al-ta ‘lim al-rab- 
bani). 

The former is externally transmitted from teacher to student, whereas the 
latter is conveyed by the Universal Intellect which is superior, more intense, 
and more effective than human teaching. This knowledge is internally acquired 
either through revelation (wahy), which is a prerogative of the Prophets, or it is 
acquired through meditation, thinking, and reflection. 

Al-Ghazali subscribes to the view that the essence of all knowledge is cen- 
tered in the inner self of the human person in much the same way as growth 
potential that is vested in the soil and seed, and it is through teaching that the 
individual's potential is developed." These two aspects of knowledge, that is, 
the external and the internal, are complementary to one another. This is because 
no one can possibly teach or learn from any teacher all the sciences, some of 
which are learned through teaching but the rest inferred by the reflective thought 
of the individual. It is therefore important that the avenues of leaming remain 
open both through teaching and through inner reflection, thinking, and illumi- 
nation. This is another way of saying that all knowledge is acquired and devel- 
oped through the senses, inner reflection and thinking, both of which partake 
in natural endowment and development through external transmission and 
teaching. 

Al-Ghazali's views on the internal and external sources of knowledge 
tended to correspond with those of Ibn Sina (d. 428/1037), but which differed, 
at least partially, from those of the second/ninth century Ikhwan al-Safa (c. 
373/983). All knowledge, according to the latter, is acquired through the senses 
and none inheres in human nature. Knowledge that is developed through 
thought and reflection also originate in the senses. The same analysis is ex- 

tended to the axiomatic knowledge of postulates that are derived and confirmed 
through the senses. In support of this theory Ikhwan al-Safa have cited the 
Quranic verse: And God brought you out from the wombs of your mothers and 
you know nothing. (16:78). All knowledge is therefore acquired knowledge, a 
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view which may strike a closer note with some of the modern theories on the 
subject." 

Muslim thought in the middle ages did not admit the ontological distinction 
between tangible entities that could be sensuously apprehended and entities of 
a spiritual or subliminal nature. This may be said to be a more sound and real- 
istic view of reality than is allowed for by the modem positivist doctrines of 
science. Being is manifested at various levels and in several forms, none of 
which is less real than the other. Arabic thought employed the notions system- 
atized in Stoic theory that divide being into three locations: Verbal utterance, 
psychic representation, and reality—without this last in any sense having ex- 
clusive title to Being. 

Al-Farabi (d. 950 CE) took up this view and assimilated psychic represen- 
tation to the entities of reason. Others rehearsed this division with the addition 
of a fourth location, that of Scripture. Reality thus had a four-fold manifestation, 
depending on whether the subject existed immediately in itself or whether its 
like was graven in the mind (dhiin, psyche) composed of sounds, which to- 
gether indicates the psychic representation, or was manifested in characters 
standing for scund and speech. All four have a basic characteristic іп common 
which is existence (wujud, hagiqah)."° 

The Islamic and Western perceptions of creative and evaluative thinking 
both recognize this to be a skill that is developed through training and controlled 
exercise. It is through training and thinking that we adopt new patterns of per- 
ceiving reality that we are able to see differently and creatively. It is generally 
acceded that creative thinking and critical thinking go hand-in-hand and com- 
plement one another. Critical thinking means “involving or exercising skilled 
judgment or observation.” Thinking is critical when it evaluates the reasoning 
behind a decision. Such evaluation must, however, be carried forth in a con- 
structive таппег.!6 

The purpose of critical thinking is to achieve understanding, evaluate view- 
points, and solve problems. In general, one’s thinking is likely to become critical 
when concrete learning experiences precede abstract thought.” This strikes a 
parallel note, in its Islamic idiom, with thinking that is espoused with hikmah, 

The famous yet controverted hadith: The first (being) God created is the 
intelligence (awwalu ma khalaga Allahu al-‘aqla), sparked prolonged discus- 
sions among Muslim thinkers over many centuries over the implications of this 
statement. Among the issues debated was the priority of reason over revelation 
and the respective role of each in their mutual inter-dependence. 

Another issue was whether the disparity among humans in respect of reason 
also affected the modalities of moral obligation. Some prominent thinkers in- 
cluding Abu Bakr al-Razi (d. 313/925) apparently advocated the primacy of 
reason over the revelation. This would be properly known as “rationalism,” 
which deems the primacy of reason over revelation. This is different from “ra- 
tionality” which means treating any issue by using reason without giving reason 
priority. 
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SOURCES AND INSTRUMENTS OF KNOWLEDGE 

Commenting on the Quranic passage quoted earlier, Muhammad Iqbal ob- 
served that the Quran regards both self (anfus) and world (afaq) as sources of 
knowledge. God reveals His signs in inner as well as outer experience. The 
Quran thus opens fresh vistas of knowledge in the domain of our inner experi- 
ence. Mystic experience and intuition, then. however unusual and abnormal, 
must now be regarded as perfectly natural and open to scrutiny like other aspects 
of human experience.” But inner experience is only one source of human knowl- 
edge. The outer experience in the Quran, Iqbal continues on the same page, un- 
folds two other sources of knowledge—nature and history, and it is in tapping 
these sources of knowledge that “the spirit of Islam is seen at its best”. 

The Quran sees the signs of reality in the sun, the moon. the alternation of 
day and night, the perpetual changes of the winds, the variety of human colors 
and tongues, and in fact in the whole of nature as revealed to the sense-percep- 
tion of man. The Muslim's duty is to reflect on these signs and not to pass by 
them as if he is deaf and blind They have hearts with which they understand 
not. And they have eyes with which they perceive not. And they have ears with 
which they hear not. Those are like flocks. Nay! They are ones who go astray. 
Those, they: are the ones who are heedless (7:179), for he who does not see these 
signs in this life will remain blind to the realities of the life to come. The divine 
signs are observed through sense-perception using mainly the faculties of hear- 
ing, sight, and intellect: Journey they not through the earth? Have they not 
hearts with which to be reasonable or ears with which to hear? (22:46) The 
emphasis in this sign is on the faculty of reason and understanding, suggesting 
that not all of our information about nature comes directly from sensation, for 
if that were the case we would be no different from animals. 

Frequent references to sense-perception as the principal mode of receiving 
the signs show the scientific/experimental import of the Quran. The Quran goes 
even further to suggest sense perception as the only avenue of knowledge, as 
the text already reviewed provides: And God brought you out from the wombs 
of your mothers and you know nothing. And He assigned to you the ability to 
hear апа sight and mind so that perhaps you will give thanks. (16:78) Knowl- 
edge of the signs is therefore acquired through the use of these faculties. Іп an- 
other sign, the Quran praises those who listen to the word and follow the best 
of it: Those who listen to the saying of the Quran and follow the fairer of it. 
Those are those whom God guided. And those, they are imbued with intuition. 
(or make the best possible interpretation thereof) (39:18). This sign apparently 
subjects the data of sense-perception to the exercise of intellectual selection. 
The text also teaches that sense-perception does not perceive all reality: So / 

swear an oath by what you perceive and what you perceive not. (69:37-69:38). 
Certainty (yaqin) may also be beyond the reach of human intellect, as the human 
mind may be blurred by the variables of time and space. What is deemed certain 
today may be uncertain tomorrow. 
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We also note that according to the teachings of the Quran. the universe is 
dynamic in its origin, finite, and capable of increase. Early Muslim thinkers do 
not seem to have grasped the Quranic emphasis on inductive reasoning and ex- 
perimentation. It was indeed a slow realization for Muslim thinkers to note “that 
the spirit of the Quran was essentially anti-classical”. Putting full confidence 
in Greek reasoning, Muslim thinkers tried to understand the Quran in the light 
of Greek philosophy, which in the beginning of their careers they had studied 
with so much enthusiasm. 

The substance of Iqbal’s analysis on this subject is also upheld by Malik 
bin Nabi (1905-1973), who understands the creative impulse of the Quran as 
the motivating force behind the efflorescence of science at a time when Muslim 
thinkers began to grasp the full impact of the Quran on experimentation and in- 
ductive reasoning." 

The dynamic conception of the universe in the Quran is also seen by its 
conception of life as an evolutionary movement in time. History thus constitutes 
the third source of knowledge in the Quran. It is one of the most essential teach- 
ings of the Quran, as Iqbal has further observed, that nations are collectively 
judged, and suffer for their misdeeds here and now. The Quran thus constantly 
cites historical instances, and urges upon the reader to reflect on the past and 
present experiences of humanity: Customs passed away before уои. So journey 
through the earth; then, look on how had been the Ultimate End of the ones 
who deny. (3:137) 

Ifa wound afflicts you, surely, a wound afflicted the folk similar to that. 
Апа these are the days We rotate among humanity so that God knows those who 
believed and takes witnesses to Himself from among you. (3:140) 

And: And of whom We created there is a community that guides with The 
Truth, and with it, itis just. And those who denied Our signs, We will draw them 
on gradually from where they will not know. (7:181-183) 

The Quran's interest in history as a source of human knowledge extends 
farther than mere indication of historical generalizations. “It has given us one 
of the most fundamental principles of historical criticism." Since accuracy in 
recording facts is an indispensable condition of history as a science, accuracy 
depends ultimately on those who report them. The reporter's personal character 
is thus an important factor in judging his testimony. The Quran says O those 
who believed! If one who disobeys drew near to you with a tiding. then, be clear 
so that you not light on а folk out of ignorance. (49:6). It is the application of 
the principle embodied in this sign to the reporters of the Prophet's traditions 
out of which were gradually evolved the canons of historical criticism. 

A scientific treatment of history, however, requires a wider experience, a 
greater maturity of practical reason, and a fuller realization of certain basic ideas 
regarding the nature of life and time. These are in the main three, and taken to- 
gether they constitute the foundation of Quranic teaching. 

(1) The unity of human origin: The Quran states: He creates you from 
one soul. (39:6) And: O humanity! Be Godfearing of your Lord Who created 
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you from a single soul, (4:1). But the perception of life as an organic unity is a 
slow achievement. Islam sowed the germ of this aspiration and it became а 
Quranic assignment of us to work towards its realization. Notwithstanding the 
fact that Christianity, long before Islam, brought the message of equality to hu- 
manity. the Roman Empire had no more than a general and abstract conception 
of human unity. 

On the other hand, the growth of territorial nationalism in Europe has 
tended to stifle the broad human element in the art and literature of Europe. Eu- 
ropean colonialism was also inspired by a self-image of superiority. Europe as- 
sumed a superior image that non-European peoples could be freely dominated, 
exploited, and subjugated." It was quite otherwise with Islam. The impulse of 
Islam was from the outset to make the idea of human unity a living factor in 
the Muslim experience that was to be taken towards fuller fruition. 

(2) А keen sense of the reality of time, and the concept of life as а con- 
tinuous movement in time: The Quranic view of the alternation of day and 
night as a sign of the ultimate Reality which appears in a fresh glory every mo- 
ment and the tendency in Muslim metaphysics to regard time as objective—all 
this constituted the intellectual heritage and ideals of Islam. 

(3) The merger between religious and secular values: This is a unique 
зашге of Islamic thought which is distinguished by its attempt to bring har- 
1ony between them, probably for the first time in history. It was in the state of 
Ладіпаћ that we encounter a clear example where universally proclaimed moral 
alues formed the criteria of political judgment. Political leaders and statesmen 
‘ere expected to recognize not only the value of efficiency, but also of justice, 
uman dignity, equality, and freedom. In his renowned Philosophy of History. 
egel (1770-1831) recognized that the unity between the secular and the spir- 
1al took place in Islamic society and civilization long before it made any im- 

zt іп the modern West: We must therefore regard (the reconciliation between 

: secular and spiritual) as commencing rather in the enormous contrast be- 

een the spiritual religious principles, and the barbarian Real World. For spirit 
45 the consciousness of an inner world is, at the commencement, itself still in 
the abstract form. All that is secular is consequently given over to rudeness and 
capricious violence. The (Muslim) principle, the enlightenment of the oriental 
world, is the first to contravene this barbarism and caprice. We find it developing 
itself later and more rapidly than Christianity; for the latter needed eight cen- 
turies to grow into a political form.?! 

The modern West followed the example of the historical Islamic world in 
demanding that holders of political power operate under a set of moral rules. 
But as the modern West harmonized the secular and religious only nationally, 
the international realm was free to operate under the dynamics of power politics 
and secular rudeness. This failure was a cause of the senseless violence that 
claimed over 100 million war victims in the twentieth century. Recognition of 
the danger of the purely secular politics led to the creation of the United Nations, 
yet even this effort was undennined by political realists who enjoyed a dispro- 
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portionate sway among the political pundits of Europe and America. 

Safi has rightly noted the irony that contemporary Muslim societies have 
unfortunately followed a similar course in decoupling the secular and the reli- 
gious and now find themselves entangled in a crisis of legitimacy. Many Muslim 
regimes are driven by the logic of power and operate outside the realm of moral 
correctness. It is alarming to see that this decoupling has impacted the reli- 
giously inspired movements, which seem to succumb to the logic of power in 
their readiness to employ amoral--even immoral--strategies in their fight against 
political corruption and oppression.” 


OBSTACLES TO CORRECT REASONING 

The Quranic emphasis on pondering over the signs is also underscored by 
a set of guidelines to ensure a correct outcome of reflection and thinking over 
them. The text thus draws attention to a series of exclusions and factors that 
stand in the way of the proper functioning of intellect: 

(1) Pursuit of caprice (hawa) which may consist of love, hatred, pompos- 
ity and prejudice that confound impartiality and sound judgment: Had you con- 
sidered he who took to himself his own desire as his god and whom God caused 
to go astray out of a knowledge, sealed over his having the ability to hear and 
his heart and laid a blindfold on his sight? Who, then, will guide him after God? 
Will you not, then, recollect? (45:23) 

And if you had followed their desires after what drew near you of the 
knowledge, there is not for you from God either a protector or a helper. (2:120) 

But if they respond not to you, then, know that they only follow their own 
desires. (28:50) 

And: And obey not him whose heart We made neglectful of Our Remem- 
brance and who followed his own desires and whose affair had been excess. 
(18:28) 

The choice is between two alternatives: caprice (Лама) and guidance 
(huda); the former evidently renders obscure one’s attempt to attain the latter. 

(2) Pursuit of conjecture in the face of certitude: And surely conjecture 
(а!-ғапп) avails nothing against the truth (а/-На44). And most of them follow 
nothing but opinion. Truly, opinion avails them not against The Truth at all. 
(10:36) 

And follow up not of what there is not for you knowledge of it. Truly, having 
the ability to hear and sight and mind, each of those will have been that which 
is asked. (17:36) Knowledge and truth stand in contradistinction with the pursuit 
of conjecture. Note that the text says one should not follow conjecture until it 
is established and elevated to the rank of knowledge. It does not say that one 
should avoid conjecture altogether. In another place, conjecture occurs side by 
side with Лаза or that which they themselves desire: They follow nothing but 
opinion and that for which their souls yearn. (53:23) This is the kind of con- 
jecture or opinion that is meant. 
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Knowledge is established by sense-perception that often begins with a 
measure of speculation and doubt but which is affirmed by the light of reason 
and conviction. Some commentators maintain that the main context for this 
guideline is religion: Thus it is said that one should not take speculative posi- 
tions in matters of belief. As for scientific enquiry and pursuit of knowledge, 
conjecture is neither discouraged nor avoidable.” 

The ultimate purpose of this engagement is to attain the truth. Once the 
truth is attained, one should then commit oneself to it and observe it: And what 
else is there after The Truth but wandering astray. Where, then, turn you away? 
(10:32) 

Completed was the Word of your Lord in sincerity and justice. There is no 
one who changes His Words. (54) (6:115). 

(3) Blind imitation of others: The correct exercise of reason in Islam is 
tied to personal conviction as opposed to indiscriminate following of others, 
hallowed custom, and precedent. These must be judged in the light of reason 
and abandoned if found deviant and misleading: The misguided will say, as the 
Quran provides: Nay! We will follow whatever we discovered our fathers were 
following on it —even though their fathers had been not at all reasonable—nor 
are they truly guided. (2:170) 

And: Enough is what we found our fathers upon. Even though their fathers 
had been knowing nothing nor are they truly guided? (5:104) 

This was the response that Prophet Abraham and other great prophets re- 
ceived from their detractors, but the text address them again and again that both 

rou and your ancestors were clearly misguided. Certainly, We gave Abraham 
iis right judgment before. Апа We had been ones who know of him when he 
said to his father and his folk: What are these images to which you be ones who 
give yourselves up to? They said: We found our fathers as ones who are wor- 
shippers of them. He said: Certainly, you and your fathers had been in a clear 
wandering astray.(21:51-21:54) 

Forsake those who took to themselves their way of life as a pastime and as 
a diversion and whom this present life deluded. (6:70) 

Ís it that your formal prayer commands you that we leave what our fathers 
worship? (11:87) 

As we shall presently elaborate, indiscriminate imitation of others is widely 
held to be the single most damaging cause of the decline of creative thinking 
among Muslims. 

(4) Oppressive Dictatorship: The Quran takes to task arrogant dictators 
and those who support them and follow them. Hence the plea of those who say: 
Our Lord! Truly, we obeyed our chiefs and our great ones. They caused us to 
go astray from the way (33:66) should be of no merit. In a number of other 
places the text denounces the Pharaoh and Karun for their oppressive ways who 
misled their people in rejecting the guidance that was conveyed to them. 
Pharaoh and his Council but they followed the command of Pharaoh, And the 
command of Pharaoh was not well-intended. (11:96) 
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DECLINE OF CRITICAL THINKING 

l shall not retrace well-documented history that Muslim thinkers were pi- 
oneers in the creation of new knowledge. It was due to the impact of the Quran 
that, in contrast to the Greeks who excelled in deductive method of reasoning 
and logic, Muslim scientists distinguished themselves in inductive and experi- 
mental approaches to scientific enquiry. The golden period of Muslim science 
started around 700 AD and lasted until about 1350 AD. Great thinkers such as 
Ibn Sina, Jabir ibn Hayyan, Abu Bakr Zakarriya al-Razi, Abu Rayhan al-Biruni, 
Ibn al-Nafis al-Dimashgi, al-Khawarizmi, and many others have left a rich 
legacy of contributions to the advancement of sciences in anatomy, medicine, 
mathematics, astronomy, chemistry, optics, etc.”* 

After the fourteenth century creative thinking began to decline in the Is- 
lamic world due to a variety of factors, including the Mongol invasion and burn- 
ing of Baghdad, the defeat of the Muslim Arabs in Spain and the continuing 
crusades, the collapse of the Ottoman caliphate, and the ensuing onslaught of 
European colonialism. The creative impulse of Islamic thought suffered set- 
backs as a result. Muslims were also beset with many internal problems includ- 
ing the alienation of philosophers, scientists, and thinkers from the theologians, 
sectarian controversies, and the prevalence of intellectual conservatism and im- 
itation of past authority (taqlid)). 

Philosophy and the sciences fell into a rapid decline while more rigid forms 
of instruction and narrower curricula prevailed. It was argued that orthodoxy 
was being threatened and that there was a need to restrain thinkers in order to 
defend religion. The latitude and diversity of discourse that expanded the scope 
of religious sciences, theology (kalam), commentary (tafsir), hadith, and ju- 
risprudence (figh) gave way to narrower criteria of kufr, bidah, and taqlid and 
the so-called closing of the door of ijtihad (sadd bab al-ijtihad).* 

More recently, a certain abuse of Islamic authority operated by a dogmatic 
radicalism has exacerbated the decline of creative thought among Muslims. The 
situation is not helped by the prevalence of passivity in popular culture con- 
cerning the dogmatic excesses of these ardent proponents of imitation of past 
authority (taqlid). One of the salient features of this mindset is a certain igno- 
rance of the essential impulse of the Quran on creative thought. Malik bin Nabi 
put it succinctly that the crisis of a civilization and a society at a critical point 
of its history “is not the paucity of its material objects but the poverty of its 
ideas.: 


WHAT IS IJTIHAD? 

The Quranic appeal to rational thinking and enquiry is not restrained by 
the methodology of ijtihad. There is, in fact, no clear text on ijtihad” in the 
Quran. /jtihad as a concept originates in the hadith of the Prophet and the prac- 
tice and precedent of companions. The methodology of ijtihad which is the 
basic theme of the science of the sources of law (i.e. usul al-fiqh) is itself a 
product of ijtihad. It seems that the Prophet also saw ijtihad as a creative im- 
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pulse rather than engaging іп the technicalities of legal reasoning—as the usul 
al-figh later developed in abundance. When the Prophet spoke of ijtihad or when 
he approved of its application, he seems to have done so in terms of ijtihad qua 
creative thinking. 

One would readily admit that imposing restrictions on thinking, even if it 
were possible, by cultures and legal traditions could be exaggerated, in which 
case it would be prone to acquiring negative dimensions. Опе would not, on 
the other hand, advocate free thinking that is not limited by some kind of goal- 
Orientation and values. Even the actual process of creative thinking, as earlier 
noted, is a skill that could be learned and refined by stages to direct it into pro- 
ductive avenues. The liberal tradition of the West tends to impose minimal re- 
Strictions on thinking whereas Islam tends to take a more guided approach to 
creative reasoning. Whereas both the Islamic and Western traditions recognize 
the authority of reason as a criterion of judgment. the liberal tradition has, unlike 
Islam, isolated spirituality and faith from the ambit of scientific rationality. 

However, the methodology of ijtihad was also influenced in the course of 
time by a variety of factors, including the political climate, the change of 
caliphate (khilafah) to monarchy (mulk), Hellenistic thought in relationship to 
analogy (41уа5) and its syllogistic components, and the rift between the religious 
scholars and ruling authorities.* 

Usul al-fiqh and its proposed methodology followed a difficult course and 
became embroiled in technicality that had adverse consequences for ijtihad. 
What is needed now 15 to recapture the purity of this vital concept. to make ijti- 
had as our principal instrument for originality and healthy adjustment, but also 
to revise and reform some aspects of the theory of ijtihad itself that аге no longer 
responsive to the prevailing conditions and challenges of our time. 

І have elsewhere discussed the theory of ijtihad and its related issues and 
space here does not permit engagement in detail.” Yet I conclude this section 
by suggesting, however briefly, that the conventional theory of ijtihad needs to 
be revised and reformed in respect of the need: 

1) to recognize the validity of collective and consultative ijtihad (ijtihad 
Јата") side by side with that of ijtihad by individual scholars; 

2) to allow experts in other fields such as science, economics, and medicine 
to carry out ijtihad in their respective fields if they are equipped with adequate 
knowledge of the source evidence of Islam. They may altematively sit together 
with, or seek advice from, those learned in Shariah. 

Ijtihad has іп the past been often used as an instrument of diversity and 
disagreement rather than of unity and consensus. Although disagreement must 
admittedly be allowed in principle, yet there is a greater need today for unity 
and consensus. Scholars and learned bodies should not perhaps encourage ex- 
cessive engagement in diversity of schools and sects but try to find ways that 
would help to close the gap between them and encourage unity on principles. 
This may require policy guidelines for different settings and countries, and, if 
so, that should be reflected in our approaches to ijtihad. Certain guidelines may 
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also be provided Бу thinkers and leaders to stimulate consensus-oriented ijtihad 
within the ranks of the judiciary and legislative assemblies. 

ljtihad has in the past been conceived basically as a legal concept and 
methodology. Our understanding of the source evidence оп ijtihad docs not 
specify such a framework for ijtihad. Rather, we think of the original conception 
of ijtihad as a problem-solving formula for the problems encountered by indi- 
vidual Muslims and the Muslim community. This would confirm our view of 
the need to broaden the scope of ijtihad to other disciplines beyond the frame- 
work of figh and usul al-figh. 

According to a legal maxim of Islamic jurisprudence, there should be no 
ijtihad in the presence of a clear text of the Quran and Hadith (la ijtihad ma‘al- 
nass). This maxim should also be revised. This is because of the possibility that 
the text in question could now be seen in a different light and given a fresh in- 
terpretation in a different context. What we are saying is that the legal text may 
need to be understood first and that by itself may involve ijtihad. Hence ijtihad 
may not be precluded if it could advance a fresh understanding of the text in 
the first place. 

The persistent decline of critical reason among Muslims is due partly to 
the notion that the exercise of personal judgment and ijtihad ceased with the 
epoch-making works of the legists and imams of the past. Added to this is the 
prevailing mindset that a Muslim should follow one or the other of the estab- 
lished schools of thought and abandon his judgment in favor of interpretations 
of the earlier centuries whose originators could have no conception of the ne- 
cessities of the twenty-first century Muslims. Until about 1500 CE, independent 
ijtihad allowed Muslims and Muslim societies to continually adapt in the face 
of changing societal conditions and new advances in knowledge. 

Unfortunately, as Muslim civilization began to weaken about four centuries 
ago in the face of Western advances, Muslims began to adopt a more conserva- 
tive stance in an attempt to preserve traditional values and institutions. As a re- 
sult Muslim thinkers became inclined to view innovation and adaptation 
negatively. For all the rhetoric and symbolic form of the neo-radicals that tend 
to dominate the audience of Muslims, the spirit of Islam is often palpably miss- 
ing from their endeavors, while more than ever ijtihad is needed where women, 
education, and politics are concerned. 


ISLAM AND THE WEST 

Scientific rationality essentially reduces intelligence to the level of neural 
chemistry where mental and behavioral phenomena are understood merely as 
manifestations of physical processes. It tends to deprive us of our noblest di- 
mensions (faith, love, beauty), separates the soul from the body, and the sensory 
from the intelligible. In the realm of economics, we are merely a producer and 
consumer of goods and is moved solely by our individual self-interest. This too 
is opposed to the Islamic viewpoint which also sees in us morality and tran- 
scendent faith. 
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This physicalist analysis of intelligence is now increasingly being seen as 
conceptually inadequate. The real question is whether one may admit a human 
dimension which is autonomous and irreducible to a physical mass. In Могауіа'ѕ 
phrase “can one posit something which exists and yet at the same time is non 
physical? Do the rejection of the soul and the achievements attained by bio and 
neurosciences oblige us to hold that man is nothing but Бойу?" Recently these 
have been attempted by some creative thinkers to reconceptualize intentions of 
‘reason’ and ‘intelligence’ along anti-materialistic lines drawing on the experi- 
ence of older non-Western traditions, or even popular folk conceptions.’ 

Islamic philosophy—which mainly studies purposes, as against science 
which mainly studies causes—sees, in line with the Quranic teaching, the role 
of objects and events as signs of divine presence and action. Faith is understood 
by Muslims not as a limitation on science but as its vista for enrichment and 
perfection. 

The variant perspectives of Westem philosophy and science are also behind 
the Western puzzlement why Muslims һауе not become more secularized. This 
unwarranted assumption has in the past led to mistaken assessments of Islam 
and continues to foster genuine misunderstanding concerning the real nature of 
Islamic religion and intellectual traditions. The misunderstanding is unfortu- 
nately not unique to Westemers. For the majority of Muslims today are also 
woefully uninformed of the depth and scope of their rich heritage on the au- 
thoritative validity of reason. Thinking Muslims should work to vindicate the 
symbiotic relation of faith and reason in their religion and see it as a source of 
enrichment and contribution of Islam to human understanding and civilization. 


CONCLUSION 

This essay advanced a Quranic perspective on thinking, which is affirma- 
“уе in critical and goal-oriented thinking and also provides a set of guidelines 
\t ensures its purity and purpose from negative reductionist influences. The 
delines so provided are also rich in advancing a spiritual dimension with the 
lerstanding that thinking which is not informed by morality and faith can 
зе its direction and purpose and can even become harmful to human welfare. 
tom the Quranic vantage point, the sciences of nature should be key to our 
cognition of the signs of God in the universe. For this may be instrumental in 
solving individual and social problems without interrupting the cosmic order 
and the human habitat on earth. The blatant disregard of ethical values in science 
has weakened scientists’ sense of responsibility and contributed to the degra- 

dation of the human condition on the globe. 

Since thinking is a skill that can be advanced by self-application and train- 
ing, it is amenable to guidance, bereavement, and enrichment. Universities and 
institutions of leaming in Muslim countries are generally short of resources, 
and those who have the means still fall short, to their detriment, of nurturing 
the culture of reading and research among their students and scholars. Centers 
of higher learning may do well to establish a new order of relationship between 
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the natural sciences and humanities, and between all fields of knowledge and 
human welfare and also the avenues of benefit to society. The present-day ed- 
ucation system is due for a reappraisal in order to instill creative thinking and 
breadth of vision among students and scholars that is informed by the inter-re- 
latedness of the various disciplines of learning. This could be done, as one ob- 
server suggested, “by adding sufficient number of courses in humanities to the 
science and engineering curricula, by cross-disciplinary interaction and collab- 
oration.”*? The main characteristic of the human sciences, from the Islamic per- 
spective, is that they are not value-free and have to be incorporated within the 
value system of Islam that is informed by the ethical and human dimension of 
values. 

It is ironic to note, however, that the vast majority of Muslims are wont to 
rote reading of the Quran which is patently vacuous and devoid of thinking. 
The Quran is usually read, committed to memory, and cited for its spiritual merit 
rather than intellectual stimulation and enrichment. This is evidently not the ad- 
vice one obtains from the Quran itself Al-Qaradawi has rightly observed about 
the current realities of public education in Muslim countries that “the system 
relies on memorization and cramming more than it does on comprehension and 
analysis. A typical weakness of this method is that the memorizer forgets as 
soon as the exams are over. But if what is learned is founded in understanding 
and comprehension, its substance will remain in the mind and will not be prone 
to oblivion so quickly.” 

But the issue that we raise here is well-entrenched and originates in the 
overall emphasis that most educationists and jurists of earlier times have placed 
on the study of the Quran, Hadith and figh manuals, often calling attention to 
words and sentences of the text at the expense of comprehension and analysis. 
The basic approach to Quran studies thus emphasized correct pronunciation and 
memorization. This repetitive system of leaming was particularly pronounced 
in the context of child education, although it was not confined to this framework 
as other and more advanced levels of Islamic scholarship also bore the same 
influence.” 

Notwithstanding the profound influence of the Quran on the thoughts, 
mores, and cultures of Muslim individuals and societies, thinking by its nature 
does not lend itself to any predetermined framework and guideline. It seems 
that the Quran also seeks only to provide signs and signposts on thinking, but 
the subjective and innately individual bent of thinking is often inspired by imag- 
ination and insight which cannot be encapsulated by definitions and guidelines. 
A creative mind is unique by its attributes, and thinking that originates іп а 
leamed and upright individual is one of the greatest gifts of creation that can it- 
self fit the description of divine example, or sign, of God on earth. 

It remains to be added though that imaginative thinking has also been 
sparkled by sources and influences among great Muslim thinkers of other cul- 
tures and traditions—just as we note also that the great thinkers of history 
emerged in all regions, cultures, and religions. The substance of these statements 
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is upheld in a renowned Hadith in which the Prophet instructed the Muslims to 
“seek knowledge, even unto China,” and in another Hadith that “wisdom is the 
lost property of the believer; he is entitled to it wherever he finds it.” 

Knowledge and wisdom must therefore be ultimately seen as the shared 
achievements of humanity, endowed and posited by its outstanding and creative 
thinkers. This is also known from the fact that the outcomes of creative thinking 
are often shared and experienced far beyond geographical locales and fron- 
tiers—more so perhaps in the age of globalization. 

It is hoped that the great thinkers and leaders of humanity make it a part of 
their agenda and commitment to narrow down the distances and divides between 
the intellectual and cultural traditions of the world and aspire them to the veri- 
table vision of a shared destiny and wider human fraternity in their delibera- 


tions. 
Mohammad Hashim Kamali*® 


CHAPTER I. NINE STANDARDS 
INTRODUCTION TO THE NINE STANDARDS® 
1. CLARITY (UNDERSTANDABLE, TO BE CLEAR: TABAYYANA) 
2. ACCURACY (TO BE FREE FROM ERROR: 
AL-RUSHUDU МІМА L-GHAY1) 
3. PRECISION (EXACT TO THE NECESSARY LEVEL, 
TO BE PRECISE: "АНКАМА) 
4, RELEVANCE (TO MAKE RELEVANT, TO RELATE: QASSA) 
5. DEPTH (CONTAINING COMPLEXITIES AND INTERRELATIONSHIPS: 
‘ARADA) 
6. BREADTH (INVOLVING MULTIPLE VIEWPOINTS: ‘ARADA) 
7. LOGIC (TO BE REASONABLE: ‘AQALA) 
8. SIGNIFICANCE (FOCUSING ON THE IMPORTANT, NOT TRIVIAL, 
TO BE WORTHY: AHL) 
9. FAIRNESS (NOT SELF-SERVING OR EGOCENTRIC), 
TO BE FAIR: (HASAN) 


These nine standards are general rules for thought. Developing them as the 
basis for our thoughts requires extensive practice and hard intellectual endeavor 
(ijtihad). lt requires a great deal of time, time that is well spent when the goal 
is to learn how the Quran teaches us to think in order to confront the irrationality 
and injustice students face among the people and societies in which they live. 

Students are cleverly manipulated by Muslim extremists, among others, to 
follow a path that goes against both their Quranic long-term and short-term in- 
terests. Students are faced with skilled propaganda, political debate, defense of 
а group’s interests and deception of an enemy in the guise of a friend to try to 
tum them away from developing critical thinking skills in learning and defend- 
ing fair-minded truth.* 


1. CLARITY” (UNDERSTANDABLE, ТО BE CLEAR: TABAYYANA) 

The word “clarification” or to be clear (bayan) occurs over two hundred 
times in the Quran. The Quranic message describes itself as being clear, having 
clear signs, making things clear. The clarification in the Quranic message is to 
guide us to the distinction between truth and error. 

Clarity means to be understandable such that the meaning can be grasped; 
to be free from confusion or ambiguity, to remove obscurities. Clarity is essen- 
tial as an opening or beginning or gateway standard because if a statement is 
unclear, it cannot determined if it is accurate or relevant. In fact, nothing can 
be determined about it because students may not as yet know what it means. 
They can only assume that we understand a thought when we can elaborate on 
it, illustrate it and give an example of it. 

In order to help students clarify their thinking, have them try to figure out 
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the meaning of what the Quranic message below (4:94) is saying. Have them 
explain their understanding of an issue mentioned in the following Quranic sec- 
tion (ruku) (4:92-4:94) to someone else to help clarify it in their own mind. 

Have them practice summarizing in their own words what the Quranic sec- 
tion or sign(s) is saying. Then ask: 


Did you understand the sign(s) correctly? 

Did you agree or disagree with what your classmate said before 
you clearly understood what the Quranic text is saying? 

Did you feel that you were thinking clearly? 

Did you feel your thinking was vague, muddled, deceptive or 
misleading? 


Have them: 


Summarize in their own words what they think the Quran said. 

Have them give one point at a time, explain it and elaborate on 
what they mean. 

Mention a life experience that illustrates the point in hand. 

Use metaphors or analogies to help them connect their ideas to 
things they have already understood. 


Being clear about what they think when they read a sign(s) of the Quran, 
helps them understand what the analytic, evaluative and creative process is. 


QURANIC EXAMPLE OF A SIGN (АУАН)-СІ.АКІТҮ 
O those who have believed! When you travel in the way of God, then be 
clear and say not to whomever gives you a proposal of peace: You are not one 
who believes, looking for advantage in this present life. With God is much gain. 
Thus you had been before like this. Then God showed grace to you so become 
clear. Truly God has been Aware of what you do. (4:94) 


QURANIC EXAMPLE OF THE SIGN WITHIN ITS SECTION (RUKU) 
CHAPTER 4: WOMEN 
Sec. 13 

It had not been for the one who believes to kill one who believes unless by 
error. Whoever killed one who believes by error, the letting go of a believing 
bondsperson and blood money should be handed over to his family unless that 
family be charitable. Ifhe had been from the enemy folk of yours and he be one 
who believes, then, there should be the letting go of a believing bondsperson. If 
he had been of a folk who between you and between them is a solenn promise, 
then, blood money should be handed over to the family and the letting go of a 
believing bondsperson. Then, whoever finds not the means, then, formally fast 
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for two successive months as а penance from God. God had been Knowing, 
Wise. (4:92) 

Whoever kills one who believes as one who is willful, then, his recompense 
is hell, one who will dwell in it forever. God was angry with him and cursed 
him and He prepared for him a tremendous punishment. (4:93) 

О those who believed! When you traveled in the way of God, then be clear 
and say not to whomever gave you a proposal of peace: You are not one who 
believes, looking for advantage in this present life. With God is much gain. Thus, 
you had been like that before, then God showed grace to you, so be clear: Truly, 
God had been Aware of what you do. (4:94) 


QURANIC COMMENTARY ON 4:92-4:94 

In this section above, the Quran speaks about intemal relations among Mus- 
lims from the same or different countries. The only fighting or killing allowed 
among Muslims is for the punishment of certain crimes. Nothing can supersede 
the relationship that exists between Muslims. No Muslim can kill another Mus- 
lim because of the strong tie of faith that exists between them unless it be an 
accidental killing. An accidental killing requires certain legal provisions. 

These signs provides legal provisions for four types of killing, three of 
which are accidental and occur among Muslims in the same community or dif- 
ferent communities. The fourth of which is deliberate murder, according to the 
Quran, should not happen in the first place. 

The signs here begin with the legal provisions for accidental killing. Zt had 
not been for the one who believes to kill one who believes unless by error. (4:92) 
This is the only possibility which is acceptable to the Islamic sense and which 
is possible in reality. 

Muslims living together in a community is a great blessing. For a Muslim 
in this situation to deliberately take a step to remove this great blessing by com- 
mitting such a terrible crime is difficult to conceive. There are three cases for 
which legal provisions are made in the case of accidental killing. 

The first is when the victim is a Muslim, living in a Muslim country. Here, 
a believing prisoner-of-war must be set free and an indemnity paid to the vic- 
tim's family. To set another prisoner-of-war free is to revive another Muslim's 
soul in exchange for the accidental killing of a Muslim. 

The indemnity is paid to the victim’s family to help those who are imme- 
diately affected by the accidental killing. It helps to compensate them for their 
loss. However, the victim’s family may chose to forego this indemnity. Whoever 
killed one who believes by error, the letting go of a believing bondsperson and 
blood money should be handed over to his family unless that family be charita- 
ble. (4:92) 

The second case mentioned here is where the victim is a believer and his 
family is at war with the Muslim community. Again, another prisoner-of-war 
must be freed to compensate for the believer who was accidentally killed. There 
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is no indemnity to be paid in this case as it would only serve to strengthen their 
ability to fight Muslims. 

The third example is where the victim is part of a group that has a treaty 
with the Muslims. Here the victim is again a believer. [fhe had been of a folk 
who benveen you and between them is а solemn promise, then, blood money 
should be handed over to the family and the letting go of a believing bondsper- 
son, (4:92) 

In all three cases, the victim is a believer. The believer’s family may be be- 
lievers nor living in a Muslim community or a believer belonging to a hostile 
group at war with Muslims or a people at peace with Islam who have a treaty 
with the believers. 

In the case of a deliberate murder of a believer, it cannot be compensated 
for by any indemnity or setting free of prisoners-of-war. The punishment for 
this crime is exacted by God Himself: Whoever kills one who believes as one 
who is willful, then, his recompense is hell, опе who will dwell in it forever. God 
was angry with him and cursed him and He prepared for him a tremendous 
punishment, (4:93) 

In order to guard against any accidental killing and to make sure that the 
purity of those who fight for God's cause be totally dedicated to Islam, the 
Quran says that Muslims should not fight with anyone or kill anyone if they are 
not sure of the identity of the person. If the person claims to be a Muslim, the 
Muslims must accept this. O those who believed! When you traveled in the way 
of God, then be clear and say not to whomever gave you a proposal of peace: 
You are not one who believes, looking for advantage in this present life. With 
God is much gain. Thus, you had been like that before, then God showed grace 
to you, so be clear. Truly, God had been Aware of what you do. (4:94) 


Questions that focus on clarity in thinking include: 

Let me state in my own words what I think you just said. 

Am І clear about your meaning? 

I hear you saying.” 

Am І hearing you correctly, or have І misunderstood you? 

What is the main point of this Quranic section? 

Can you explain further its main point on accidental killing of 
a Muslim? 

Can you give an example of its main point on accidental killing of 
a Muslim? 

To give you an analogy...(give an illustration of tyrants who kill 
believers because they say that they believe in God) 

To give you an analogy ... (give an illustration of Muslim tyrants who kil! 
other Muslims because they have determined that these people are 
not Muslim. They are not Muslim because the only Muslims are 
the ones who follow their ideology.) 

Does such a view go against the Quranic sign? Explain. 
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То clarify students’ thinking, consider asking the following:* 
Can you restate the points of the Quranic sign 4:92 in your own words? 
I didn’t understand you. 
Can you give an example? 
Let me tell you what I understand you to be saying. 
Did I understand you correctly? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 

The students should identify the clarity they find in the Quranic Signs 4:92- 
4:94, Then, they should choose a particular sign(s) (ayah, ауа!) and analyze 
it(them). After that, they should show how that sign or those signs fit into the 
entire section. The above questions should help them do that. 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


When I focused on clarity, I began to notice when I was being unclear 
in communicating with others. 

When I was reading, I began to notice when I was clear about what I 
was reading. 

І focused on the four techniques of clarification: 


І. Stating what you are saying explicitly and precisely 
(with careful consideration given to my choice of words), 

2. Elaborating on my meaning in other words, 

3. Giving examples of what I mean from experiences I have had. 

4. I used analogies, metaphors, pictures, or diagrams to illustrate what 
I meant. In other words, І frequently stated, elaborated, 
illustrated and exemplified my points. 
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2. ACCURACY? (ТО ВЕ CLEAR FROM ERROR: AL-RUSHUDU МІМА L-GHAYI) 
The purpose or goal needs to be understood when students concern them- 
selves with accuracy and truth. They should ask themselves: 


What evidence do І have to support this purpose? 
How it can be explained to help others understand,? 
Can objections be raised from other points of view? 
Are there any limitations to our point if view? 


Іп the Quranic view, there is no compelling of ourselves or others to what- 
ever it is that a person believes. This is what the Quran calls: “right judgment 
that is clear from error”. It is free of being compelled to believe something. 

It is possible to believe something because those around us believe in it or 
because someone has rewarded us for believing such-and-such. Or, it may be 
that our interests are best served by believing something or because someone 
is more comfortable believing this. It could also be that we believe in something 
because our ego and image of ourselves is defined by believing this-or-that. 
None of these reasons are that of a Quranic critical thinker because these reasons 
lack the evidence which the Quranic message provides. Each of us has to make 
up his or her own mind using ‘right judgment’ about what it is that we believe. 

In order for students to be sure that their beliefs and actions are based on 
good reasons and evidence provided by the Quranic message, they need to be 
rational. They do this by critiquing their own irrationality which includes their 
own fears and desires. They are rational when they cultivate their desire for 
clarity, accuracy and fair-mindedness and, then, integrate them into their be- 
havior and thoughts. 


QURANIC EXAMPLE OF A SIGN (4¥4H)— 
ACCURATE, CLEAR FROM ERROR 
There is no compulsion in the way of life. Surely right judgment has become 
clear from error. (2:256) 


QURANIC EXAMPLE OF THE SIGN WITHIN ITS SECTION (RUKU) 
CHAPTER 2 THE Cow 
Sec. 34 

O those who believed! Spend of what We provided you, before a Day ap- 
proaches when there is neither trading in it nor friendship nor intercession. The 
ones who are ungrateful, they are the ones who are unjust, (2:254) 

God! There is no god but He, The Living, The Eternal. Neither slumber 
takes Him nor sleep. To Him belongs whatever is in the heavens and whatever 
is in and on the earth. Who will intercede with Him but with His permission? 
He knows what is in front of them and what is behind them. And they will not 
comprehend anything of His knowledge, but what He willed. His Seat encom- 
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passed the heavens and the earth, and He is not hampered by their safe-keeping. 
He is The Lofty, The Sublime. (2:255) 

There is no compulsion in the way of life (din). Surely, right judgment be- 
came clear from error. So whoever disbelieves in false deities (singular, taghut) 
and believes in God, then, surely, he held fast to the most firm handhold. It is 
not breakable. And God is Hearing, Knowing. (2:256) 

God is The Protector of those who believed. He brings them out from the 
shadows into the light. Those who were ungrateful, their protectors are false 
deities. They bring them out from the light into the shadows. Those will be the 
Companions of the Fire. They are ones who will dwell in it forever. (2:257) 


QURANIC COMMENTARY ON 2:254-2:257 

Here, the Quranic section addresses believers directly. It encourages them 
to give of their wealth that God has blessed them with, to give for the cause of 
God. (2:254) 

The section then describes God with the famous sign known as the Throne 
Verse (ayat al-kursi). (2:255) Each of the three attributes shows a basic and fun- 
damental aspect of the Islamic worldview. There is no compulsion in the way 
of life (din). Surely, right judgment became clear from error. So whoever disbe- 
lieves in false deities and believes in God, then, surely, he held fast to the most 
firm handhold. It is not breakable. And God is Hearing, Knowing. (2:256) 

Faith or belief in the Islamic view is a matter of personal conviction once 
the basic facts have been given and explained. Belief is never a matter of com- 
pulsion or coercion. This personal conviction is developed through our mind 
and intellect, through our common sense, emotions and feeling, through our in- 
nermost human nature and our conscious self. There are no coercive tactics or 
physical miracles to confound our mind or anything beyond our ability to un- 
derstand. Islam does not seek personal conviction to arise through compulsion 
or threats or pressures of any kind. It establishes a universal principle, namely: 
There is no compulsion in the way of life. Surely, right judgment became clear 
from error. (2:256) 

The Quranic style is beautiful and at the same time articulate in the original 
Arabic syntax when it describes belief in the singular as light and ingratitude 
as darkness in the plural. The forms of darkness come from the abandoning of 
God's guidance. Leaving God’s light tends to put the human being into darkness 
and despondency: (2:257) 


Questions to Ask the Students» 
Questions of accuracy force you to evaluate and test for truth and correct- 
ness. 


How does right judgment become clear from error? 
How is this an example of accuracy? 
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How could we verify or test it? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 

The students should identify the accuracy (clear from error) they find in 
the Quranic Signs 2:254-2:257. Then, they should choose a particular sign(s) 
(ayah, ayat) and analyze it(them). 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


I was able to think Quranically in regard to there being no compulsion in 
the way of life (din). 
I studied the signs as a way to begin to think Quranically. 
(Since you are in a Quranic Studies class, your goal should be 
to think Quranically.) 
І was able to ask questions. 
І engaged myself in lectures and discussions by asking questions. 
By asking questions, І realized that І discovered what I did 
and did not know. 
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3. PRECISION® (EXACT TO THE NECESSARY LEVEL, ТО BE PRECISE: 
“анклма) 

Precision indicates that something is exact and accurate. It is ап important 
aspect of Quranic critical thinking. It is part of strategies such as clarifying is- 
sues, conclusions, or beliefs and clarifying and analyzing the meanings of words 
and phrases. Not only is precision a standard to be used when analyzing the 
Quranic message, but in expressing the Quranic message as well. That is, pre- 
cision of expression is implied in the above strategies and forms an important 
part of reasoned dialogue and dialectic. 


QURANIC EXAMPLE OF A SIGN (AYAH)—PRECISE 
It is Не who has sent forth to you the Book. In it are signs, ones that are 
precise. (3:7) 


QURANIC EXAMPLE OF THE SIGN WITHIN ITS SECTION (RUKU) 
CHAPTER 3 THE FAMILY OF IMRAN 
In the Name of God, The Merciful, The Compassionate 
Sec. 1 

Alif Lam Міт. (3:1) 

God! There is no god but He, The Living, The Eternal. (3:2) 

He sent down to you the Book with The Truth, that which establishes as 
true what was before it. He caused to descend the Torah and the Gospel (3:3) 
before this as a guidance for humanity. He caused to descend the Criterion be- 
tween right and wrong. Truly, those who were ungrateful for the signs of God, 
for them is a severe punishment. God is Almighty, Possessor of Requital. (3:4) 

Truly, God, nothing is hidden from Him in or on the earth nor in heaven. 
(3:5) It is Не Who forms уои in the wombs how He wills. There is no god but 
He, Almighty, Wise. (3:6) 

It is He who caused the Book to descend to you. In it are signs, ones that 
are precise. They are the essence of the Book and others, ones that are unspe- 
cific. Then, those whose hearts are swerving, they follow what was unspecific 
in it, looking for dissent and looking for an interpretation, but none knows its 
interpretation but God. The ones who are firmly rooted in knowledge say: We 
believed in it as all is from our Lord. None recollects, but those imbued with in- 
tuition. (3:7) 

Our Lord! Cause our hearts not to swerve after You had guided us. Bestow 
on us mercy from that which proceeds from Your Presence. Truly, You, You 
alone are The Giver. (3:8) Our Lord! Truly, You are One Who Gathers humanity 
on a Day in which there is no doubt in it. Truly, God breaks not His solemn dec- 
laration, (3:9) 


QURANIC COMMENTARY ON 3:1-3:9 
Alif Lam Mim (3:1) have been explained in multiple ways over the cen- 
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turies. Their meanings remain unclear and аге considered by most Muslims to 
be divine secrets. They are also known as “openers” as they form the opening 
sign of their respective chapters. 

God! There is no god but He, The Living, The Eternal. (3:2) This sign 
stresses the absolute Oneness of God in a most emphatic way. God has no part- 
ner in His divinity. 

The section then speaks to the People of the Book, a Quranic term used to 
denote people of earlier divine revelation, especially the Jews and Christians. 
(3:3-3:6) 

The Quran is revealed as the criterion (furgan) by which previous scriptures 
should be understood. It implies that there can be no reason for people of earlier 
revelations to not accept this as well. It has also been revealed to a human mes- 
senger and it confirms the previous scriptures. 

It is He who caused the Book to descend to уои. In it are signs, ones that 
are precise. They are the essence of the Book and others, ones that are unspe- 
cific. Then, those whose hearts are swerving, they follow what was unspecific 
in it, looking for dissent and looking for an interpretation, but none knows its 
interpretation but God. The ones who are firmly rooted in knowledge say: We 
believed in it as all is from our Lord. None recollects, but those imbued with in- 
tuition. (3:7) 

In this brief passage, the section mentions the fact that there is precision 
and absolute clarity in some of the signs and others that have more than one ex- 
planation. However. ones who are firmly rooted in knowledge accept everything 
that they receive from Him whether it be the precise signs that are the essence 
of the Quranic message or the signs that are beyond human perception. 


Questions to Ask the Studentss 
Could you be more specific in explaining what these signs mean to you? 
Could you give more details about your understanding? 
Could you be more precise? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 

The students should identify the clarity they find in the Quranic Signs 3:1- 
3:9. Then, they should choose a particular sign(s) (ayah, ayat) and analyze 
it(them). 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


I realized that the Quranic message contains some signs that are precise. 
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I looked for interconnections between these various Quranic signs. 
I realized the interconnectness of ideas in these signs. 
I did not memorize the signs and repeat them like a parrot does, 
but I studied them as a detective would, relating new things 
I learned to things that ! previously knew. 
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4. RELEVANCE” (TO MAKE RELEVANT, TO RELATE: 04554) 

Relevance means bearing upon or relating to the matter at hand, that is un- 
derstanding the Quranic message. It implies a close logical relationship with, 
and importance to, what the Quran is revealing. Its relevance and validity of in- 
formation helps in structuring problems and solving them. The relevance of the 
Quran’s message has been clear for over 1400 years as it is the model which 
the believers follow. 

It is not the effort that a student puts into this Quranic Studies that is eval- 
uated, but the quality of their learning. Quranic relevance connects to its teach- 
ing students how to think. Once students have assessed the issues, concepts and 
information relevant to the particular sign or signs, their thinking will be focused 
on the task, question or problem related from the sign or signs. 

The Quranic message conforms to the principles of good reasoning. It is 
sensible and teaches good judgment through its consistent, logical, complete 
and relevant arguments on issues that are important to human life. Being sen- 
sitive with an ability to judge relevance is only developed with continuous prac- 
tice, practice in distinguishing the relevant from the irrelevant, by evaluating 
relevance and by arguing for and against the relevance of facts. 


QURANIC EXAMPLE OF A SIGN (AYAH)-—RELEVANCE 
Say: Гат with a clear portent from ту Lord and you have denied it. 1 have 
not of that which you seek to hasten. The determination is from God. He makes 
The Truth relevant, He is the best of the ones who distinguish truth from false- 
hood. (6:57) 


QURANIC EXAMPLE OF THE SIGN WITHIN ITS SECTION (RUKU) 
CHAPTER 6 THE FLOCKS 
In the Name of God The Merciful, The Compassionate 
Sec. 7 

Say: 1 was prohibited that 1 worship those whom you call to other than 
God. Say: I will not follow your desires, for, then, 1 would have gone astray. I 
would not be of the ones who are truly guided. (6:56) 

Say. Гат with а clear portent from my Lord and you denied it. I have not 
of that which you seek to hasten, The determination is with God. He makes The 
Truth relevant. And He is Best of the ones who distinguish truth from falsehood. 
(6:57) 

Say: Truly, if with me was what you seek to hasten, the command would be 
decided between me and between you. And God is greater in knowledge of the 
ones who are unjust. (6:58) 

With Him are the keys of the unseen. None knows them but He. He knows 
whatever is on dry land and in the sea. Not a leaf descends but He knows it, 
nor a grain in the shadows of the earth, nor fresh nor dry thing, but it is in a 
clear Book, (6:59) 
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It is Не Who gathers you to Himself by nighttime апа Не knows what you 
were busy with by daytime. Again, He raises you up in it so that the term, that 
which is determined, is decided. Again, to Him is your return. Again, He will 
tell you of what you had been doing. (6:60) 


QURANIC COMMENTARY ON 6:56-6:60 
It is God who makes the determination and makes The Truth relevant. 
(6:56-6:57) The Prophet’s belief is not lessened by the attitude of the ungrateful 
who deny the relevance of the Quranic message for their lives. (6:58-6:59) 
Whatever good or evil we do, and whatever our hands take or leave, is 
known to God. None of our movements are left out. (6:60) 


Questions to Ask the Studentse 
Is the Quranic message in a position to know? 
What subjects or perspectives, what kinds of details, what 
sorts of analyses would someone need knowledge of 
in order to develop a complete and fair-minded view of the Quran? 
How is what you are saying relevant to the Quranic signs here? 
How does what you are saying bear on the question? 
How does what you are saying help us with the issue of relevance? 
I don’t see how what you said bears on the question. Could you 
show me how it is relevant? 
Could you explain the connection between your question 
and the question we are addressing? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 

The students should identify the clarity they find in the Quranic Signs 6:56- 
6:60. Then, they should choose a particular sign(s) (ayah, ayat) and analyze 
it(them). 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


І understood how to relate what 1 was saying to the question at hand. 
I did not have a problem sticking to the issue of relevance. 
I was able to distinguish information that related to the problem 

of relevance from information that did not relate to it. 
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5. DEPTH® (CONTAINING COMPLEXITIES AND INTERRELATIONSHIPS: 
ARADA) 

The sections (ruku) and signs (ауа/) іп the Quran contain a depth of com- 
plexities and interrelationships. They require students to think beneath the sur- 
face of what the section or sign is saying. The classroom experience exploring 
the Quranic message depends on the quality of the students’ commitment to de- 
velop their ability to discern the depth of what they are studying. 


QURANIC EXAMPLE OF A SIGN (A¥AH)—INTERRELATIONSHIPS 

The males, ones who believe and the females, ones who believe, some are 
protectors of some other. They command to that which is honorable and they 
prohibit that which is unlawful and they perform the formal prayer and give 
the purifying alms and obey God and His Messenger. Those, God will have 
mercy on them. Truly, God is Almighty, Wise. (9:71) 


QURANIC EXAMPLE OF THE SIGN WITHIN ITS SECTION (RUKU) 
CHAPTER 9: REPENTANCE 
Sec. 9 

The ones who are male hypocrites and the ones who are female hypocrites, 
some are of some other. They command that which is unlawful and prohibit that 
which is honorable and close their hands, They forgot God so He forgot them. 

Truly, the ones who are hypocrites, they are the ones who disobey. (9:67) 

\God promised the males, ones who hypocrites and the females, ones who 
hre hypocrites and the ones who are ungrateful. the fire of hell, ones who will 
dwell in it forever! It will be enough for them. God cursed them. For them is an 
abiding punishment. (9:68) 

Like those before уои who had been with more strength than you and more 
wealth and children, they enjoyed their apportionment so you enjoyed your ap- 
portionment as enjoyed those who were before you their apportionment. You 
engaged in idle talk as they engaged in idle talk. As to those, their actions were 

fruitless in the present and are such in the world to come. Those. they are the 
ones who are losers. (9:69) 

Approaches them not the tidings of those before them—the folk of Noah 
and of Ad and of Thamud, and of a folk of Abraham, and of the Companions of 
Midian, and that which are cities overthrown? Their Messengers approached 
them with the clear portents. So it had not been God who did wrong to them, 
rather, they had been doing wrong to themselves. (9:70) 

The males, ones who believe and the females, ones who believe, some are 
protectors of some other. They command to that which is honorable and they 
prohibit that which is unlawful and they perform the formal prayer and give 
the purifying alms and obey God and His Messenger. Those, God will have 
mercy on them. Truly, God is Almighty, Wise. (9:71) 

God promised males, the ones who believe and the females, the ones who 
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believe, Gardens beneath which rivers run, ones who will dwell in them forever 
and good dwellings in the Gardens of Eden. The greater contentment is with 
God. That, it is the winning of the sublime triumph. (9:72) 


COMMENTARY ON 9:67-9:72 

The first three signs (9:67-70) deal with the interrelationship between male 
and female hypocrites. Both males and females are described equally as wrong- 
doers and both have the same nature and the same characteristics. They are both 
ill intentioned towards others, with a sickness in their hearts, because they feel 
themselves to be weak and cowardly. They encourage others to do what they 
know is wrong and discourage them from doing what they know is right. They 
are misers and only give to show off. They conceal their motives and notions. 
They ridicule and slander people due to their inner insecurity. 

In contrast to the interrelationships of the hypocrites are the interrelation- 
ship among believers who have a different nature, show different behavior and 
have a different destiny. (9:71-9:72) 

While the hypocrites have the same characteristics, the believers are inter- 
related such that they engage in mutual consultation to achieve what is right for 
their community. (9:71) 

Believers are described as having four characteristics: Enjoining what is 
right, forbidding what is wrong, worshipping together in formal prayer and pay- 
ing the purifying alms. These are contrasted with four characteristics of the hyp- 
ocrites who: Enjoin what is wrong, forbid what is right, forget God and tighten 
their fists. God’s mercy which He bestows on the believers is shown here in 
contrast to His rejection of the hypocrites: (9:72) Awaiting them is the winning 
of the sublime triumph. (9:72) 


Questions to Ask the Students» 

Why does the text tell you about interrelationships among the 
hypocrites and among the believers? 

Why does the Quranic message think this interrelationship is 
worth knowing? 

What factors make the interrelationship among hypocrites 
a difficult problem in terms of being part of a community? 

What are some of the complexities of this question? 

Is this question simple or complex? 

Is it easy or difficult to answer well and truly? 

What makes this a complex question? 

How are we dealing with the complexities inherent in the question? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 

The students should identify the clarity they find in the Quranic Signs 9:67- 
9:72. Then, they should choose a particular sign(s) (ауай, ауа!) and analyze 
it(them). 
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STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


I thought about the depth of interrelationships as expressed in these 
signs. 

І was able to explain the main points of the signs to another student. 

I now know the four points of how a hypocrite acts and how a believer acts. 
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6. BREADTH® (INVOLVING MULTIPLE VIEWPOINTS: ‘ARADA) 

In the Quranic context, there are the many viewpoints presented: those of 
the ones who are believers, the ones who are ungrateful, the ones who are doers 
of good, the ones who are wrongdoers, and so forth. The Quran presents mul- 
tiple viewpoints and indicates a wide-ranging and broad-minded perspective. 
Its reasoning is clear, accurate precise, relevant and deep along with a breadth 
of multiple points of view. Thinking in terms of multiple viewpoints requires 
insightful thinking. 


QURANIC EXAMPLE OF A SIGN (AYAH)—MULTIPLE VIEWPOINTS 

Truly, those who believed, those who became Jews and Sabeans апа 
Christians—whoever believed іп God апа the Last Day and did as one іп ac- 
cord with morality, then, there will be neither fear in them nor will they feel re- 
morse.(5:69) 


QURANIC EXAMPLE OF THE SIGN WITHIN ITS SECTION (RUKU) 
CHAPTER 5: THE TABLE SPREAD WITH FOOD 
Sec. 10 

O Messenger! State what was caused to descend to you from your Lord, 
for if you have not accomplished it, then, you will not have stated His message. 
And God will save you from the harm of humanity, Truly, God guides not the 
folk, the ones who are ungratefil. (5:67) 

Say: О People of the Book! You are not based on anything until you adhere 
to the Torah and the Gospel and what was caused to descend to you from your 
Lord. Certainly, many of them increase by what was caused to descend to you 
from your Lord in defiance and ingratitude. So grieve not for folk, the ones who 
are ungrateful. (5:68) 

Truly, those who believed, those who became Jews and Sabeans and Chris- 
tians—whoever believed in God and the Last Day and did as опе in accord with 
morality, then, there will be neither fear in them nor will they feel remorse. 
(5:69) 

Certainly, We took a solemn promise from the Children of Jacob and We 
sent Messengers to them. Whenever a Messenger drew near them with what 
they themselves yearn not for, a group of people denied them and a group of 
people kill them. (5:70) 

They assumed there would be no test. They were in darkness and became 
unhearing. Again, God turned to them in forgiveness. Again, in darkness and 
became ипһеагіпе many of them. God is Seeing of what they do. (5:71) 

Certainly, were ungrateful those who said: Truly, God is He, the Messiah, 
son of Mary, but the Messiah said: O Children of Jacob! Worship God, my Lord 
and your Lord. Truly, whoever ascribes partners with God, then, surely, God 
forbade the Garden to him. And his place of shelter will be the fire. For the ones 
who are unjust, there are no helpers. (5:72) 
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Certainly, ungrateful were those who said: Truly, God is the third of three. 
There is no god but One God. If they refrain not themselves from what they say, 
there will afflict those who were ungrateful among them a painful punishment. 
(5:73) 

Will they not, then, turn to God for forgiveness and ask for His forgiveness? 
God is Forgiving, Compassionate. (5:74) 

The Messiah son of Магу was not but a Messenger. Surely, Messengers 
passed away before him. His mother was a just person (f). They both had been 
eating food. Look on how We make manifest the signs to them. Again, look on 
how they are misled! (5:75) 

Say: Worship you other than God what controls neither hurt nor profit for 
you? God, He is The Hearing, The Knowing.(5:76) 

Say: O People of the Book! Go not beyond limits in your way of life but 
with The Truth and follow not the desires of the folk who, surely, went astray 
before. They caused many to go astray. They themselves went astray from the 
right way. (5:77) 


COMMENTARY ON 5:67-5:77 

The Quranic revelation in the first three signs here (5:67-69) gives clear 
instructions of groups of multiple viewpoints. It is well-received by people of 
multiple viewpoints who accept the faith as it is stated clearly and precisely and 
contains wisdom and good advice. The method it uses is not the use of ambigu- 
ous language to conceal the truth or to avoid committing itself, but rather it 
states the full truth about faith. Neither does the Quran nor the Prophet com- 
promise with those who are ungrateful. (5:71) 

Those who denied the Quranic message: those who became Jews and 
Sabeans and Christians—whoever believed in God and the Last Day and did 
as one in accord with morality, and its Messenger in the past as well as those 
extremists who deny this today, only accept their own viewpoint in regard to 
belief instead of accepting the Quranic view expressed here. (5:72-5:73) 


Questions to Ask the Students» 
What are some of the multiple viewpoints presented in these signs? 
What relevant points of view have been ignored thus far? 
Have you considered this issue from an opposing perspective? 
Are you not open to changing your view? 
Have you entered the opposing views in good faith, or only enough 
to find flaws in them? 
Do you need to look at this from another perspective? 
Do you need to consider another point of view? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 
The students should identify the clarity they find in the Quranic Signs 90:1- 
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90:20. Then, they should choose а particular sign(s) (ayah, ayat) and analyze 
it(them). 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


І considered class time as a time in which | practiced 
thinking (within the subject) using the fundamental concepts 
and principles of the course. 
I did not sit back passively, waiting for knowledge to fall into my head. 
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7. LOGIC® (REASONABLE: ‘AQALA) 

The Quranic signs have their own logic. Events did not just happen. Events 
described in the sacred text make sense within their meanings. Questions should 
be asked with a method to them. Teachers should help students figure out the 
logic behind the sign (ayah) or signs (ayat). Their answers should always ref- 
erence particular Quranic signs. How they learn to support their answers by 
giving reasons and references to the sign(s) is important, not any specific answer 
that they give. 

In many cases, Quranic learning has been through rote memorization and 
drills based on having memorized the signs. When students learn through this 
method, they are not logically informed as to what the Quranic signs are saying. 
They аге leaming only by association or rote memorization without connecting 
the revelation to how they think or how they chose to live their life. 

As a result, students learn to think of the Quranic text as something they 
simply memorize without ever understanding the meaning of what it says. In 
doing so, they do not integrate the meanings of the Quranic message into their 
lives, they do not “own” it. They rarely relate, that is, make relevant, what they 
have memorized to their own experience nor are they able to crilique each by 
means of the other. They rarely try to test by making it a part of their everyday 
life. They rarely ask questions such as: 


Why is this so? How does this relate to what I already know? 
How does this relate to what I am learning in other classes? 


With this method of memorization of the sacred text, very few students 
ever think that they need to implement what they аге leaming in their life nor 
have they leamed how to do so. 


The Quranic vision of knowledge may be characterized as knowl- 
edge that is founded in understanding (fa/m) and insight (/а/а44ий). 
This is indicated in the numerous references in the text which encour- 
age rational observation, thought, and reflection on the observable 
world and the universe beyond. It is knowledge espoused with insight 
that the Quran has visualized in its expression (al-tafaqquh fi 'l-din), 
that is, understands the religion, signifying a rational and inquisitive 
approach to constructing a worldview of Islam. Islam, in other words, 
advises analytical knowledge and understanding that generate insight 
rather than a purely dogmatic approach. The two approaches are re- 
flected in the familiar expressions: Faith based on detailed analysis 
(al-iman al-tafsilli) as opposed to undigested and uncomprehended 
faith (al-iman al-ijmali). The former is preferred by common acknowl- 
edgement of the clerics of all the leading schools of thought....! 
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Being Reasonable Leads to Unity (tawhid) 


The prevailing reading of the Quran on being reasonable consists 
of a coalition of faith and reason which is also cognizant of the meta- 
physical aspect of reality and the limits, therefore, of human reason.2 


Principles 

To be reasonable is to realize that our own interests and those of humanity 
at large will best be served in this way. It comes about by encouraging people 
to come to their own conclusions by using independent reasoning (ijtihad) іп 
developing their rational faculties. 

It is to reject the use of force or tricks to change another person’s mind. It 
is to accept that with the proper encouragement, people can begin to think for 
themselves, to form reasonable points of view and to draw reasonable conclu- 
sions, to think clearly and logically, to persuade each other by reason and, ulti- 
mately, become reasonable persons, despite the deep-seated obstacles in the 
natural character of our mind and in society as it has developed. 

It should be noted that the act of faith being recommended is not blind faith. 


The correct exercise of reason in Islam is tied to personal convic- 
tion as opposed to indiscriminate following of others, hallowed cus- 
tom, and precedent. These must be judged in the light of reason and 
abandoned if found deviant and misleading.* 


It is tested in everyday experiences. In other words, students should have 
confidence in reason because reason works. Confidence in reason does not deny 
the reality of intuition. Rather, it provides a way of distinguishing intuition from 
prejudice. When they know the source of their thinking and keep their minds 
open to new reason and evidence, they will be more likely to correct their prej- 
udiced thought. 

The rational person recognizes the power of reason and the value of disci- 
plining thinking in accordance with rational standards. Virtually all of the 
progress that has been made in science and human knowledge testifies to this 
power, and so to the reasonability of having confidence in reason. To develop 
this faith is to come to see that ultimately one’s own higher interests and those 
of humankind at large will be served best by giving the freest play to reason, 
by encouraging people to come to their own conclusions through a process of 
developing their own faculties of understanding. The Quran speaks of the irra- 
tional: 


So remind! (O Ungrateful!) You are not, by the divine blessing of your Lord, 
a soothsayer nor one who is possessed. (52:29) Or command their faculties of 
understanding to this? Or are they a folk, ones who are defiant? (52:32) Or say 
they: He fabricated it? Nay! They believe not. (52:33) Then, let them bring a 
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discourse like it, if they had been ones who are sincere. (52:34) Or were they 
created out of nothing? Or are they ones who are creators of themselves? 
(52:35) Or created they the heavens and the earth? Nay! They are not certain. 
(52:36) Or are the treasures of your Lord with them? Or are they ones who are 
registrars? (52:37) Or have they a ladder by means of which they listen? Then, 
let ones who are listening bring a clear authority. (52:38) 


It is to believe that, with proper encouragement and cultivation, people can 
develop the ability to think for themselves, to form reasonable points of view, 
draw reasonable conclusions, think coherently and logically, persuade each 
other by reason and, ultimately, become reasonable persons, despite the deep- 
seated obstacles in the natural character of the human mind and in society as 
we know it. 


Applications 

As a teacher, you can model confidence in reason іп many ways. Every time 
you show your students that you can make rules, assignments, and classroom 
activities intelligible to them so that they can see that you are doing things for 
well-thought-out reasons, you help them to understand why confidence in rea- 
son is justified. Every time you help them solve a problem with the use of their 
own thinking or “think aloud’ through a difficult problem in front of them, you 
encourage them to develop confidence in reason. Every time you encourage 
them to question the reasons behind rules, activities, and procedures, you help 
them to recognize that they should expect reasonability to be at the foundation 
of their lives. Every time you display a patient willingness to hear their reasons 
for their beliefs and actions you encourage confidence in reason. Every time 
you clarify a standard of good reasoning, helping them to grasp why this stan- 
dard makes sense. you help them to develop confidence in reason. 

One reason students have little faith in reason is that they don’t see reason 
being used in their everyday lives. Power, authority, prestige, strength, intimi- 
dation, and pressure are often used instead of reason. Students develop a natural 
cynicism about reason which educators should help them to overcome. 

Give students multiple opportunities to try to persuade each other and you. 
Insist that students who disagree reason with each other, rather than using 
ridicule, intimidation, peer pressure, etc. 

By beginning study of a new topic by discussing what they know about it, 
students can begin to realize that their initial knowledge is worthwhile. By al- 
lowing students to tackle problems and tasks on their own before explaining 
what to do, teachers help students experience the power of their own minds. By 
then showing them a better way that scholars have developed, students can see 
its superior power for themselves. Thus, as they leam, they can feel their minds 
grow. 
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Dealing with Egocentrisme 
While students may have some egocentric thinking, it is referred to in the 
Quran as thinking exemplified by Iblis and Pharaoh, among others. Pharaoh 
told Moses that he, Pharaoh, was the Lord to be worshipped. 


Then, Pharaoh said: Гат your lofty lord. (79:24) 


It is found in the disposition in human nature to think with an automatic 
subconscious bias in favor of oneself. On a daily basis, students can begin to 
observe their egocentric thinking in action. 

Once they identify egocentric thinking in operation, students can then work 
to replace it with more rational thought through systematic self-reflection. 

If students find that they continually conclude that a rational person would 
behave just as they behaved, they are probably engaging in self-deception. 


QURANIC EXAMPLE OF A SIGN (AYAH)—REASON 
Thus, We explain precisely the signs to a folk who are reasonable. (30:28) 


QURANIC EXAMPLE OF THE SIGN WITHIN ITS SECTION (RUKU) 
CHAPTER 30 THE ROMANS 
Sec. 4 

He propounds a parable for you from yourselves. Among those whom your 
right hands possessed, you do not ascribe them as associates in what We pro- 
vided you. You do not share with them as equals. You do not fear them like your 
awe for each other [so why would you share what God has given you with other 
creatures, jinn, gods beside God]. Thus, We explain distinctly the signs to a folk 
who are reasonable, (30:28) 

Nay! Those who did wrong [by ascribing other creatures as their partners 
giving them a share of what God has given you] followed their own desires 
without knowledge. Then, who will guide whom God caused to go astray? They 
will not have ones who help. (30:29) 

So set your face towards a way of life as a monotheist. It is the nature orig- 
inated by God in which He originated humanity, There is no substitution for the 
creation of God. That is the truth-loving way of life, but most of humanity knows 
not. (30:30) 


QURANIC COMMENTARY ON 30:28-30:30 

The ungrateful create partners with God when God alone is the Creator and 
the Provider for all. When they do not allow what their right hands possess to 
be partners with them, why would they choose idols, jinn and others to be so? 
He propounds a parable for you from yourselves. You do not need to travel or 
make ап effort to contemplate it. Have you—among those whom your right 
hands possessed—ascribed them as associates in what We provided you so that 
уои share as equals? (30:28) 
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The Quran gives the reason for this. The ungrateful follow their own desires 
without reasonable basis or thinking. Nay! Those who did wrong followed their 
own desires without knowledge. Then, who will guide whom God caused to go 
astray? They will not have ones who help. (30:29) 

This directive then follows: So set your face towards a way of life as a 
monotheist. It is the nature originated by God in which He originated humanity. 
There is no substitution for the creation of God. That is the truth-loving way of 
life, but most of humanity knows not. (30:30) Consider living your life as one 
who believes in the Oneness of God who created the human being. 


Questions to Ask the Students* 
What does it mean to be a monotheist? 
How would explain these signs to someone else? 
Does what you say follow from the evidence that the signs give? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 

The students should identify the clarity they find in the Quranic Signs 
30:28-30:30. Then, they should choose a particular sign(s) (арал, ayat) and an- 
alyze it(them). 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


I was able to relate the content of the above signs to practical 
situations in my life. 

I knew that I had connected the Quranic message when I was able 
to tell someone in my own words what these signs say. 
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8. SIGNIFICANCE® (FOCUSING ON THE IMPORTANT, NOT TRIVIAL, TO BE 
WORTHY: AHL) 
Significance is the quality of being worthy. 


QURANIC EXAMPLE OF A SIGN (4¥4H)—WORTHINESS 
God sent forth His tranquility on His Messenger and on the ones who be- 
lieve and fastened on them the Word of God-consciousness. They had better 
right to it and were more worthy of it. (48:26) 


QURANIC EXAMPLE OF THE SIGN WITHIN ITS SECTION (RUKU) 
CHAPTER 48: THE VICTORY 
бес. 3 

God was well-pleased with the ones who believe () when they take the 
pledge of allegiance to you beneath the tree for He knew what was in their 
hearts and He caused the tranquility to descend on them and He repaid them 
with a victory near at hand. (48:18) They will take much gain. And God had 
been Almighty, Wise. (48:19) 

God promised you much gain that you will take and He quickened this for 
you. He limited the hands of humanity from you so that perhaps it will be a sign 
to the ones who believe and that He guide you to a straight path (48:20) апа 
other gains which are not yet within your power. Surely, God enclosed them. 
God had been over everything Powerful. (48:21) 

If those who were ungrateful fought you, they would have turned their 
backs. Again, they would not have found a protector or a helper. (48:22) This 
is the way of God which was, surely, in force before. You will never find in the 
way of God any substitution. (48:23) 

He it is who limited their hands from you and your hands from them in the 
hollow of Makkah after He made you victors over them. God had been Seeing 
of what you do. (48:24) 

They were ungrateful, and they barred you from the Masjid al-Haram, and 
were ones who detained the sacrificial gift from reaching its place of sacrifice. 
[fit had not been for men, ones who believe, and for women, ones who believe, 
whom you know not that you tread on them and guilt should light on you without 
your knowledge. This was so that God may cause to enter into His mercy 
whomever He wills. If they were clearly apart, separated, We would have pun- 
ished those who were ungrateful among them with a painful punishment. (48:25) 

Mention when those who were ungrateful laid zealotry in their hearts, like 
the zealotry of the Age of Ignorance. Then, God caused to descend His tran- 
quility on His Messenger and on the ones who believe and fastened on them the 
Word of God-consciousness. They had been with right to it and were more wor- 
thy of it. And God had been Knowing. (48:26) 
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COMMENTARY ON 48:18-48:26 

This section addresses the believers, their attitudes and their thoughts giv- 
ing them the good news of the result of their allegiance, praising their firm belief 
and preparing them for God’s cause. They fall directly under God’s care as Не 
bore witness to their allegiance under the tree. Pleased with them. He ensures 
them of victory. (48:18-23) 

The signs remind the believers of God's grace. It was He who prevented 
their enemies who wanted to fight them from doing so. He denounced those 
who prevented the believers from entering the Sacred Mosque. 

This was all according to God's design and by His will. (48:24-48:25) 

Among them were believing men and women unknown to the believers 
who may have been killed for which the believers would have been responsi- 
ble. 

God knew them and the believers did not. Then, God caused to descend 
His tranquility on His Messenger and on the ones who believe and fastened on 
them the Word of God-consciousness. They had been with right to it and were 
more worthy of it. And God had been Knowing. (48:26) 


Questions to Ask the Students= 
Why were the believers rewarded with victory? 
What is the central idea in these signs? 
Which of the facts in these signs are most important? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 


The students should identify the clarity they find in the Quranic Signs 92:1- 


92:21. Then, they should choose a particular sign(s) (ayah. ayar) and analyze 
it(them). 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 
How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 


any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


I am frequently able to explain this to someone. 


1 know that if I cannot explain these signs to someone else, it shows 
that I have not learned them well enough. 
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9. FAIRNESS (МОТ SELF-SERVING OR EGOCENTRIC, ТО BE FAIR: HASAN) 

Having a sense fairness is described as in the Quran as having wisdom 
(hikmah). it is considered to be the ability to form judgments that are free from 
discrimination or dishonesty. Having wisdom in the Quranic sense is to have 
experience, knowledge and good or right judgment. Out of these develops a 
sense of impartiality so that students learn to weigh two differing points of view 
equally. 

Developing a sense of faimess, described as wisdom in the Quranic per- 
spective, is the ability to make judgments free from discrimination or dishon- 
esty. Having wisdom is to have experience, knowledge and good judgment. 
From this fair-mindedness or wisdom comes a sense of impartiality, that is, an 
inclination to weigh two views or opinions equally. 

Using a sense of fairnesss when weighing two views or opinions helps stu- 
dents overcome any lingering egocentricity. They may have thought that they 
knew the truth only to find that they were wrong. They also learn not to judge 
any ideas until they are familiar with them and they have fully understood them. 

Thinking critically, students are able to consider both the strengths and the 
weaknesses of differing points of view. They learn to put themselves in place 
of others in order to understand them and what they are saying. They learn to 
overcome their self-centered point of view of identifying truth with their im- 
mediate perceptions or long-held beliefs. They gain the ability to accurately 
state the viewpoints and reasoning of others. They reason from premises, as- 
sumptions and ideas that are not their own. They can recall times when they 
were wrong but convinced that they were right. Students begin to realize that 
their behavior and judgments affect others so that they learn to see things from 
another’s point of view. 

Realize that their classmate may see things differently then they do, teach- 
ers may ask: 


What is your classmate angry about? 
Why does that make him/her mad? 
So-and-so, is that right? 


Teachers can encourage students to consider the reasons for positions that 
they disagree with, for example, that of their parents or siblings. 


Why doesn’t your mother want you to such-and-such? 
Why does she think it's bad for you (wrong, etc.)? 
What does she think will happen? 


Teachers can ask students who have not yet expressed themselves: 


What makes sense about what each side said? 
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What seems wrong? 
What aren`t you sure about? 


QURANIC EXAMPLE OF A SIGN (4¥AH)—FAIRNESS 
And those who avoided false deities so that they worship them not and were 
penitent to God, for them are good tidings. So give good tidings to My servants, 
those who listen to the saying of the Quran and follow the fairer of it. Those 
are those whom God guided. And those, they are imbued with intuition. (39:17- 
18) 


QURANIC EXAMPLE OF THE SIGN WITHIN ITS SECTION (RUKU) 
CHAPTER 39: THE TROOPS 
Sec. 2 

Say [God says]: O My servants who believed! Be Godfearing of your Lord. 
For those who did good in the present, there is henevolence, and the earth of 
God is that which is extensive. Only ones who remain steadfast will have their 
compensation without reckoning. (39:10) 

Say: Truly, 1 was commanded to worship God, one who is sincere and de- 
voted in the way of life to Him. (39:11) And 1 was commanded that I be the first 
of the ones who submit to God. (39:12) 

Say: Truly, I fear if I rebelled against my Lord the punishment ofa tremen- 
dous Day. (39:13) 

Say: God alone I worship as one sincere and devoted in the way of life to 
Him. (39:14) So worship what you would other than Him. 

Sav: Truly, the ones who are losers are those who lost themselves and their 
veople on the Day of Resurrection. Truly, that is a clear loss. (39:15) They will 
tave overshadowings above from the fire and beneath them, overshadowings. 
With that, God frightens His servants. O my servants! Be Godfearing of Me! 
(39:16) 

And those who avoided false deities so that they worship them not and were 
penitent to God, for them are good tidings. Sa give good tidings to My servants 
[God says]. (39:17) those who listen to the saying of the Quran and follow the 

fairer of it. Those are those whom God guided. And those, they are imbued with 
intuition. (39:18) 

Against whom was realized the word of punishment? Will you be saving 
him from the fire? (39:19) 

But those who were Godfearing of their Lord, for them are the highest 
chambers with the highest chambers built above them, beneath which rivers 
run, This is the solemn declaration of God. God never breaks His promise. 
(39:20) 

Have you not considered that God caused to descend water from heaven 
and threaded fountains in the earth, again, brings out crops by it of hues, ones 
that are at variance? Again, they wither so you see them as ones that are grow- 
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ing yellow. Again, He makes them chaff. Truly, іп this is a reminder for those 
imbued with intuition. (39:21) 


COMMENTARY ON 39:10-39:21 

It is important to note here how the Arabic text is phrased. The words be- 
tween brackets, [God says], are not in the text. They are added to remove con- 
fusion. The text should originally read: “Say to My servants,” but the Prophet 
is made to address them, because an address alerts the addressees and makes 
them more aware of what is to come. When the Prophet addresses them, he does 
not call them as his servants, because they are God's servants, not his. This 
means that he is addressing them in God’s name, making the address from God 
directly to them. The Prophet is merely the means by which the address is given. 

To be Godfearing means to have a heart that is sensitive and aware of God 
and to look to God with a sense of humility. (39:10) 

The two concepts of the divinity and servanthood are clarified here. There 
is no confusion between the two. (39:11-39:13) 

The Prophet once again is told to say that he will remain with Сой” мау. 
leaving the idolaters to their way. (39:14-39:15) 

Then the Quranic sign expresses the extent of the loss of the ungrateful. 
(39:15-39:16) As to those who are safe: (39:17-39:18) 

The word taghut implies an excessive sense of going beyond the bounds. 
Those who refuse to worship those who exceed the bounds are those who reject 
the worship of anyone other than God in any form whatsoever. 

One of the qualities of those who believe in the Oneness of God alone and 
who refuse to bow down to anyone who exceeds the limits set by God are those 
who listen to what is being said. They choose the fairest of it: those who listen 
to the saying of the Quran and follow the fairer of it. Those are those whom 
God guided. And those, they are imbued with intuition. (39:18) 

The next sign states that those who worshipped the faghut have had the 
punishment realized against them. (39:19) 

As for those who are Godfearing: (39:20) 

The Quran then draws attention to the natural phenomena that encompass 
the earth. (39:21) 


Questions to Ask the Students: 
Do I have any vested interest in judging this issue? 
Ат І sympathetically representing the viewpoints of others? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 

The students should identify the clarity they find in the Quranic Signs 93:1- 
93:11. Then, they should choose a particular sign(s) (avah, ayat) and analyze 
it(them). 
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STUDENT ASSESSMENT ТО BE GIVEN ТО THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have leamed. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


I tested myself before I went to class by trying to summarize, orally 
or in writing, the main points of the previous class meeting because 
I realize if I cannot summarize main points, I haven't learned them. 
I learned to test my thinking using intellectual standards: Being clear, 
accurate, relevant, precise, reasonable. 


CHAPTER 11. EIGHT ELEMENTS ОЕ REASONING 


INTRODUCTION 

1. Емворү POINT OF VIEW, FRAME OF REFERENCE, PERSPECTIVE 
(RECOLLECT, BEAR IN MIND, TAKE FOR GRANTED: TADHAKKUR) 

2. GENERATE PURPOSE, AIM, GOAL, OBJECTIVE: (CONSIDER: RA 4) 

3. RAISE QUESTIONS, PROBLEMS, ISSUES: (REFLECT: TAFAKKARA) 

4, USE INFORMATION, DATA, FACTS, OBSERVATIONS, 
EXPERIENCES, REASONED JUDGMENTS (EVIDENCE: BASIRAH) 

5. MAKE INTERPRETATIONS, INFERENCES, CONCLUSION, SOLUTIONS 
(UNDERSTANDING: 74845506) 

6. UTILIZE CONCEPTS, DEFINITIONS, PRINCIPLES, MODELS 
AND VOCABULARY (RECALL: /DHDHAKARA) 

7. MAKE ASSUMPTIONS, PREPOSITIONS, TAKING FOR GRANTED 
(OPINIONS: ZUNUN) 

8. GENERATE IMPLICATIONS, CONSEQUENCES (PONDER, EVALUATE: 
TADABBUR) 


As you have students read the Quranic signs in the text, you ask them to critique 
them. (That is, critique: discerning judgment (furgan), an objective judging, 
analysis, or evaluation of something. The purpose of critique here is to critique 
the Quranic message in order to understand the Quranic way of how to think.) 

This means to think about the Quranic signs for a purpose within a point 
of view based on assumptions that lead to implications and consequences. 
You use concepts, ideas and theories to interpret data, facts and experiences 
in order to answer questions, solve problems, and resolve issues. We begin 
with purpose (aim, goal, objective). 

Students leam from the Quran how to think, not what to think by: 


“ Analyzing their thinking 
• Assessing their thinking 
• Reconstructing their thinking 


І. Емвору POINT OF VIEW, FRAME OF REFERENCE, 


PERSPECTIVE (RECOLLECT, BEAR IN MIND, TAKE TO HEART: tadhakkur) 

The point of view or frame of reference for this course on Quranic Studies 
is that of the Quran. All the words in the Quran are the Words of God as revealed 
to Prophet Muhammad. The Prophet related whatever was revealed to him 
through the Angel Gabriel (ruh al-qudus) with Сой” permission. 

This leads into a second purpose of the Quran. It is to give guidance to hu- 
manity through the prophetic mission, to bring people from the darkness of ig- 
norance into the light of knowledge and wisdom. 

This is a Book We caused to descend to you so that you have brought hu- 
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manity ош from the darkness into the light with the permission of their Lord to 
the path of The Almighty, The Worthy of Praise. (14:1) 


In the Quranic revelation, darkness is not just an individual's state of igno- 
tance, but includes his worship of material gain in place of worshipping God. 
egoism, being a slave to his desires and being greedy, among other things. 

On the level of society, darkness refers to injustice, oppression and/or dis- 
crimination and persecution as the sign to Moses says: 


Certainly, We sent Moses with Our signs saying: Bring out your folk from 
the shadows into the light and remind them of the Days of God. Truly, in that 
are signs for every enduring, grateful one. (14:5) 


The darkness here refers to the oppression and injustice of Pharaoh while 
the light is that of justice and freedom. The Quranic signs that refer to darkness 
or shadow and light always refer to darkness in the plural, while light is in the 
singular refering to the path of God-consciousness (taqwa). 

As the revealed Word of God, the Quran presents arguments from various 
points of view depending on who is speaking. This will become clear as we 
move forward. 

In this section three strategies are presented. They are: 


A. Thinking Independently 

B. Developing insight into Ego-centricity or Socio-centricity 

C. Exploring Thoughts Underlying Feelings and Feelings Underlying 
Thoughts 


A. THINKING INDEPENDENTLY 
Principles 
The Quran teaches students to think for themselves when they read sign 
2:256 that says that there is no compulsion in the way of life (din). 


There is no compulsion in the way of life. Surely, right judgment became 
clear from error. (2:256) 


With this sign from God’s point of view, students learn that it is up to each 
one of them to have a close read of the Quran and decide whether or not to fol- 
low it. From reading the Quran with a critical mind, students learn how right 
judgment is clear from error. They come to realize that those that know are not 
on the same level as those who do not know. If they develop the following 
Quranic strategies or principles, and then practice the application of the princi- 
ples, they will enhance their sense of intuition and insight. They will enhance 
their ability to reflect on their beliefs and actions. 

Quranic thinking encourages autonomous thinking, thinking for oneself. 
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Many of the beliefs of students are acquired at an early age, when they have a 
strong tendency to form beliefs for irrational reasons (because they want to be- 
lieve, because they are rewarded for believing). Quranic thinkers use critical 
skills and insights to reveal and eradicate beliefs to which they cannot rationally 
assent such as the beliefs of extremists. Quranic thinkers learn not to passively 
accept the belicfs of others; rather, they analyze issues themselves, reject un- 
justified authorities, and recognize the contributions of justified authorities. 
They thoughtfully form principles of thought and action; they do not mindlessly 
accept those presented to them. 

Nor are they unduly influenced by the language of another. If they find that 
a set of categories or distinctions is more appropriate than that suggested by an- 
other, they will use it. Recognizing that categories serve human purposes, they 
use those categories which best serve their purpose at the time. They are not 
limited by accepted ways of doing things. They evaluate both goals and how to 
achieve them. They do not accept as true, or reject as false, beliefs they do not 
understand. They аге not easily manipulated, 

Independent thinkers strive to incorporate all known relevant knowledge 
and insight into their thought and behavior. They strive to determine for them- 
selves when information is relevant, when to apply a concept, or when to make 
use of a skill. They are self-monitoring: they catch their own mistakes; they 
don't need to be told what to do every step of the way. 


Applications 

An education in Quranic Studies respects the autonomy of the student. Stu- 
dents should be encouraged to discover information and use their knowledge, 
skills and insights to think for themselves. Merely giving students ‘facts’ or 
telling them ‘the right way’ to answer a question is a way of compelling them 
to believe. Accepting beliefs through compulsion does not lead to being able to 
discem right judgment. They believe because they have been told what to be- 
lieve. They have not been taught how to think to then believe. They learn that 
developing “discernment,” deciding something for themselves, leads to “right 
judgment becoming clear from error.” 

In other words, the Quran teaches how to think to then believe, not what 
to believe without knowing how to think. The Quranic process of teaching how 
to think—by thinking independently without being compelled to think—leads 
to right judgment in belief. Being compelled to believe through social pressure 
or due to a teaching method that solely relies on memorization results in a 
thought-less belief, ап un-discerning belief. This type of belief results in ego- 
centric or socio-centric belief as we shall see with the next strategy. 


Say: Are those who know on the same level as those who know not? Only 
those imbued with intuition recollect. (39:9) 


When different students have used different sets of categories to form 
groups, the teacher can ask such questions as: 
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Questions to Ask Students» 
From whose point of view is 39:9 presented? 
What does the sign (39:9) mean by “those who know”? 
Does “knowing” require thinking before believing something? 
How does “knowing” require thinking independently? 


The sacred text should be examined in depth. 


Why does the sacred text tell you about the importance of knowledge? 

Why does the Quranic message think this (concept, skill, procedure, 
step) is worth knowing? 

Why does the sacred text tell you to do this? 

What would happen if you didn't? 


When giving written assignments, those assignments should provide many 
opportunities for the student to exercise independent judgment: in gathering 
and assembling information, in analyzing and synthesizing it, and in formulating 
and evaluating conclusions. Have students discuss how to organize their points 
in essays. 

The teacher could routinely ask students as a beginning of discussion: What 
are the most important points covered in the sign(s). The class could brainstorm 
about what they learned when studying a sign or signs. Only after they have 
exhausted their experiences can the teacher try to elicit any crucial points neg- 
lected.” 


B. DEVELOPING INSIGHT INTO EGO-CENTRICITY OR SOCIO-CENTRICITY 
Principle. 

In the Quranic perspective, ego-centricity as exemplified by the Salafists as 
being selfish, self-centered, egocentric, thinking only of himself or herself with- 
out regard for the feelings or desires of others; having or regarding himself or 
herself as the center of all things. These are signs of ingratitude. It is to be irra- 
tional and unjust, having little or no regard for interests, beliefs, or attitudes 
other than one`s own. 

The ungrateful in Makkah at the time of the revelation, similar to the Salafis 
today, cannot readily believe that they are acting out of self-interest. They con- 
tinueto be unwilling to consider the point of view of others, believing that their 
view is ‘the truth’. They refuse to accept the points of view of others when that 
would prevent them from getting what they thought that they want. They have 
to be right about everything. Being self-centered is the opposite of thinking crit- 
ically. 

Ego-centricity in terms of critical thinking is to confuse the immediate per- 
ception with reality. It manifests itself as an inability or unwillingness to con- 
sider others’ points of view. to accept ideas or facts which would conflict with 
gratification of desire. In the extreme. it is characterized by a need to be right 
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about everything, a lack of interest іп consistency and clarity, ап all or nothing 
attitude: I am 100% right; you are 100% wrong, and a lack of self-consciousness 
of one’s own thought processes. The ego-centric individual is more concerned 
with the appearance of truth, fairness, and fair-mindedness, than with actually 
being correct. fair, or fair-minded. Egocentricity is the opposite of critical 
thought. 

As people are socialized, ego-centricity partly evolves into socio-centricity. 
What is socio-centricty? It is the assumption by Salafi students that their own 
social group is inherently and self-evidently superior to all others. When a group 
or society sees itself as superior and so considers its views about the world as 
correct or as the only reasonable or justifiable views, and all its actions justified, 
there is a tendency to presuppose this superiority in all of its thinking and thus 
to think closed-mindedly. All dissent and doubt are considered disloyal, and re- 
jected without consideration. Few people recognize the sociocentric nature of 
much of their thought. They develop a prejudice. 

What is prejudice? A judgment, belief, opinion, point of view—favorable 
ог unfavorable—formmed before the facts are known, resistant to evidence and 
reason, or in disregard of facts which contradict it. Self-announced prejudice is 
rare. Prejudice almost always exists in obscured, rationalized, socially validated, 
functional forms. It enables people to sleep peacefully at night even while fla- 
grantly abusing the rights of others. It enables people to get more of what they 
want, or to get it more easily. It is often sanctioned with a superabundance of 
pomp and self-righteousness. Unless students who are prone to radicalization 
recognize these powerful tendencies toward selfish thought in the Salafi ideol- 
ogy, even in what appear to be lofty actions and moralistic rhetoric, they will 
not face squarely the problem of prejudice in human thought and action. 

Uncritical and selfishly critical thought are often prejudiced. Most instruc- 
tion in schools today, because students do not think their way to what they ac- 
cept as true, tends to give students prejudices rather than knowledge. For 
example, partly as a result of schooling, people often accept as authorities those 
who incite irrational fear in them and unjust opinions. This prejudice toward 
pseudo-authority impedes rational assessment. Ego-centric identification ex- 
tends to groups. The individual goes from: I am right! to: We are right! To put 
this another way, people find that they can often best satisfy their egocentric 
desires through a group. 

Their belief in their own rightness is easier to maintain because they sup- 
press the faults in their thinking. They automatically hide their ego-centricity 
from themselves. They fail to notice when their behavior contradicts their self- 
image. They base their reasoning on false assumptions they are unaware of mak- 
ing. They fail to make relevant distinctions of which they are otherwise aware, 
and able to make (when making such distinctions does not prevent them from 
getting what they want). They deny or conveniently ‘forget’ facts inconsistent 
with their conclusions. They often misunderstand or distort what others say. 

The solution, then, is to learn how the Quran, their sacred text, teaches how 


CRMICAL THINKING QURANIC PERSPECTIVE 


* 82 · 


to reflect on their reasoning and behavior; to make their assumptions explicit, 
to critique them, and, when they are false, stop making them; to apply the same 
concepts in the same ways to themselves and others; to consider every relevant 
fact, and to make their conclusions consistent with the evidence; and to listen 
carefully and openmindedly to those with whom they disagree. They can change 
egocentric tendencies when they see them for what they are: irrational and un- 
just. Therefore, the development of the awareness of students of their egocentric 
and sociocentric patterns of thought is a crucial part of education in Quranic 
critical thinking, 

Students, and American Muslim students, in particular, should leam from 
the Quran how to reflect in order to solve any problem of self-centeredness or 
egocentricity that they may have. They should leam to reflect on their reasoning 
ability as well as on their behavior. This they do by clarifying their beliefs, cri- 
tiquing them and when they realize that they may be false, they stop believing 
or behaving as they had been doing. They should reflect on all the relevant facts 
and make sure that their conclusions are consistent with the evidence they have 
before them. They need to listen carefully to others and be open-minded to other 
points of view. 

Being self-centered carries over from an individual to one’s society. Being 
sociocentric is to tend to regard one’s own social group or family as superior to 
others. When students study the early pre-Islamic community, they find that the 
Arabs in pre-Islamic times followed tribal law. Their slogan was: My tribe, right 
or wrong; my tribe is better than your tribe; my family is better than your family. 
This was how their individual self-centeredness transformed into socio-centric- 
ity. Thinkers, such as the pre-Quranic Arab, who were not critical thinkers, often 
confused their loyalty to their group by constant support even if their group was 
wrong. ‘Group think’ results when people egocentrically attach themselves to 
a group. One can see this in both children and adults: My daddy is better than 
your daddy! My school (religion, country, race, etc.) is better than yours. 

If ego-centricity and socio-centricity are the disease, critical thinking that 
brings self-awareness is the cure. In cases in which their own egocentric com- 
mitments are not supported, few people accept another’s egocentric reasoning. 
Most can identify the socio-centricity of members of opposing groups. Yet when 
we are thinking egocentrically or socio-centrically, it seems right to students 
(at least at the time). 


Know Ourself 
The best way to develop insight into ego-centeredness or society-centered- 
ness is through knowing our self. 
According to al-Ghazzali, the establishment of any of the relationships be- 
gins with gaining knowledge of our self. 


Know that the key to knowledge of God is knowledge of one’s 
self. That is why it has been said: One who knows one’s own ‘self,’ 
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knows one’s Lord. That is also why God said: We will cause them to 
see Our signs on the horizons and within themselves until it becomes 
clear to them that it is The Truth, Suffices not thy Lord that, truly, He 
is Witness over all things? (41:53) 

In short, nothing is closer to you than you. If you do not know 
your ‘self,’ how will you know others? Moreover, you may think that 
you know your ‘self? and be mistaken, for this kind of knowing is not 
the key to the knowledge of the Real. The beasts know this much of 
themselves—since of your ‘self’ you know no more than the outward 
head, face, hands, feet, flesh, and skin. Of the inward dimension you 
know that when you are hungry, you eat bread, and when you are 
angry, you fall on the other person, and when ‘attraction to pleasure’ 
dominates, you make for the marriage act. All the beasts know that 
much, Hence you must seek your own reality. What thing are you? 
From whence have you come? Where will you go? For what work 
have you come to this dwelling place? Why were you created? What 
and where is your felicity? What and from where lies your misery? 

If you want to know your ‘self,’ you should know that when you 
were created, two things were created: one is this outward frame, 
which is called the body. It can be seen with the outward eye. The sec- 
ond is the inward meaning that is called the self (or the soul), the spirit, 
and the heart. It can be recognized through inward insight but cannot 
be seen with the outward eye. Your reality is that inward meaning. 
Everything else follows upon it. 

When reason or thinking positively predominates, positive feel- 
ings or desires and actions result. As an example, when we come to 
realize through our reason that our happiness lies in keeping our in- 
stinct to preserve the species (attraction to pleasure) and to preserve 
the individual (avoidance of harm/pain) in moderation, then we no 
longer go against or objects to the commands of reason. It often hap- 
pens that one may have strong powers of reason thinks of some desir- 
able worldly or religious objective. At that point, no matter how much 
one’s avoidance of harm may dislike certain aspects of it, and even 
though one’s attraction to pleasure function finds pleasures slipping 
through one’s hands, still one’s ‘self’ obeys reason. 

These characteristics are like natural, physical needs. It is impos- 
sible to totally eradicate them. They may be temporarily concealed 
while severe spiritual exercises are being performed but no sooner are 
these spiritual exercises discontinued than they reappear once more. 
In fact the moral healing of these characteristics can only consist in 
this: that one uses them in their proper place, contenting oneself with 
what is necessary and avoiding excess. That is, that one learn to exer- 
cise justice towards the self as critical thinkers. 

Knowing our self is to improve our self, a value of critical thinkers 
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who compare and contrast ideals with practice or ideals with facts оп 
their way to developing intellectual good faith. 

Beginning with our self and moving towards centering ourselves 
by completing the perfection of nature in its mode of operation is to 
submit to God's Will, thereby attaining happiness and well-being. It 
is an arduous task in which many who have attempted have not suc- 
ceeded.’ 


Applications 

Although everyone has egocentric, sociocentric, and critical (or fairminded) 
tendencies to some extent, the purpose of education in critical thinking is to 
help students move away from ego-centricity and socio-centricity toward in- 
creasingly critical thought. The sacred text helps students learn about their own 
sense of irrationality and injustice to the extent that it is present. Students should 
repeatedly discuss why people think irrationally and act unfairly. 

The teacher can facilitate discussions of ego-centric or socio-centric 
thought and behavior whenever such discussions seem relevant. Such discus- 
sions can be used as a basis for having students think about their own egocentric 
or sociocentric tendencies. The class can discuss conditions under which people 
are most likely to be egocentric and how ego-centricity interferes with their 
ability to think and listen. By discussing what people think (and how they think) 
when they are being egocentric and sociocentric, students can begin to recognize 
common pattems of ego-centric thought. The class can discuss some of the com- 
mon false assumptions they make at times. For example: 


Anyone who disapproves of anything I do is wrong or unfair. 

І һауе a right to have everything I want. 

Truth is what I want it to be. Different is bad. 

Our group (country, school, language, etc.) is better than any other. 


Teachers can also have students point out the contradictions of egocentric 
attitudes: 


When I use something of yours without permission, it is borrowing. 
When you use something of mine, it is stealing. 

Taking something without asking is okay. Taking something 
without asking is wrong. 

Persons like Pharaoh or Korah illustrate ego-centricity. 


The most real and immediate form of socio-centricity students experience 
is in the mini-society of their peers. Student attitudes present a microcosm of 
the patterns which exist оп а larger scale in societies. Most students share some 
attitudes which аге sociocentric. Furthermore, students divide themselves into 
‘subcultures’ or cliques, each of which is narrower than the school-wide ‘cul- 
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clarify and evaluate the ways in which ‘group think’ limits them. 

The Quranic text often attempts to discourage socio-centricity by encour- 
aging tolerance—asking students to agree that people whose ways are different 
are not necessarily wrong. Yet, if teachers keep the discussion general and do 
not introduce specific advantages of different ways, students are left with a 
vague sense that they should be tolerant, rather than a clear Quranic sense that 
others have ways worth knowing about and leaming from. The teacher could 
encourage students to recognize sociocentric bias, reconstruct and consider 
other views of current and historical issues, and discuss how to avoid thinking 
socio-centrically. 


Assume not those who are misers that what God has given them of His grace 
is better for them. Nay! It is worse for them. To be hung around their necks will 
be what they were misers with on the Day of Resurrection. To God is the her- 
itage of the heavens and the earth. God is Aware of what you do. (3:180) 


Questions to Ask Students: 
What are these people like? 
What do you think of when you think of them? 
How have you seen them portrayed in movies and on T.V.? 


After study, students could evaluate their ideas in light of what they have 
learned, and why they had them. 


Those who were ungrateful should not assume that the indulgence We grant 
to them is better for them. We only grant indulgence to them so that they add 
sin! For them is a despised punishment, (3:178) 


Questions to Ask Students: 
Remember what you said about these people before we studied them? 
Which of our original beliefs were false or misleading? 
Why did we think that way? Where did we get these ideas? 
How do people come to think they know what other people are like 
before they know anything about them? 
What false beliefs might other people have about us? Why? 


С. EXPLORING THOUGHTS UNDERLYING FEELINGS 
AND FEELINGS UNDERLYING THOUGHTS 
Principles 
In order to better analyze themselves, students need to separate their sense 
of reason from their emotions, their nafs al-natiqah from their nafs al-ammarah 
as if they were two opposing parts of their mind. Yet, they are closely connected. 
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Their reason is based on some level of their emotions and their emotions are 
based on some level of our reasoning. To develop self-understanding, to come 
to know who they are, they need to understand the connection between the two, 

Those who develop Quranic critical thinking come to realize that they are 
responding to a situation with their feelings (emotions) rather than with their 
reason (thought). They realize that their feelings would change if they under- 
stood the situation in a different way. The Quran cautions: 


So follow not your feelings that you become unbalanced. (4:135) 


It has been found that uncritical thinkers are likely not to see any relation- 
ship between their feelings and their thoughts. This allows them to escape any 
responsibility for their feelings and thoughts and their resulting actions or be- 
havior. The Quran says: 


Had you thought about him who took to himself his own feelings as his god? 
(25:43) 


If we tend to base our decisions on our emotions, we need to understand 
them by asking ourselves the Quranic question: 


Do they feel that they want other than the way of life of God (din) while to 
Him submitted whatever is in the heavens and the earth willingly or unwillingly 
and they are returned to Him? (3:83) 


Questions to Ask Students: 
Why do І feel this way? How do I view the situation? 
What is my evidence or proof for feeling this way in this situation? 
What am I assuming? 
Do the conclusions І come to make sense? 
Are there other ways that I could use to interpret this situation? 


Once students begin to see a pattern in the assumptions that they make in 
situations, they begin to understand their emotions (within their ла/5-і аптаға! 
or animal soul). This is the first step towards self-control and self-improvement. 
in order for this to happen, students need to understand their feelings in relation 
to their thoughts. 

Although it is common to separate thought and feeling as though they were 
independent opposing forces in the human mind, the truth is that virtually all 
human feelings are based on some level of thought (па/5-і natigah or rational 
soul) and virtually all thought generate some level of feeling (nafs-i ammarah 
or animal soul). To think with self-understanding and insight. students must 
come to terms with the intimate connections between thought and feeling, rea- 
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son and emotion, these two aspects of themselves—their animal soul and their 
rational soul. 

Critical thinkers realize that their feelings are their response (but not the 
only possible, or even necessarily the most reasonable response) to a situation. 
They know that their feelings would be different if they had a different under- 
standing or interpretation of that situation. They recognize that thoughts and 
feelings, far from being different kinds of things are two aspects of their re- 
sponses. 

Uncritical thinkers see little or no relationship between their feelings and 
their thoughts, and so escape responsibility for their thoughts. feelings, and ac- 
tions. Their own feelings often seem unintelligible to them. 

When students feel sad or depressed, it is often because they are interpret- 
ing their situation in an overly negative or pessimistic light. They may be for- 
getting to consider positive aspects of their life. They can better understand their 
feelings and thereby learn to discern fairly by listening to this Quranic sign: 


Give judgment fairly among humanity and follow not your feelings, for it 
will cause you to go astray from the way of Gad. (38:26) 


Questions Students Ask Themselves. 
How have І come to feel this way? 
How ат І looking at the situation? 
To what conclusion have I come? 
What is my evidence? 
What assumptions am I making? 
What inferences am І making? 
Are they sound inferences? 
Are there other possible ways to interpret this situation? 


Students can learn to seek patterns in their assumptions and so begin to see 
their separate emotions. Understanding themselves is the first step toward self- 
control and self-improvement. This self-understanding requires that they un- 
derstand their feelings and emotions in relation to their thoughts, ideas, and 
interpretations of the world. 


Applications 

Whenever a class discusses someone's feelings, the teacher can ask students 
to consider what the person might be thinking to have that feeling in that situ- 
ation: 


Whenever there was sent forth a chapter of the Quran, they look on some 
saying: Is anyone seeing you? Moreover, they turned away. God has turned 
from their hearts because they are a folk who do not use their reason. (9:127) 


CRITICAL THINKING QURANIC PERSPECTIVE 
. 88 • 
Questions for Classroom Discussions 
Why does the “one who turns away” feel this way? 
How is he interpreting his situation? 
What led him to that conclusion? 
Would you have felt the same if you had been in his circumstances? 
Why or why not? 
What accounts for the difference? 
What could he have thought instead? 
Then how might he have felt? 


This strategy can be used in the service of developing a sense of justice 
and courage by exploring their thoughts that underlie their feelings. Students 
can discuss the thoughts underlying passionate commitment to personal or so- 
cial change. 


Know that God will never be One Who Causes to Change a divine blessing 
when He was gracious to a folk unless they first change what is within them- 
selves. (8:53) 


Questions to Evoke Personal or Social Changes 
Why was she willing to do this? 
Was she scared? 
What else did she feel that helped her ignore her fears? 
Why? How did she look at things that helped her endure 
and stick with it? 


Students can discuss reasons for greed, fear, apathy, and other negative or 
hampering feelings. 


and you consume the inheritance, a greedy consuming, (89:19) 


Classroom Questions to Trigger Discussion About Negative Behaviors. 
Why are people greedy? 
What thoughts underlie greed? 
Why do people feel they need more money? 
What does less money mean to them? Why? 
What assumptions underlie these attitudes? 
To what further thoughts do these attitudes lead? 


When discussing a case of mixed feelings, the Quranic sign says: 


Feel not remorse over them, nor be you troubled about what they plan. 
(16:127) 
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Classroom Discussion to Understand Mixed Feclingse 
What was he feeling? 
What else? (Encourage multiple responses.) 
What led to this feeling? That one? 
Are these beliefs consistent or contradictory? 
How could someone have contradictory responses to one situation? 
Is there a way he could reconcile these contradictions? 


Students can also generalize about thoughts behind various emotions: 
behind anger, for instance: 


Guide us on the straight path, the path of those to whom You were gracious, 
not the ones against whom You are angry, nor the ones who go astray. (1:6- 
1:7) 


Questions to Generate Various Emotions: 
Thoughts when feeling anger: This is dangerous. I may be harmed. 
Thoughts when feeling indifference: This is not right, not fair, 
Thoughts when feeling relief: This does not matter, no one can do 
anything about this. 
Thoughts when feeling positive: Things are better now. 
This won't bother me anymore. 


D. DEVELOPING INTELLECTUAL CURIOSITY 

Principles 

The development of an attitude of intellectual curiosity is of prime impor- 
tance in learning how to become a Quranic critical thinker. Quranic thinkers 
need to be curious about their environment. They need to seek explanations of 
apparent discrepancies. They need to speculate as to possible causes of these 
discrepancies. In short, they need to be predisposed to wonder about the world 
around them. This sense of wonder, this intellectual curiosity that seeks expla- 
nations and proffers solutions, is something that can be and needs to be encour- 
aged and developed. 


So journey they not through the earth and look on how had been the Ulti- 
mate End of those who were before them? (12:109) 


The following questions may help the students in understanding point of 
view, frame of reference, perspective. 


Questions to Ask the Students 
Whenever we think, we think within a point of view. 
What is the Quranic point of view in these signs? 
Does the Quran follow the nine standards in these signs? 
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We see things from ап angle, form a position, from a sense of place, 
a frame of reference. 

What is it to look at things Quranically? 

You seem to be approaching this issue from x perspective. 

Why have you chosen this rather than that perspective? 

How would other groups/types of people respond? Why? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 
The students should identify the clarity they find in the Quranic Signs 
113:1-113:5 and write them in their own words. 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


I don’t waste time. All humans waste some time; that із, fail to use all 
of their time productively or even pleasurably. 

Sometimes І jump from one diversion to another, without enjoying 
any of them. 

Sometimes І become irritated about matters beyond my control. 

Sometimes І fail to plan well causing mes negative consequences 
I could easily have avoided (for example, I spend time 
unnecessarily trapped іп traffic—though | could have left a half hour 
earlier and avoided the rush). 

Sometimes Ie worry unproductively. 

Sometimes I spend time regretting what is past. 

Sometimes I just stare off blankly into space. 
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2. GENERATE PURPOSE, AIM, GOAL, OBJECTIVE (CONSIDER: ял 4)) 

One of the goals of the Quran is to break the bonds of ignorance, missed 
guidance, social and moral corruption. These are all considered to be shadows 
or darknesses. When these bonds are broken, the Quran guides humanity to 
goodness, light and being fair and just. 

Students begin developing their reasoning or discernment faculty by un- 
derstanding what this particular element of thought or reasoning is. That is, they 
leam to generate the purpose. aim, goal or objective of the Quranic signs and 
their message. 

In this section, four strategies specific to this element of reasoning are de- 
veloped. Each strategy has a principle and an application along with Quranic 
examples and questions that can be asked of the students at each point along 
the way. 

The four strategies аге:• 


A. Clarifying Issues, Conclusions or Beliefs; 

B. Clarifying and Analyzing the Meanings of Words or Phrases; 
C. Reading Critically: Clarifying or Critiquing Texts; and 

D. Listening Critically: The Art of Silent Dialogue 


A. CLARIFYING ISSUES OR CONCLUSIONS 

Principles 

When there is a clear statement given about an issue in a Quranic sign, it is 
important for Quranic critical thinkers to first recognize what is needed to settle 
or solve it and then evaluate solutions or conclusions. In other words, before 
students can agree with or disagree with a statement, they must clearly under- 
stand it. Quranic critical thinkers first understand the sign(s) and then make a 
discerning judgment. They then are able to ask the appropriate questions that 
would lead to understanding and evaluating the situation. 


Applications 
Teachers should encourage students to slow down and reflect on the 
Quranic signs before coming to conclusions. 


Have you not considered those who were given a share of the Book? They 
are called to the Book of God to give judgment between them. Again, a group 
of people among them turn away and they, they are ones who turn aside. (3:23) 


Questions to Ask Students» 
The sign 3:23 asks: Have you not considered those who were given 
a share of the Book? 
Is the purpose of this sign clear? 
What do we know about them: 
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They are called to the Book of God to give judgment between them. 

What would someone who disagreed with this do? 

Again, a group of people among them turn away and they, they are 
ones who turn aside. 

The sign 2:80 says: They [the ungrateful] said: The fire will never 
touch us, but for numbered days. 

Is the purpose of this sign clear? 

The Quran tells the Prophet to ask how they know this: 

Say: Took you to yourselves a compact from God? 

The response from God: If so, God never breaks His compact 
or say you about God what you know not? 

Does this rhetorical question clarify the issue? 


Students should be encouraged to continually reformulate the Quranic pur- 
pose in light of new signs. Other Quranic examples to explore in learning to 
clarify issues, conclusions and beliefs: 


Or ascribe they associates who laid down the law of the way of life for 
them for which God gives not permission? Were it not for a decisive word, it 
would be decided among them. Truly, the ones who are unjust. for them is a 
painful punishment. (42:21) 


Questions to Ask Students: 
Has the above Quranic stated its purpose in this sign (42:21) fairly? 
Does our understanding assume one answer is correct? 
Would everyone involved accept this as a fair 
and accurate statement of the Quranic statement? 
Are the Quranic words clear? Do we have to analyze any concepts? 
Do we know when the key Quranic words and phrases apply 
and don’t apply? 


Thus, We revealed to you the Spirit of Our command. You had not been in- 
formed what the Book is nor what is belief, but We made it a light by which We 
guide whomever We will of Our servants. Truly, you, you have been guided to 
a straight path—the path of God, to whom belongs whatever is in the heavens 
and whatever is in and on the earth. Truly, will not all affairs come home to 
God? (42:53-42:53) 


Questions to Ask Students» 
How can we know whether or not this is true? 
What would it be like for this claim to be true? False? 
Do we clearly understand the difference? 
What evidence would count for it? Against it? 
Are any Quranic concepts (words or phrases) unclear? 
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Had уои considered he who took to himself his own desire as his god and 
whom God caused to go astray out of a knowledge, sealed over his having the 
ability to hear and his heart and laid a blindfold on his sight? Who, then, will 
guide him after God? Will you not, then, recollect? (45:23) 


Questions to Ask Students. 
Does this description stick to the facts? 
Or, is reasoning or response included? 
Is this something that can be directly seen? 
Or would you have to interpret what you saw to arrive at this statement? 
Is this how anyone would describe the situation? 
Or would someone else see it differently? 
What alternative descriptions or explanations are there? 


Is he who had been on a clear portent from his Lord like him for whom his 
wrong actions were made to appear pleasing to him and to those who followed 
their own desires? (47:14) 


Students could then examine the assumptions and inferences underlying 
the alternatives. 


Questions to Ask Students 
What does 47:14 assume? 
What does it imply? 
What does its opposite imply? 
Is there a clearer way to say this? 
Is there a more accurate way to say this? 
Can it be rephrased? 
Do the different ways of putting it say the same thing? 
Why would someone agree? Disagree? 


B. CLARIFYING AND ANALYZING THE MEANINGS OF WORDS OR PHRASES 

Principles 

Critical thinkers of Quranic studies have clear thoughts about the Quranic 
signs. They perceive the concepts and recognize what kind of evidence is 
needed to analyze the meaning of Quranic words. They know that just giving a 
definition is not sufficient. They must also be able to give examples of the 
Quranic concept. 

On the other hand, uncritical thinkers see words drifting through their minds. 
They are not able to give examples of the concepts of the words or to critique 
their use of the concept. 
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Application: 

Teachers can use a number of techniques to help students learn to analyze 
concepts. Instead of just asking for a definition of a word or asking them what 
a certain word means, the teacher can paraphrase the word or concept to some- 
thing that the students already understand. The teacher can also supply examples 
asking students to add to the list. 

The class should clarify and analyse the purpose of the words and concepts 
in the following Quranic signs: 


What will there be as a reminder for them? A clear Messenger drew near 
them. (44:13) 


Questions to Ask Students: 
Does the Quran see itself as the “reminder”? 
What does the concept of “reminder” tell us? 
What other reminders do we have in our daily lives? 


God reveals the truth in a variety of ways, some explicit and others 
by allusion, the latter mainly through the modality of the signs, in order 
to provoke and engage the human intellect. The signs of God cannot 
be readjusted off the face of the signs, but require thinking and reflec- 
tion. This is indicated in the phrase: We shall cause them to see Our 
signs ... which suggests that the signs may not be instantaneously vis- 
ible to the naked eye. The whole concept of the signs seeks to forge a 
dynamic relationship between revelation and reason: // is a blessed 
Book that We have sent forth to you ... so that уои may meditate on its 
signs, and those imbued with intuition may recollect. (38 29) A sign is 
also a portent and allusion to something other than itself and should 
not therefore be seen as the final message and purpose of the revelation 
containing it. 


It is a blessed Book that We have sent forth to you so that they may meditate 
on its signs and those imbued with intuition may recollect, (38:29) 


Questions Clarifying and Analyzing the Meanings of the Words» 
Give examples of a recollection and the opposite of it. 
What does ‘imbued with intuition’ mean? 
Why would this expression be used? 
Why would the Quranic message want to bring it to our attention? 
What are the practical consequences of saying this? 
How do we feel about it? Why? 


When giving examples and discussing them, teachers should begin with 
the clearest and most obvious cases and their opposite. Once the class has dis- 
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cussed them at length сап more controversial ог difficult concepts be discussed. 


Meditate they not, then, on the Quran (the Recitation) or are there locks 
on their hearts? (47:24) 


Questions to Ask Students 
What other words could be used in place of “meditate”? 
Could “reflect,” “ponder,” “consider,” or “take seriously” be used instead? 
What does “locks on their hearts” mean? 


When clarifying a concept expressed by a phrase rather than a single word, 
discuss cases in which the phrase applies, instead of merely discussing the in- 
dividual words. For example, when clarifying the concept of “locks on their 
hearts” though a general discussion of “heart” may be helpful, the more specific 
idea “locks on their hearts” should be discussed and contrasted with its opposite, 
i.e. “open hearts”. 

Ask the students if they can think of a way to use the term for situations 
lacking this or that listed idea. Students may see that many of their associations 
are not part of the concept. They are left with a clearer understanding of what 
is relevant to the concept and will be less tempted to confuse mere association 
with it. 

When a text confuses two distinct concepts such as “locked” and “un- 
locked” hearts, students can clarify them. Students can distinguish concepts by 
discussing the different applications and implications of the concepts. Can you 
think of an example of “locked” when its opposite is “unlocked”? What’s the 
difference? 

Students could rewrite passages, making them clearer. For example, a 
Quranic passage that explains how “heart at rest” means that one is at peace 
about something. 


When Abraham said? My Lord! Cause me to see how You shall give life to 
the dead. 


He said: Shall you (Abraham) not believe? 

He (Abraham) said: Yea, but so my heart may be at rest. 

Не (God) said: Then take four birds and twist them to yourself. Moreover, 
lay a part of them on every mountain. Call to them. They will approach you 
coming eagerly. Know that God is Almighty, Wise. (2:260) 


Questions to Ask Students. 
What did the Quranic text imply by “heart at rest”? 
What example does it give? 
15 this an example of everyone having to agree? 
What is the difference? How could the example be changed 
to illustrate the term? 
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С. READING CRITICALLY: CLARIFYING OR DISCERNING THE SACRED TEXT 
Principles 
Critical thinkers have a healthy skepticism. Take the example of al-Ghazzali 
who writes in Deliverance from Error: 


So I began by saying to myself: What I seek is knowledge of the 
true meaning of things. Of necessity, therefore, I must inquire into just 
what the true meaning of knowledge is. 

Then it became clear to me that sure and certain knowledge is that 
in which the thing known is made so manifest that no doubt clings to 
it, nor is it accompanied by the possibility of error and deception, nor 
can the mind even suppose such a possibility. Furthermore. safety from 
error must accompany the certainty to such a degree that, if someone 
proposed to show it to be false—for example, a man who would turn 
a stone into gold and a stick into a snake —his feat would not induce 
any doubt or denial. For if I know that ten is more than three, and then 
someone were to say: No, on the contrary, three is more than ten, as is 
proved by my tuming this stick into a snake—and if he were to do just 
that and I were to see him do it, I would not doubt my knowledge be- 
cause of his fear. The only effect it would have on me would be to 
make me wonder how he could do such a thing. But there would be 
no doubt at all about what I knew! 

I realized, then, that whatever I did not know in this way and was 
not certain of with this kind of certainty was unreliable and unsure 
knowledge, and that every knowledge unaccompanied by safety from 
error is not sure and certain knowledge. 

I then scrutinized all my cognitions and found myself devoid of 
any knowledge answering the previous description except in the case 
of sense-data and the self- evident truths. So I said: Now that despair 
has befallen me, the only hope І have of acquiring an insight into ob- 
scure matters is to start from things that are perfectly clear, namely 
sense-data and the self-evident truths. Hence I must first study these 
thoroughly in order to reach a sure answer to these questions: Is my 
reliance on sense-data and my safety from error in the case of self-ev- 
ident truths of the same kind as that which | formerly had regarding 
the dicta of authority, and of the same kind as that which most men 
have regarding speculative matters? Or is it a verifiable safety con- 
taining no deception or danger? 

With great earnestness, therefore, I began to reflect on my sense- 
data to see if 1 could make myself doubt them. This protracted effort 
to induce doubt finally brought me to the point where my soul would 
not allow me to admit safety from error even in the case of my sense- 
data. Rather it began to be open to doubt about them and to say: 
Whence comes your reliance on sense-data? The strongest of the 
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senses is the sense of sight. Now this looks at a shadow and sees it 
standing still and motionless and judges that motion must be denied, 
Then, due to experience and observation, an hour later it knows that 
the shadow is moving, and that it did not move in a sudden spurt, but 
so gradually and imperceptibly that it was never completely at rest. 
Sight also looks at a star and sees it as something small, the size of a 
dinar; then geometrical proofs demonstrate that it surpasses the earth 
in size. In the case of this and of similar instances of sense-data the 
sense-judge makes its judgments, but the reason-judge refutes it and 
repeatedly gives it the lie in an incontrovertible fashion. 

Then 1 said: My reliance оп sense-data has also become untenable. 
Perhaps, therefore, І can rely only on those rational data which belong 
to the category of primary truths, such as our asserting that: Ten is 
more than three, and one and the same thing cannot be simultaneously 
affirmed and denied, and one and the same thing cannot be incipient 
and eternal, existent and nonexistent, necessary and impossible. 

Then sense-data spoke up: What assurance have you that your re- 
liance on rational data is not like your reliance on sense-data? Indeed, 
you used to have confidence in me. Then the reason-judge came along 
and gave me the lie. But were it not for the reason-judge, you would 
still accept me as true. So there may be, beyond the perception of rea- 
son, another judge. And if the latter revealed itself, it would give the 
lie to the judgments of reason, just as the reason-judge revealed itself 
and gave the lie to the judgments of sense. The mere fact of the non- 
appearance of that further perception does not prove the impossibility 
of its existence. 

For a brief space my soul hesitated about the answer to that ob- 
jection, and sense-data reinforced their difficulty by an appeal to 
dreaming, saying: Don’t you see that when you are asleep you believe 
certain things and imagine certain circumstances and believe they are 
fixed and lasting and entertain no doubts about that being their status? 
Then you wake up and know that all your imaginings and beliefs were 
groundless and unsubstantial. So while everything you believe through 
sensation or intellection in your waking state may be true in relation 
to that state, what assurance have you that you may not suddenly ex- 
perience a state which would have the same relation to your waking 
state as the latter has to your dreaming, and your waking state would 
be dreaming in relation to that new and further state? If you found 
yourself in such a state, you would be sure that all your rational beliefs 
were unsubstantial fancies. 

I knew, of course, that undertaking to refute their doctrine before 
comprehending it and knowing it in depth would be a shot in the dark. 
So | girded myself for the task of learning that science by the mere pe- 
rusal of their writings without seeking the help of a master and teacher. 
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I devoted myself to that in the moments I had free from writing and 
lecturing on the legal sciences—and I was then burdened with the 
teaching and instruction of three hundred students in Baghdad. 

As it tumed out, through mere reading in those embezzled mo- 
ments, God Most High gave me an insight into the farthest reaches of 
the philosophers’ sciences in less than two years. Then, having under- 
stood their doctrine, І continued to reflect assiduously on it for nearly 
a year, coming back to it constantly and repeatedly reexamining its in- 
tricacies and profundities. Finally І became so familiar with the meas- 
ure of its deceit and deception, and its precision and delusion, that 1 
had по doubt about my thorough grasp of it.“ 


As can be seen from the writings of al-Ghazzali here, critical thinkers do 
not doubt or deny until they understand. They clarify before they judge. They 
expect understanding from what they read so they check and double-check their 
understanding. They ask themselves questions, wonder about the implications 
of or reasons for meaning and truth in what they learn. They learn so that they 
can ignore whatever does not fit their own personal interpretation or what of 
their own interpretation will distort what they are Іеагпіпр.• 


Applications 

Students should feel free to raise questions about the meaning of the 
Quranic signs they read. Students can discuss their interpretations of what they 
read. Small groups of students can compare their paraphrases and interpretations 
and write better ones. 


Assumed you that We created you in amusement and that to Us you would 
not be returned? (23:115) 


Questions to Ask Students. 
What does this passage say? 
What does it imply? 
Assume? Is it clear? Explain it. 
Does it contradict anything you know or suspect to be true? 
How do you know? 
How could you find out? 
Does this fit in with your experience? In what way? 


D. LISTENING CRITICALLY: THE ART OF SILENT DIALOGUE 
Principle 

Critical thinkers know that listening can either be done passively and un- 
critically or actively and critically. This is the case whether students are listening 
to the Quran in a language they understand or listening to their teacher’s lesson. 
They know that it is not easy to understand what the Quranic text or another 
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person is saying and then to integrate those thoughts into their own. 

When we compare speaking and listening, we know that when we speak, 
we hold on to our own ideas. We are able to arrange them in some order. We 
express our thoughts with which we are familiar. 

Listening to another, however is more difficult. In listening, students have 
to take the words they are hearing and translate them into our own words and 
ideas for them to make sense. They have not experienced the same things as 
the speaker. It is difficult to anticipate where the speaker's words are taking 
them. They have to be attentive to what the other person is saying. 

All of this requires active listening. Developing into an active listener re- 
quires time and practice. It also requires asking key questions. Practice questions 
are such as: 


Questions to Ask Students 
I'm not sure І understand you when you say ..., 
Could you explain that further? 
Could you give me an example or illustration of this? 
Would you also say ...? 
Let me сес if I understand you. What you are saying is .... Is that right? 
How do you respond to this objection? 


Critical listeners ask questions as they listen in order to better understand 
what the speaker is saying. 


They [the ungrateful] said: The fire will never touch us, but for numbered 
days. Say: Took you to yourselves a compact from God? Ifso, God never breaks 
His compact or say you about God what you know not? (2:80) 


Questions to Ask Students» 
Why does an ungrateful person say this? 
What examples could I give to illustrate that point? 
What is the main point? 
How does this detail relate to the main point? 
Is the ungrateful using this concept as I would, or somewhat differently? 


Applications 

Critical thinking is best taught by a teachers who model it, who themselves 
are active listeners who show students the patience and skill required. Being 
patient as students learn means taking them seriously as they try to express their 
thoughts by asking them relevant questions. 


We will cause them to see Our signs on the horizons and within themselves 
until it becomes clear to them that it is The Truth. (41:53) 
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Questions to Ask Students» 

What did you understand from this Quranic sign? 

So-and-so, did you follow what your classmate said? 

Could you put what she said in your own words? 

Or: So-and-so, could you give us an example from your own experience 
of what your classmate has said? 

Do you recall when seeing an outward sign reflected a sign 
within yourself? 


It often happens that students do not understand an assignment. It is an op- 
portunity for teachers to make their assignment an example of critical listening. 


On the earth are signs for the ones who are certain and in yourselves, 
Will you not then perceive? (51:20-51:21) 


Questions to Ask Students. 

Is the Quranic purpose clear? Write a paragraph, or do a research 
project, or give an oral report, about the purpose as you 
understand it? 

Is the purpose significant or trivial or somewhere in between? 

Is the Quranic purpose realistic? 

Is it an achievable purpose? 

Does the overall goal change, or is it consistent? 

Does it have contradictory purposes? 


When the Quran is recited, it is to be listened to and pay heed so that per- 
haps you would find mercy. (7:204) 


Questions for a Class Discussions 
So-and-so, did you listen to what your classmate said? 
Could you put what she said in your own words? 
Or we can say: Could you give us an example from your own 
experience of what your classmate has said? 
Has anything like that ever happened to you? 


Those are they whom God knows what is in their hearts. So turn aside from 
them and admonish them and say to them concerning themselves penetrating 
sayings. (4:63) 


Questions to Ask Students» 
What is the Quran’s fundamental purpose in revealing these signs? 
Are there multiple points of view? 
What do you mean by? 
What is your main point? 
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When your Lord proclaimed to Moses saying that: Approach the unjust 
folk, a folk of Pharaoh saying: Will they not be Godfearing? (26:10-26:11) 

He said: My Lord! Truly, l fear that they will deny me (26:12) and my breast 
be narrowed and my tongue will not be loosened. So send for Aaron. (26:13) 
They charge an impiety against me. 1 fear that they will kill me. (26:14) 

He said: No indeed! Both of you go with Our signs. Truly, We will be with 
you, ones who are listening. (26:15) 


Questions for a Class Discussions 
I'm not sure I understand you when you explained the Quranic signs. 
Could you explain it further? 
Could you give me an example or illustration of the signs? 
Would you also say ...2” 
Let me see if I understand you. What you are saying is... Is that right? 
How do you respond to this objection? Why does she say that? 
What examples could I give to illustrate that point? 
What is the main point? How does this detail relate to the main point? 
That one? Is he using this word as I would, or somewhat differently? 


These highly skilled and activated processes are crucial to learning. 


STUDENTS SUMMARIZE A SIGN OR SIGNS 
The students should summarize a sign from this section. Then, they should 
analyze it. 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have leamed. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


I was able to study and leam skills that { had not been good at. 

I practice these skills whenever possible. 

l am able to recognize and correct your weaknesses because I know 
this is a sign of gaining strong thinking skills. 
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3. RAISE QUESTIONS, PROBLEMS, ISSUES 
(REFLECT: ТАҒАККАРА) 

The Quranic text asks hundreds of questions in reasoning something out. 
There are many issues that end with a question, many rhetorical, the answer to 
which the Quranic message itself implies. One of the best ways to become crit- 
ical thinkers is to understand how the Quran raises questions. 

In addition to understanding how to raise questions, four strategies have 
been included in this part that are specific to raising questions. As previously 
stated above with the element of purpose, each strategy has a principle and an 
application along with Quranic examples and questions for the students and 
classroom discussion. 

The four strategies аге:• 


A. Practicing Discussion: Clarifying and Questioning Interpretations 
B. Reasoning Dialogically: Comparing Interpretations 
C. Reasoning Dialectically: Evaluating Interpretations 
D. Questioning Deeply: Raising and Pursuing Significant Questions 


Assessing skills of mastery of raising questions test the ability of students: 


How to Raise Questions 
Formulate a question in a clear and relevant way 
Choose from among alternative expressions 
Discuss the advantages of different types of the question at issue 
Recognize key common elements in statements of different questions 
Structure the articulation of problems so as to make a possible 
solution more apparent. 


Had you considered one who denies this way of life? That is he who drives 
away with force the orphan and urges not to give food to the needy. So woe to 
ones who formally pray, ones who are inattentive to their formal prayers, those 
who make display, yet they repulse giving the assistance. (107:1-107:7) 


Students Ask Themselves 
What is the key question in this Quranic message? 
How does the Quranic message reply to its own question? 
Details are very important. Who are ones who deny this way of life? 


Critical thinkers learn to be skilled at analyzing questions to determine 
what, precisely, it is asking and how to go about rationally responding to it. 


Have you yourself considered he who prohibits a servant when he invoked 
blessings? Have you considered if he had been on guidance or commanded 


EIGHT ELEMENTS OF REASONING: RAISE QUESTIONS 


“ 103 · 


God-consciousness? Have you considered if he denied and turned away? 
Knows he not that God sees? (96:9-96:14) 


Reminder to Students Regarding Questioning the Above Signs 
What are the questions we are asked? 
What are the questions we are not asked? 
What questions did you ask? 
Should you have asked? 


A. PRACTICING Discussion: 
CLARIFYING AND QUESTIONING INTERPRETATIONS 
Principles 
Quranic critical thinkers are never without questions to ask as the Quranic 
continuously ask. It is through exploring questions that the sacred text is able 
to clarify interpretations. Through their questioning, students explore the basic 
ideas. Going beyond what things appear to be, they not only study Quranic 
questions, but are able to ask many more themselves. 


Questions Help Students Г.сагп:” 
How to think 
How to expand their ideas before they are evaluated 
How to confront new ideas 
How to relate new ideas to their own experience 
How to determine the implications of their ideas and their consequences 


Another important point to note for students is that Quranic critical thinkers 
are not made uncomfortable by questions. They do not consider someone asking 
them questions to be offensive or even intimidating. They actually welcome 
questions. 


Ways for Students to Learn to Question: 

Discover a multiple of ways to ask questions that explore the logic 
of what they are reading, hearing or thinking. 

Explore and question assumptions, judgments, inferences, 
what may appear to be contradictory or inconsistent. 

Question the relevance of what they are studying. 

Probe the evidence for and against what others say. 

Question themselves and others. 


For Classroom Discussion 
Stimulate the students to ask questions about the Quranic signs. 
Make the students comfortable when questioned so that they learn 
to value and master the questioning process. 
Introduce questions in such a way that students come to see it as a 


CRITICAL THINKING QURANIC PERSPECTIVE 


. 104 - 


way to get to the heart of matters and understand things from 

a different point of view. 
Do not negate or embarrass the students. 
Make sure the atmosphere is one of mutual support and cooperation. 
Question the students about their reasoning behind their ideas. 


Assumes he that none has power aver him? (90:5) 

He says: I have caused abundant wealth to perish. (90:6) 

Assumes he that none sees him? (90:7) Make we not two eyes for him (90:8) 
and a tongue and two lips (90:9) and guided him to the two open highways? 
(90:10) Yer he rushed not onto the steep ascent. (90:11) 

What will cause you to recognize what the steep ascent is? (90:12) 

It is the liberating of a bondsperson (90:13) or feeding on a day possessing 
famine (90:14) an orphan, possessor of kinship, (90:15) or a needy, possessor 
of misery. (90:16) 


Any thought-provoking questions can start a discussion. To follow up re- 
sponses. use questions like the following: 


Questions for a Classroom Discussion»? 
Why does he assume “We һауе no power over him”? 
If that is so, what follows? 
Are you assuming that...? 
How do you know that? Is the point that you are making that... or, ...? 
For example? 
Is this an example of what you mean..., or this? 
Can І summarize your point as ...? 
What is your reason for saying that? 
What do you mean when using this word? 
Is it possible that...? 
Are there other ways of looking at it? 
How else could we view this matter? 


Will they: not, then, look on the camel, how it was created? (88:17) Of the 
heaven, how it was lifted up? (88:18) The mountains, how they were hoisted 
up? (88:19) The earth, how it was stretched out? (88:20) Then, remind, for you 
are only one who reminds. (88:21) 


Right after a classroom discussion, have the students write a 5-minute sum- 
mary of the key points, raising new questions and adding examples or clarifying 
points mentioned. Or, divide the students into pairs and have them practice ques- 
tioning each other about the points raised. It helps if the teacher summarizes 
and rephrases the main points from time to time during the classroom discus- 
sion. 
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But he who would say to ones who are his parents a word of disrespect to 
both of them: Do you promise me that I will be brought out when generations 
before me passed away? They will both cry to God for help: Woe unto you! Be- 
lieve! Truly, the promise of God is true. But he said: This is only the fables of 
the ancient ones. (46:17) 


Ask the Students 
Why would one say this to his parents? 
How would you follow up? 
What would that tell you about your question? 


If you want to teach them how to ask a question of clarification, explain to 
them that whenever they are dealing with a complex problem, they should form 
the question in several different ways until they find the most precise question 
to ask. Or whenever the class is going to discuss a Quranic sign, write out be- 
forehand the most significant questions. Be prepared to change the question if 
the discussion moves in another direction, Lead the discussion in such a way 
that the dialogue among the students moves towards an answer that makes 
sense. 


B. REASONING DIALOGICALLY: COMPARING INTERPRETATIONS 

Principlee 

Reasoning dialogically means using a thinking that involves a dialogue be- 
tween different points of view as the Quranic example below shows. Have the 
students deeply explore the connections to the ideas expressed in these Quranic 
signs. They should be guided to first engaging in an exploratory dialogue where 
they study the ideas, explore the roots of these ideas, consider the evidence of 
the subject matter testing the ideas as they move between multiple points of 
view. Students should engage in an inward dialogue with themselves or an out- 
ward one with other students. They need to learn how to integrate the Quranic 
critical thinking skills with their dialogue. 


Applications 

Quranic Studies teachers who often raise root questions and ideas in a class- 
гоот discussion express may raise questions from varying points of view. Stu- 
dents should be continuously asked how one point relates to other points that 
are being made in the discussion as well as how the points relate to their own 
experience. 


Consider they not the birds above them ones standing in ranks and closing 
their wings? Nothing holds them back but The Merciful. Truly, He is Seeing of 
everything, (67:19) 

Who is this who would be an army for you to help you other than The Mer- 
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ciful? Truly, ones who are ungrateful are not but in delusion. (67:20) 

Or who is this who will provide for you if He held back His provision? Nay! 
They were resolute, turning in disdain and aversion. (67:21) 

Then is whoever walks as one who is prone on his face better guided, or 
he who walks without fault on a straight path? (67:22) Say: It is He who caused 
you to grow and assigned you the ability to hear, sight, and minds. But you give 
little thanks! (67:23) Say: It is He who made you numerous on the earth and to 
Him you will be assembled. (67:24) 

They say: When is this promise if you had been ones who are sincere? 
(67:25) 

Say. The knowledge of this is only with God and I am only a clear warner. 
(67:26) 


Questions to Ask Students. 
What would someone who disagreed say? 
Why? How could the first respond? Why? 


Students could list points from multiple perspectives for reference, then 
write dialogues of people arguing about the issues as the dialogue between 
Pharaoh and Moses: 


Pharaoh said: Did we not raise you up among us as a child? Had you not 
lingered in expectation with us for many years of your lifetime? (26:18) And 
you had accomplished your accomplishment that you had accomplished and 
you are among the ones who are ungrateful. (26:19) 

Moses said: I accomplished it when I was of the ones who go astray. (26:20) 
501 ran away from you when I feared you. Then, my Lord bestowed on me crit- 
ical judgment and made me among the ones who are sent. (26:21) Beyond this 
past favor with which you reproach me, you enslaved the Children of Jacob (Is- 
rael), (26:22) 

Pharaoh said: What is the Lord of the worlds? (26:23) 

Moses said: The Lord of the heavens and the earth and whatever is between 
the two of them if you had been ones who are certain. (26:24) 

Pharaoh said to whoever was around him: Listen you not! (26:25) 

Moses said: Your Lord and the Lord of your fathers, the ancient ones. 
(26:26) 

Pharaoh said: Truly, your Messenger who was sent to you is one who is 
possessed! (26:27) 

Moses said: The Lord of the East and the West and whatever is between the 
two of them if you had been reasonable! (26:28) 

Pharaoh said: If you took to yourself a god other than те. I will, certainly, 
assign you to be imprisoned! (26:29) 

Moses said: What if I drew near you with something that makes it clear? 
(26:30) 


EGT ELEMENTS ОҒ REASONING: RAISE QUESTIONS 


• 107 + 


Pharaoh said: Bring it, if you are among the ones who are sincere. (26:31) 
So he cast his staff; that is when it was a clear serpent. (26:32) He drew out 
his hand and that is when it was shimmering white to the ones who look. (26:33) 


Questions About Other Views (Pharaoh and Moses)» 

What did the other (group of people) think? Why? (Take specific 
statements from the Quranic signs here.) 

Would others see it this way? 

Would they use these words? 

How would they describe this? Why? 

What exactly do they disagree about? Why? 

What does X think is the cause? Y? 

Why do they differ? 


Class Discussion 

The above signs teach dialogical thinking. Have students discuss perspec- 
tives in this Quranic message. Such discussion should be integrated with other 
Quranic signs so that the ideas are synthesized. Rather than separate activities 
or discussions about different perspectives, you can have students move back 
and forth between the points of view of Pharaoh and Moses. 


С. REASONING BIALECTICALLY: EVALUATING INTERPRETATIONS 
Principles 

As opposed to dialogical thinking, dialectical thinking is such that it tests 
the strengths and weaknesses of differing points of view. It puts idea against 
idea or reasoning against counter-reasoning. The goal is to reach the truth of an 
issue under discussion. Ideas that are inconsistent with one another are elimi- 
nated and reconciled. 

In order for students to develop integrative thinking, they need to Іеагп to 
evaluate conflicting ideas and determine which are strong and which are weak. 
As students develop dialectical reasoning skills, their thinking easily moves be- 
tween different points of view. 


Quranic Examples 
If you are in doubt, ... then,’ 
Do they say ... ? Rather,” 
Bring forward your witnesses? 
Bring your proof"? 
Have they not considered?" 
Let the human being consider ...!? 
Clear Proof (bayyinatun, nazar)..." 


Applications 
Dialectical thinking is practiced whenever two conflicting points of view, 
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arguments. ог conclusions are being discussed as іп the case of Pharaoh and 
Moses above. The teacher could have students who are proponents of conflict- 
ing views argue their positions and have others evaluate them. 


Remember Abraham in the Book. Truly, he had been a just person, a 
Prophet. (19:41) That is when he said to his father: O my father! Why will you 
worship what hears not, and perceives not, and avails you not anything? (19:42) 
О my father! Truly, I, there drew near me of the knowledge of what approaches 
you not. So follow те and I will guide you to a path without fault. (19:43) О 
my father! Worship not Satan. Truly, Satan had been rebellious towards The 
Merciful! (19:44) О my father! Truly, I fear that a punishment should afflict you 
from The Merciful so that you become a protector of Satan. (19:45) 

He said: Are you one who shrinks from my gods, O Abraham? If you will 
not refrain thyself, certainly, 1 will stone you, so abandon те for some while. 
(19:46) 

He [Abraham] said: Peace be to you. 1 will ask for forgiveness from ту 
Lord for you. Truly, He had been One Who is Gracious to те. (19:47) І will 
withdraw from you and what you call to other than God and I will call to ту 
Lord. Perhaps I will not be disappointed in my supplication to my Lord. (19:48) 

So he withdrew from them and what they worship other than God. We be- 
stowed on him Isaac and Jacob. Each of them We made a Prophet. (19:49) We 


bestowed on them from Our mercy and We assigned them the tongue of lofty 
sincerity. (19:50) 


Questions to Ask Students 

What was Abraham’s argument to his father? 

Is there another view one could have to object to his reasoning? 

What?And the answer to that objection? 

Does Abraham use language appropriately and consistently as he 
dialogues within his father? 

Is the evidence he gives from both sides relevant? 

Is it questionable, or acceptable? 

Which argument is more trustworthy? 

How can we know which of these conflicting assumptions is best? 

Is there a way of reconciling these views? The evidence? 

What is this side right about? The other side? 

Which of these views is strongest? Why? 


D. QUESTIONING DEEPLY: RAISING AND PURSUING 
SIGNIFICANT QUESTIONS 
Principles 
When reading a sign (verse, ayah), critical thinkers look for the issues that 
underlie the claims that are expressed. They come to their own understanding 
of the details. They then place this in a larger context. They move between the 
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basic underlying issues and the larger picture of the issue at hand. They remain 
focused on the issue as they follow a line of thought. They organize the issues 
in their own way as they continue to raise questions about the issue as they in- 
crease their knowledge. 


Knowledge 
According to al-Ghazzali, our beliefs arise from our intellect (aql). Accord- 
ing to traditional sources, thought is the power of the mind (heart) that facilitates 
knowledge.’ 
Based on this definition, thinking: is the movement of that power that is 
driven by the intellect. It can only occur when an initial image of the subject is 
attainable in the mind of the thinker. 


Further, the Quranic vision of knowledge may be characterized 
as knowledge that is founded in understanding (ahm) and insight 
(tafaqquh). This is indicated in the numerous references іп the sacred 
text which encourage rational observation, thought, and reflection on 
the observable world and the universe beyond. It is knowledge es- 
poused with insight that the Quran has visualized in its expression un- 
derstands the religion, signifying a rational and inquisitive approach 
to constructing a worldview of Islam. Islam, in other words, advises 
analytical knowledge and understanding that generate insight rather 
than a purely dogmatic approach. The two approaches are reflected in 
the familiar expressions faith based on detailed analysis as opposed to 
undigested and uncomprehended faith. The former is preferred by 
common acknowledgement of the clerics of all the leading schools of 
thought... 

Thus, if there are hadith reports, or any factual reports for that 
matter, which do not stand to reason and understanding, they would 
be most likely discounted and abandoned, with the exception only of 
devotional matters (ibadat) which are based on faith and submission 
more than on rational analysis.... 

Another feature of the Quranic vision of thinking is indicated in 
its emphasis on wisdom and good judgment (hikmah) which signifies 
the quality of thinking, its regard for values, and its outcome. Wisdom 
and good judgment can easily be said to be more important than tech- 
nical know-how and expertise, as it can guide expert knowledge as to 
its proper application and the attainment of excellence. 

The Quran mentions hikmah twenty times, and in about ten of 
these it is immediately preceded by the word kitab, which is a reference 
to divine scripture—primarily the Quran, but also other divinely re- 
vealed scriptures. The text thus says with reference to Jesus that God 
Most High will teach him the Scripture and wisdom (hikmah), the 
Torah and the Gospel.... 
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Тһе juxtaposition of book and wisdom is often contextualized Бу 
a reference to the sending of prophets who teach the people and guide 
them with scripture and wisdom as it is said of the Prophet Muhammad 
(as well as) ... the descendants of Prophet Abraham. 

The holistic. superior. and indivisible value of hikmah in the 
Quran is underscored in one of its verses to the effect that when God 
bestows wisdom on someone that person is indeed granted an immense 
source of goodness.... To mention wisdom together with the Book ev- 
idently means that the Quran should be read with wisdom and divorc- 
ing the one from the other by taking a totally dogmatic approach to 
the Quran goes against the divine purpose and intention of its revela- 
tion. To read the Quran in the light of wisdom thus means a compre- 
hensive reading that reaches beyond the obvious meaning of its words 
to encapsulate the goal and purpose of its message and then also re- 
flection on the ways and means of how its benefits can be realized for 
the individual and society." 


Wisdom 

The purpose of critical thinking is to achieve understanding, eval- 
uate viewpoints, and solve problems. In general, one’s thinking is 
likely to become critical when concrete learning experiences precede 
abstract thought. This strikes a parallel note, in its Islamic idiom, with 
thinking that is espoused with hikmah. 

The Quranic usage of wisdom (hikmah) reinforces the holistic 
quality of thinking. Hikmah also seeks to forge a close tie between rea- 
son and emotion (‘aq/ wa galb) thereby encouraging what is now 
known as emotional intelligence. This is how the Quran and also the 
Sunna often deliver their messages, for, unlike the modem statutory 
laws and texts, the Quranic guidance, commands, and prohibitions are 
often espoused with appeals to the heart and mind of their readers.'* 


Wisdom* as a human ideal stands for the human being’s search for knowl- 
edge or truth. It is something which is distinguished from conjecture or imper- 
fect knowledge: There is no knowledge with them about it but they are pursuing 
an opinion. (4:157) 

Different stories are related in the Quran,"* several similitudes!” and signs 
pointing to reality are detailed’* and explained." so that people may reflect and 
ponder over things. It is the characteristic of the God-conscious that they not 
only celebrate the praises of God, standing. sitting, and lying down on their 
sides, but also contemplate and ponder over the different phenomena of nature. 
Truly, in the creation of the heavens and of the earth and the alteration of night- 
time and daytime there are signs for those imbued with intuition, those whe re- 
member God while upright and sitting and on their sides and they reflect on 
the creation of the heavens and the earth: Our Lord! You had not created this 
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in vain. Glory be to Thee! Then, protect us from the punishment of the fire. 
(3:190-3:191) The people are, therefore, advised repeatedly to look at and ob- 
serve the phenomena of nature, pondering over everything in creation to arrive 
at the truth. 

None can grasp the message of revelation except people of understanding 
and those firmly grounded in knowledge. And none recollects, but those imbued 
with intuition. (3:7) Lack of true knowledge leads people to revile the true 
God: And offend not those who call to other than God so that they not offend 
God out of spite without knowledge. (6:108) invent lies against Him, and wor- 
ship other gods besides Him.?! The only safety lies in following the revelation 
which is replete with the knowledge of God: Know that it was only caused to 
descend by the knowledge of God(11:14) 

Whosoever has been given knowledge has indeed been given abundant 
good: And whomever is given wisdom, then, surely, was given much good and 
none recollects no doubt but those imbued with intuition. (2:269) Those who 
dispute wrongly about God are the ones who are without knowledge. without 
guidance, and without a book of enlightenment.” Only those people will be 
promoted to suitable ranks and degrees who have faith and are possessed of 
knowledge,” and only those who have knowledge really fear God and tread the 
path of God-consciousness.™ 

When Solomon asked the people of his Court who would be able to bring 
the throne of the Queen of Sheba, it was only the one possessed of knowledge 
who offered himself to bring it and later actually did bring it.” 

The Quran advises the Prophet to pray for advance in knowledge. And say". 
My Lord! Increase me in knowledge! (20:114) The mysterious teacher of Moses 
who tried to help him have a glimpse of the working of the unseen had knowl- 
edge proceeding from God, i.e., ilm al-ladunni. Then, they found a servant 
among Our servants to whom We gave mercy from Us and We taught him knowl- 
edge which proceeds from Our Presence (ilm al-ladunni). (18:65) Saul (Jalut) 
was appointed king of the Jacobites because he was gifted by God abundantly 
with knowledge and bodily prowess. Noah, David, and Solomon possessed 
knowledge” and judgment.” Jacob had a lot of knowledge and experience”; 
Joseph possessed abundant power and knowledge, and so also was Moses 
given wisdom and knowledge.?! It was through knowledge and reflection on 
the phenomena of nature, the heaven and the earth, that Abraham was able to 
arrive at the ultimate truth? It was through his personal experience and knowl- 
edge that Joseph refused to follow the path of the unbelievers and adopted the 
path of Abraham.” 


Applications 

This Quranic Studies program has been developed to clarify and settle 
questions peculiar to itself. Teachers should use such questions to organize and 
unify details covered in Quranic studies. The basic questions everyone faces 
include the nature of right and wrong, how we know things, and so on. In order 
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to develop a framework for organizing details, both general and specific Quranic 
ideas should be continuously raised. 

Allow students to have extended discussions on thought-provoking ideas. 
Maintain a focus in the discussion so that multiple issues are discussed. Help 
students be clear about their objectives and made to feel that they are moving 
towards them in an affective way. 

The class can begin exploration of an important topic in the Quranic sign 
below. Help them divide up the task of reading and taking notes on the refer- 
ences. The class can then discuss the Quranic signs, and ask questions to guide 
further understandings. They should then share their research with each other 
or each student could write an essay putting all of the ideas together. 


Say: Journey through the earth; again, look on how had been the Ultimate 
End of the ones who deny. (6:11) Say: To whom is whatever is in the heavens 
and the earth? Say: То God. He prescribed mercy for Himself. He will, certainly, 
gather you on the Day of Resurrection. There is no doubt in it. Those who lost 
themselves that Day, then, they will not believe. (6:12) 


Helpful Hints About Questioning» 

Raise basic issues. 

Explore beneath the surface of things. 

Follow-up problematic areas of thought. 

Help students discover the structure of their own thought. 

Help students develop sensitivity to clarity, accuracy and relevance. 

Help students arrive at judgment through their own reasoning. 

Help students note claims, evidence, conclusions, questions-at-issue, 
assumptions, implications, consequences, concepts, interpretations, 
and the Quranic point of view. 


For whatever sign We nullify or cause it to be forgotten, We bring better 
than it, or similar to it, Have you not known that God is Powerful over every- 
thing? (2:106) 


To Participate Effectively in Questioning, One Миѕ:• 
Listen carefully to what the Quranic sign is saying. 
Take it seriously. 

Look for reasons and evidence in it. 
Recognize and reflect on any assumptions. 
Discover implications and consequences. 


Then, after that succeeded successors who inherited the Book. They take 
advantage of this nearer world, and they say: We will be forgiven. [fan advan- 
tage approaches them like it, they will take it. Is not a solemn promise taken 
from them with the Book that they would say about God only The Truth? Did 
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they not study what is in it, and know that the Last Abode is better for those 
who are Godfearing? Will you not, then, be reasonable? (7:169) 


Questions for Classroom Discussion 
Seek Quranic examples and analogies to these signs. 
Seek to distinguish what one knows from what one merely assumes. 
Seek to enter empathetically into the perspectives of those who 
are unjust to themselves. 
Be on the alert for inconsistencies, vagueness and other 
possible problems in thought in your classroom discussions. 


Truly, those whom the angels gathered to themselves—ones who are unjust 
to themselves—they [the angels] will ask: In what condition had you been? 

They [those where were unjust to themselves] will say: We had been ones 
taken advantage on the earth due to our weakness. 

They [the angels] will say: Be not the earth of God that which is extensive 
enough to emigrate in it? 

Then, for those, their place of shelter will be hell. How evil a Homecoming! 
(4:97) 


Questions to Ask Students 
What do you think is the main issue in each of the Quranic examples? 
Let me see if I understand you. Do you mean x огу? 
How does this relate to our discussion (problem, issue)? 
Could you give me an example? 
Would this be an example? 
Could you explain that further? 
Would you say more about ht? 
Why do you say that? 
What do you think so-and-so meant by his remark? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 
The students should choose a particular sign (ayah) or signs (ayat) and an- 
alyze it or them. 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


I routinely ask questions to fill in the missing pieces in my learning. 
I was able to elaborate further on this in the classroom, 
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I was able to give ап example of this іп our classroom discussion. 
Гат beginning to be able to connect what I am learning to my life. 
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4. USE INFORMATION, DATA, FACTS, OBSERVATIONS, 


EXPERIENCES, REASONED JUDGMENTS® (EVIDENCE: BASIRAH) 
Any questions students ask require information. There are three aspects to 
this: 


1. Thinking has a goal, agenda, purpose. 
2. Questions being asked either explicitly or implicitly, 
3. Information is being used. 


If students have information, information never uses itself. Information 
never gives itself meaning. It deduces implications from itself. Information must 
be treated by the mind. It must be interpreted. Information must be given а 
meaning. As Quranic critical thinkers students must make certain to distinguish 
hard data from the inferences or conclusions they draw from them.» 


O those who believed! If you are Godfearing of God, He will assign you a 
Criterion between right and wrong and will absolve you of your evil deeds and 
will forgive you. (8:29) 


Four strategies are pertinent here, each of which will begin with a principle 
followed by its practical application with students and in the classroom along 
with Quranic examples and suggested questions relative to the text under dis- 
cussion.* 

The four strategies are: 


A. Developing Criteria for Evaluation: Clarifying Values and Standards 
B. Analyzing or Evaluating Actions 

C. Distinguishing Relevant from Irrelevant Facts 

D. Giving Reasons and Evaluating Evidence 


A. DEVELOPING CRITERIA FOR EVALUATION: 
CLARIFYING VALUES AND STANDARDS 
Principle 

Critical thinkers understand the difference between indicating a preference 
for something and evaluating something. They are aware of the process and the 
necessary criteria in order to provide a thoughtful and fair-minded evaluation. 
They make use of explicit criteria. 

They base their judgments on values that they have clarified and understood. 
When discussing the criteria of the Quranic message, critical Quranic thinkers 
first both understand the issue in question and the purpose of the evaluation and 
what function the issue being evaluated is to serve. They do this by taking into 
consideration various points of view in their evaluation. 

The Quranic message understands the important relationship of evidence 
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to belief and so often may qualify its statements accordingly. The tentativeness 
of many of its signs is characterized by the appropriate use of such qualifiers 
as: highly likely, probably, not very likely. highly unlikely, often, usually, sel- 
dom, l doubt, I suspect. most. many, and some. Critical thinkers аге not only 
clear, but also exact or precise. 


What information does the Quran give in this sign? 
What information do I need to answer my question? 


Then, believe you in some of the Book, апа are ungrateful for some? (2:85) 


The Criteria Include 
Clear evidence 
Meditation, pondering. considering** 
Recollection” 
Reflection (tafakkur) 
Taking to heart, taking for granted (tadhakkur)** 
Convincing proof from reliable and certain premises?” 
Bringing your proof, showing your evidence” 
People of intellect and reflection"! 
Explaining distinctly? 
Being reasonable”? 
Being just and fair“ 


Applications 

Whenever students are evaluating the Quranic signs, the teacher can ask 
students what they are evaluating, the purpose of the evaluation, and the criteria 
they used. With practice, students can see the importance of developing clear 
criteria and applying them consistently. When discussing criteria as a class or 
in groups, rational discussion. clarity. and fair-mindedness are usually more im- 
portant than reaching consensus. 


Is there a sickness in their hearts? Or were they in doubt? Or be they fearful 
that God and His Messenger will be unjust to them? Nay! Those, they are the 
ones who are unjust. (24:50) 


Questions to Ask Students» 
What are we evaluating? Why? 
Given these reasons or differences, can we generalize and list criteria? 
Can we describe what to look for when judging an unjust person? 
What features does an unjust person need to have? Why? 
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В. ANALYZING OR EVALUATING ACTIONS 
Principles 

In order for Quranic critical thinkers to develop their own point of view on 
an issue, they have to analyze their actions and then evaluate them. Practice de- 
velops into good judgment—judging behavior, explaining and justifying those 
judgments, hearing alternative judgments and their justifications, and assessing 
judgments. 

When Quranic critical thinkers evaluate the behavior of themselves or that 
of others, they are aware of the criteria that they use so that the criteria them- 
selves become part of the evaluation. They look at the consequences of their 
actions and see them as basic to the criteria for assessing behavior and policy. 
They base their evaluations of behavior on assumptions that have been reasoned 
through. This allows them to articulate and rationally apply principles. 


Applications 

The teacher can encourage students to raise ethical questions about actions 
and policies of themselves and others. Students can become more comfortable 
with the process of evaluating if they are given a number of opportunities to 
make and assess moral judgments. 


So, then, is he who followed the contentment of God like he who drew the 
burden of the displeasure of God and whose place of shelter will be hell? Mis- 
erable will be the Homecoming! They have degrees with God. God is Seeing of 
what they do. (3:162-3:163) 


Questions to Ask Students». 
What comparison is the sign making? 
Was this the real reason? Why do you think so? 
What аге the probable consequences of ‘most of them who know not’? 
What reasons were your evaluations based on? 
Might someone else use a different standard to evaluate? Why? 
Do you think the action was fair, smart, etc.? Why or why not? 


Who shrinks from the creed of Abraham, but he who fooled himself? And, 
certainly, We favored him in the present. Truly, in the world to come he will be 
among the ones in accord with morality. (2:130) 


Questions to Ask Students: 
Why would you say “shrinks from the creed of Abraham"? 
What would such a person do? 
What results would they achieve? 
Who was helped? Hurt? 
Why? Is the stated reason consistent with that behavior? 
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Was the reason they gave their real reason? Why do you think so? 


Students should evaluate the behavior of important people of the past. Such 
evaluation can be enhanced by having interested students report on the long- 
term consequences of past actions and policies. Students should also be called 
upon to generalize, to formulate principles of judgment. 


Certainly, We gave Moses the Book and We sent Messengers following after 
him. We gave Jesus son of Mary the clear portents, and confirmed him with the 
hallowed Spirit. Is it that whenever a Messenger drew near you with what you 
yourselves yearn not for, you grew arrogant, and you denied a group of people, 
and you kill a group of people? (2:87 ) 


Questions to Ask Students. 
What makes some actions right, others wrong? 
What rights do people have? 
How can I know when someones rights are being violated? 
Why respect people's rights? 
Why be good? 
Should I live according to rules? 
If so, what rules? 
If not, how should I decide what to do? 
What policies should be established and why? 


C. DISTINGUISHING RELEVANT FROM IRRELEVANT FACTS 
Principles 
Students should leam to distinguish relevant from irrelevant facts. This is 
not always clear and, therefore, should be part of a classroom discussion. Stu- 
dents should also be aware that a fact that is relevant for one situation may not 
be relevant to a different one. 


Applications 

Students may assume that they have to use all information they are given 
to ask a question. They need to be shown how to limit their responses with only 
the relevant facts. 


Say: Is it other than God that 1 should desire as а lord while He is Lord of 
everything? Each soul will earn only for itself. No burdened soul will bear an- 
other 5 heavy load. Again, to your Lord will you return. Then, He will tell you 
about what you had been at variance in it. (6:164) 


Questions to Ask Students: 
How would you answer the Quranic question? 
What are the implications of the fact that no burdened soul will bear 
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another’s heavy load? 
What issues are the sign addressing? 
Are you addressing this same issue or raising a new one? 


Students could read the section and signs with one or more issues in mind 
and note relevant details. Students could then share and discuss their lists. Stu- 
dents can then discover that sometimes they must argue for the relevance of a 
particular fact to an issue. 

Another technique for developing students’ sensitivity to relevance is to 
change an issue slightly and have students compare what was relevant to the 
first issue to what is relevant to the second. 


He said: O Iblis! What prevented you from prostrating yourself to what I 
created with My two hands? Had you grown arrogant? Or had you been among 
the ones who exalt themselves? (38:75) 

Iblis said: 1 am better than he. You had created me from fire while You had 
created him from clay. (38:76) 

He said: Then, go you forth from here for, truly, you are accursed. (38:77) 
Truly, on you is My curse until the Day of Judgment. (38:78) 


Questions to Ask Students» 
Why did Iblis not carry out God’s command? 
Did Iblis do this? versus Should Iblis have done it? 
Which one is best? versus Which do people think is best? 
Is this right? versus: Is this convenient? 


Students who disagree about the relevance of a particular point to the issue 
discussed, should be encouraged to argue its potential relevance, and probe the 
beliefs underlying their disagreement. 


When it was said to them to believe in what God caused to descend, they 
said: We believe in what was caused to descend to us. They are ungrateful for 
what is beyond it, while it is The Truth, that which establishes as true what is 
with them. Say: Why, then, kill you the Prophets of God before if you had been 
ones who believe? (2:91) 


Questions to Ask Studentse 
What information are the ones who only believe in what was caused 
to descend to them using? Where did they get that information? 
What information is given about them? 


Implications are deduced from information after the information is inter- 
preted and given a meaning. 


Who does greater wrong than those who prevented access to the places of 
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prostration to God so that His Name not be remembered in them, and endeav- 
ored for their devastation? It had not been for those to enter them, but as ones 
who are fearful. For them is degradation in the present. and for them is a 
tremendous punishment in the world to come. (2:114) 


Questions for Class Discussione. 
What is the meaning behind the information given in the above sign? 
Is the information given in 2:114 relevant to the question that is being 
asked? 
What the assumption of those who prevent access to places of worship? 
What is the Quranic response to their assumption? 


D. GIVING REASONS AND EVALUATING EVIDENCE 
Principles 
Quranic critical thinkers have leamed to examine their reasoning by taking 
it apart and evaluating the components of the signs. They have learned on which 
evidence to base their conclusion. They can insightfully discuss evidence rele- 
vant to the issue or conclusions they consider. Evidence and factual claims 
should be scrutinized and evaluated. 


Applications 
Teachers should ask students for their reasons when their students come to 
conclusions, 


Every soul is a pledge for what it earned. The Companions of the Right 
will be in Gardens and will demand of one another about the ones who sin: 
What thrust you into Sagar? 

They would say: We be not among the ones who formally pray and we were 
not those who feed the needy. We had been ones who engage in idle talk along 
with the ones who engage in idle talk. We had been denying the Day of Judgment 
until the certainty of the Hour approached us. 

Then, intercession will not profit them from the ones who are intercessors. 
Then, what is the matter with them that they are ones who turn aside from the 
admonition, as though they had been frightened donkeys that ran away from a 
lion? Nay! Every man among them wants to be given unrolled scrolls. No in- 
deed! Nay! They fear not the world to come. No indeed! Truly, it is ап admoni- 
tion. So let whoever willed, remember it. But they will not remember unless God 
wills. He is Worthy of God-consciousness and He is Worthy of granting The 
Forgiveness. (74:38-74:56) 


Questions to Ask Studentse 
What evidence do the above signs give? 
Why would the facts be true? 
What assumptions are you making? 
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Do you have reason to think your assumptions аге true? 


O those who believed! Why say you what you accomplish not? It was most 
troublesome, repugnant to God that you say what you accomplish not. (61:2- 
61:3) 


Questions to Ask Students 
Do you talk about what you have not yet done? 
Why do you do so? 
What evidence do you have? 


If the reasons that students give as evidence are incomplete, the teacher 
should ask some exploring questions in order for the student to give a fuller ex- 
planation of how they reasoned an issue. When given written material to eval- 
uate and interpret, students should reference specific Quranic signs that they 
have used on which to base their interpretation. In this way, students will be 
able to better clarify their understanding of a sign(s) and their interpretation 
better understood. 


Did they look on for nothing but its interpretation? The Day its interpreta- 
tion approaches, those who forgot it before will say: Surely, Messengers of our 
Lord drew near us with The Truth. Have we any intercessors who will intercede 
for us? Or will we be returned so we do other than what we had been doing be- 
fore? Surely, they lost themselves. Went astray from them what they had been 
devising. (7:53) 


Questions to Ask Students» 
On what evidence is this conclusion based? 
Where did we get the evidence? 
How could we find out what other evidence exists? 
What evidence supports opposing views? 
Is the evidence sufficient or do we need more? 
Is there reason to question this evidence? 
What makes it questionable? Acceptable? 
Does another view account for this evidence? 


O those who believed! Be helpers of God as Jesus son of Mary said to the 
disciples: Who are my helpers for God? The disciples said: We are the helpers 
Jor God. Then, a section believed of the Children of Jacob and a section were 
ungrateful. So We confirmed those who believed against their enemies. They 
became ones who are masters. (61:14) 


Questions that Explore Reasons and Evidence (Information) 
What example do you have in the disciples? 
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How do you know? 

Why do you think that is true? 

Do you have any evidence for that? 
What difference does that make? 
What are your reasons for saying that? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 

The students should identify the clarity they find in the Quranic Signs in 
this section. Then, they should choose a particular sign(s) (арал, ayat) and an- 
alyze it(them). 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you һауе learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. Ht takes practice and hopefully with each les- 
son, you will improve these abilities: 


I tried to find the key concept of the course during the first 
couple of class meetings. 

I was able to relate that definition to each segment of what I 
learned afterward. 

І realized that fundamental ideas are the basis for all others. 


Eratit ELEMENTS OF REASONING: MAKE INTERPRETATIONS, 


о Ip} о 


5, MAKE INTERPRETATIONS, INFERENCES, CONCLUSIONS, 


SOLUTIONS® (UNDERSTANDING: 71845508) 

We further develop our reasoning or discernment faculty by understanding 
how to make interpretations, inferences (a conclusion reached on the basis of 
evidence and reasoning) and/or conclusions based on the Quranic message. 

Thinking differs from reasoning. Thinking is simply a succession of 
thoughts that are not necessarily related to one another. Reasoning, on the other 
hand is where one thought leads directly to another. When students actively en- 
gage in reasoning, it is called ‘to infer’ or to make inferences. 

When students infer something from a Quranic sign from something else 
that it says, they move from the second thought back to the first thought because 
they infer that the second thought makes it reasonable for them to believe in 
the truth of the first thought. 


15 he who had been lifeless and We gave him life and We made a light for 
him by which he walks among humanity (first thoughts) like he who is in the 
shadows and is not one who goes forth from them? (second thoughts) Thus, it 
was made to appear pleasing to ones who are ungrateful what they had been 
doing (conclusion). (6:122) 


Words that indicate that one thought supports another thought are called 
“inference indicators’. Some examples are: Since, thus, implies, consequently, 
because, it follows that or given that. Inference indicators may or may not be 
present in the Quranic signs. 

When students express a thought, they do so by making a statement. A 
statement is a sentence that they use to make a claim that can then be evaluated 
as being true or false. It is clear from this definition of a statement that questions 
and commands are not statement. 

Statements are the foundation for argument or discussion. An argument is 
a series of statements that claim that one or more of their statements (called 
premises) support another statement (particular one) which is called the con- 
clusion. 

Arguments differ from explanations. An explanation is also a series of state- 
ments, but the difference is that with an explanation, knowing the first statement 
is true. The statements that follow explain why the first statement is true. On 
the other hand, in the case of arguments, based on the series of statements or 
premises, students infer the conclusion. 

The following are four strategies that are specific to this element of rea- 
soning, that is, making interpretations, inferences and conclusions. Each strategy 
has a principle and an application along with Quranic examples and questions 
that can be asked of the students at each point along the way. 
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The four strategies are: 


A. Analyzing or Evaluating Arguments and Interpretations 
B. Making Plausible Inferences or Interpretations 

С. Recognizing Contradictions 

D. Noting Significant Similarities and Differences 


Students in Quranic Studies learn to come to conclusions based on condi- 
tional reasoning (if... then ...) given in the particular Quranic signs they аге 
studying where a major general premise combines with a more specific minor 
premise. As they study the Quranic signs, they should look for information and 
then separate the information from the conclusion. 


Then, when We decreed death for Solomon, nothing pointed out his death 
to the jinn, but a moving creature of the earth that consumes his scepter. So 
when he fell down, it became clear to the jinn that ifthey had been knowing the 


unseen, then they would not have lingered in expectation in the despised pun- 
ishment, (34:14) 


To reach a conclusion, students respond with their own conception of what 
they are studying. They place it in the context of their own experience, perspec- 
tive, point of view, or philosophy. For example, a student may conclude from 
the silence of another person towards him or her as an expression of hostility. 
This conclusion may or may not be correct. It may be based on their own pat- 
tems of motivation and behavior that he or she has projected onto the other per- 
son. 

Conclusions should be distinguished from the facts, the evidence, the sit- 
uation. The best conclusions take the most evidence into account. Critical 
thinkers recognize the conclusions of the Quranic signs they are studying, dis- 
tinguish them from evidence, consider alternative interpretations, and reconsider 
their interpretations in the light of new evidence. 


They ask you about intoxicants and gambling. Say: In both of them there 
is deplorable sin and profits for humanity, Their sin is more deplorable than 
what is profitable. (2:219) 


Here, the reasonable conclusion, their sin is more deplorable than what is 
profitable, is arrived at from the premises pros and cons of intoxicants and gam- 
bling: Say: Іп both of them there is deplorable sin and profits for humanity. 

All learning involves personal interpretation, since whatever students learn 
they must integrate into their own thinking and action. What they learn must 
be given a meaning by them, must be meaningful to them, and therefore in- 
volves interpretive acts on their part. 

Quranic critical readers approach the sacred text with a view to entering a 
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silent dialogue with God. They realize they must actively reconstruct God’s 
meaning. They read because there is much that they know they do not know, 
much to experience that they have not experienced. Thus, critical readers do 
not simply pass their eyes over the words with the intention of filling their mem- 
ories. They question, organize, interpret, synthesize, and digest what they read. 
They question, not only what was said, but also what was implied and presup- 
posed. They organize the details, not only around key ideas in the work, but 
also around their own key ideas. They not only conclude, they recognize their 
conclusions as conclusions, and consider alternative conclusions.. 

Recognizing their conclusions as such, they revise and refine them. They 
do not simply accept or reject; they work to make ideas their own, accepting 
what makes most sense, rejecting what does not fit their new understanding into 
their existing frameworks of thought. 

Conclusions are inferences and, in a sense, an inference can be considered 
a conclusion. An inference is a step of the mind, an intellectual act by which 
one concludes that something is so in light of something else’s being so, or 
seeming to be so. If someone comes at me with a knife in his or her hand, 1 
would probably infer that the person mean to do me harm. Inferences can be 
strong or weak, justified or unjustified. Inferences are based upon assumptions. 

With inferences, reasoning proceeds by steps in which students logically 
reason as follows: Because this is so, that also is so (or probably so), or: Since 
this, therefore that. Any ‘defect’ in such inferences is a possible problem in our 
reasoning. 

All reasoning contains inferences or interpretations by which: 


Students Making Inferences Should:* 
Draw conclusions 
Give meaning to data 
Infer only what the evidence implies 
Check inferences for their consistency with each other 
Identify assumptions underlying your inferences. 


After reasoning (discerning) the main points, students can decide what the 
best answer or conclusion to the question is. 


Say: Will we call to other than God what can neither hurt nor profit us? 
Are we repelled on our heels after God guided us like one whom the satans 
lured, bewildered in and on the earth although he has companions who call him 
to the guidance saying: Approach us? Say: Truly, the guidance of God is The 
Guidance. We were commanded to submit to the Lord of the worlds. (6:71) 


Questions to Ask Studentse 


What inferences, judgments or conclusions does this sign make? 
What are my most fundamental inferences or conclusions based 
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on this Quranic sign? 
Here is the information. 
How are you interpreting it? 
What is it telling you? 
What meaning would you give to it? 


A. ANALYZING OR EVALUATING ARGUMENTS AND INTERPRETATIONS 
Principles 

Critical thinkers try to overlook their preconceptions when agreeing or dis- 
agreeing with a conclusion. They use tools of analysis to try to understand the 
reason behind the issue and to determine its relative strengths and weaknesses. 
One of the tools of analysis is to continue to ask for reasons and to consider 
other points of views. 

They pay special attention to possible strong arguments with which they 
disagree because they are aware of the tendency to ignore, oversimplify, distort 
or otherwise unfairly dismiss them. They analyze questions and place conflict- 
ing arguments and interpretations in opposition to one another as a means of 
highlighting key concepts, assumptions, implications. and so forth. 

When giving or being given an interpretation, students learn to recognize 
the difference between evidence and interpretation, explore the assumptions on 
which interpretations are based and propose and evaluate alternative interpre- 
tations for their relative strength. As autonomous thinkers, they consider com- 
peting theories and develop their own theories. 


Applications 

Instead of simply stating why they agree or disagree with a line of reason- 
ing, students should be encouraged to place competing arguments and interpre- 
tations in opposition to one another. 


They swear by God the most earnest sworn oaths that ifa sign would draw 
near them, they would, certainly, believe in it. Say: The signs are only with God. 
What will cause you to realize that even if the signs were to draw near, they 
would not believe? (6:109) 


He said: Worship you what you yourselves carve out while God created 
you and what you do? (37:95-96) 


Questions to Ask Students: 
What are the arguments given in the above signs? 
What would someone who disagreed with these arguments say? 


Students should then be encouraged to argue back and forth, and modify 
their positions in light of the strengths of others’ positions. Students can become 
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better able to evaluate reasoning by familiarizing themselves with, and practic- 
ing: 


Evaluating Reasoning Бу:• 
Using specific analytic techniques, such as making assumptions 
explicit and evaluating them 
Clarifying issues, conclusions, values, and words 
Developing criteria for evaluation 
Recognizing and pinpointing contradictions 
Distinguishing relevant from irrelevant facts 
Evaluating evidence 
Exploring implications. 


After extended discussion, have students state their final positions. Encour- 
age them to qualify their claims appropriately. 


Have you yourself considered he who prohibits a servant when he invoked 
blessings? Have you considered if he had been on guidance or commanded 
God-consciousness? Have you considered if he denied and turned away? Does 
he not know that God sees? (96:9-96:14) 


Questions to Ask Studentse 
What does the Quranic message want to communicate? Why? 
What is it talking about? What do I want to say about it? 
What else do I want to say about it and why? 
What else do І know or think about this? 
How is what I am saying like and unlike what others have said? 


B. MAKING PLAUSIBLE INFERENCES OR INTERPRETATIONS 

Principles 

Observation and information are the basis for sound conclusions. Students 
leam to distinguish between what they observe from the Quranic signs and what 
they conclude. They delve into the facts given in the signs so find the implica- 
tions as well as the concepts. They separate guessing from clear conclusions. 
Students normally have a tendency to make inferences that reinforce their own 
egocentric or sociocentric world views. They learn to evaluate inferences that 
are made when their own desires are involved from inferences that develop 
sound conclusions. They should know that every interpretation that is made is 


based on inference and that they interpret every situation in which they find 
themselves. 


Applications 
Teachers can have students give examples, from their experience, of mak- 
ing bad inferences, and encourage them to recognize situations in which they 
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аге most susceptible to uncritical thought. The class can discuss ways in which 
they can successfully minimize the effects of irrationality in their thought by 
making plausible inferences and interpretations from Quranic signs. 

Had you (Iblis, Satan) grown arrogant? Or had you been among the ones 
who exalt themselves? (38:75) 

Iblis said: Гат better than he. You had created me from fire while You had 
created him from clay. (38:76) 

He said: Then, go you forth from here (Paradise) for, truly, you are ac- 
cursed. (38:77) Truly, on you (Iblis, Satan) is My curse until the Day of Judg- 
ment, (38:78) 

Iblis said: My Lord! Then, give me respite until the Day to be raised up. 
(38:79) 

He said: Truly, you are among the ones who are given respite (38:80) until 
the Day of the known time. (38:81) 

Iblis said: By Your Great Glory, then, I will certainly lead them опе and 
all into error, (38:82) but Your devoted servants among them. (38:83) 

He said: This is The Truth and The Truth 1 say (38:84) that 1 will fill hell 
with you and with one and all of whoever heeded you. (38:85) 


Questions to Ask Students 
What happened with Iblis? 
What does that mean? 
Are there other ways to interpret our results? What? 
How can we tell which is best? 


С. RECOGNIZING CONTRADICTIONS 

Principles 

Consistency is a fundamental—some would say the defining—ideal of crit- 
ical thinkers. They strive to remove contradictions from their beliefs, and are 
wary of contradictions in others. As would-be fairminded thinkers they strive 
to judge like cases in a like manner. Perhaps the most difficult form of consis- 
tency to achieve is that between word and deed. Self-serving double standards 
are one of the most common problems in human life. Children are in some sense 
aware of the importance of consistency when they ask their parents: Why don't 
І get to do what they get to do? They are frustrated by double standards, yet are 
given little help in getting insight into them and dealing with them. 

Critical thinkers can pinpoint specifically where opposing arguments or 
views contradict each other, distinguishing the contradictions from compatible 
beliefs, thus focussing their analyses of conflicting views. 


Applications 

When discussing conflicting lines of reasoning, inconsistent versions of 
the same story, or egocentric reasoning or behavior, the teacher can encourage 
students to bring out both views and practice recognizing contradictions. 
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Here we present two different translations of Quranic signs for a classroom 
discussion. The Quranic message and Islam, in general, encourages marriage 
and discourages divorce. The students can discuss their views on the two dif- 
ferent versions and if they interpret a contradiction between the signs 4:34 and 
2:231. 


Men are upholders and maintainers of women by virtue of that in which 
God has favored some of them above others and by virtue of their spending 
from their wealth, Therefore the righteous women are devoutly obedient, guard- 
ing in (their husband 5) absence what God has guarded. As for those from whom 
you fear discord and animosity, admonish them, then leave them in their beds, 
then strike them, Then if they obey you, seek not a way against them. Truly God 
is Exalted, Great. (4:34, The Study Quran) 


Men are supporters of wives because God gave some of them an advantage 
over others and because they spent of their wealth. So the females, ones in ac- 
cord with morality, are the females,ones who are morally obligated and the fe- 
males, ones who guard the unseen of what God kept safe. And those females 
whose resistance you fear, then admonish them (f) and abandon then: (f) in their 
sleeping places and go away from them (f). Then if they (0) obeyed you, then 
look not for any way against them (f). Truly, God had been Lofty. Great. (4:34, 
The Sublime Quran) 


When you have divorced women and they have fulfilled their term, keep 
them honorably or release them honorably, апа do not keep them so as to cause 
harm and thus transgress. Whosoever does that surely wrongs himself. And do 
not take God 5 sings in mockery, and remember God's Blessing upon you, and 
what He sent down to you of the Book and Wisdom, exhorting you thereby. And 
reverence God, and know that God is Knower of all things. (2:231, The Study 
Quran) 


When you divorced wives, and they (f) reached their (f) term, then, hold 
them (f) back as one who is honorable or set them (f) free as one who is honor- 
able. But hold them (0) not Баск by injuring them so that you commit aggression, 
And whoever commits that, then, surely, he did wrong himself. And take not to 
yourselves the signs of God in mockery. Remember the divine blessing of God 
on you, and what He caused to descend to you from the Book and wisdom. He 
admonishes you with it. And be Godfearing of God and know that God is Know- 
ing of everything. (2:231, The Sublime Quran) 


Questions to Ask the Students» 
What do the different signs say? 
Are the two consistent or contradictory? 
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Why do you say so? 

What behavior would have been consistent with their words? 
What words would have been consistent with their behavior? 
Do 4:34 and 2:231 contradict each other? 


When arguing opposing views, students should be encouraged to find 
points of agreement and specify points of dispute or contradiction. 


Questions to Ask the Students» 
What does each sign (4:23 and 2:231) say? Could both views be true? 
Why or why not? If one is true, must the other be false? 
Where, exactly, do these views contradict each other? 
On what do they agreer? 
What is it about that view that you think is false? 
Do you accept this claim? That one? 
On what question does your disagreement tum? 
What, exactly, is it in this view that you doubt or disagree with? 


The class can explore possible ways to reconcile apparent contradictions. 


Questions to Ask the Students 
Could someone hold both of these views? 
How might someone argue that someone can believe both? 


D. NOTING SIGNIFICANT SIMILARITIES AND DIFFERENCES 
Кае 

Quranic critical thinkers try to treat things that are similar іп a similar way 
and things that are different in a different way. Uncritical thinkers tend not to 
see the significant similarities and differences. It often is the case that things 
that appear to be superficially similar are often significantly different and things 
that appear to be superficially different are often essentially the same. It takes 
practice to be able to distinguish between the two. As this sensitivity develops, 
it influences how students experience, how they describe, how they categorize, 
and how they reason about things. They become more careful and discriminat- 
ing in their use of words and phrases. 

They hesitate before they accept this or that analogy or comparison between 
4:34 and 2:231. They recognize the purposes of the comparisons they make. 
They recognize that purposes govern the act of comparing and determine its 
scope and limits. 


Applications 
Quranic signs often call on students to compare and contrast two or more 
things—objects, ideas, phenomena, etc. For students to merely list similarities 
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and differences has little value in itself. Rather than encouraging students to 
make such lists, these activities should be proposed in a context which narrows 
the range of pertinent comparisons and requires some use be made of them in 
pursuit of some specific goal. For example, if comparing and contrasting two 
social practices (marriage and divorce), students should use their understanding 
to illuminate the relationship between them. Thus, only those points which shed 
light on the particular problem need be mentioned, and each point has implica- 
tions to be drawn out and integrated into a broader picture. 

Here are two examples of different translations of two Quranic signs for 
students to compare and discuss in relationship to the Quranic views on mar- 
riage and divorce: 


Men are upholders and maintainers of women by virtue of that in which 
God has favored some of them above others and by virtue of their spending 
from their wealth. Therefore the righteous women are devoutly obedient, guard- 
ing in (their husband 5) absence what God has guarded. As for those from whom 
you fear discord and animosity, admonish them, then leave them in their beds, 
then strike them. Then if they obey you, seek not a way against them. Truly God 
is Exalted, Great. (4:34, The Study Quran) 


Men are supporters of wives because God gave some of them an advantage 
over others and because they spent of their wealth. So the females, ones in ac- 
cord with morality, are the females,ones who are morally obligated and the fe- 
males, ones who guard the unseen of what God kept safe. And those females 
whose resistance you fear, then admonish them (f) and abandon them (ў) in their 
sleeping places and go away from them (f). Then if they (f) obeyed you, then 


look not for any way against them (f). Truly, God had been Lofty, Great. (4:34, 
The Sublime Quran) 


When you have divorced women and they have fulfilled their term, keep 
them honorably or release them honorably, and do not keep them so as to cause 
harm and thus transgress. Whosoever does that surely wrongs himself. And do 
not take God's sings in mockery, and remember God 5 Blessing upon you, and 
what He sent down to you of the Book and Wisdom, exhorting you thereby. And 
reverence God, and know that God is Knower of all things. (2:231, The Study 
Quran) 


When you divorced wives, and they (f) reached their (f) term, then, hold 
them (f) back as one who is honorable or set them (f) free as one who is honor- 
able. But hold them (1) not back by injuring them so that you commit aggression. 
And whoever commits that, then, surely, he did wrong himself. And take not to 
yourselves the signs of God in mockery. Remember the divine blessing of God 
on you, and what He caused to descend to you from the Book and wisdom. He 
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admonishes you with й. Be Godfearing of God and know that God is Knowing 
of everything. (2:231, The Sublime Quran) 


Questions to Ask Students: 
What does this remind you of? Why? 
How are the translations similar? Different? 
How important are the differences? Why? 
What does this tell us about our topic? How useful is that comparison? 
Can anyone think of an even more useful comparison? 


Students can compare various Quranic translations as to what they repre- 
sent, and so evaluate them. When comparing situations mentioned in the Quran, 
rather than simply listing differences, students should analyze and use their 
comparisons. 

Students should not over-generalize from differences. The differences in 
situations may not reflect difference in character as much as differences in sit- 
uation as the Quranic signs below show. Students should relate differences in 
feelings and behavior to differences in what the situations are. 


He frowned and turned away (80:1) that the blind man drew near him. 
(80:2) What will cause you to recognize so that perhaps he will purify himself 
(80:3) оғ yet recollect and a reminder profit him? (80:4) 

But as for he who was self-complacent, (80:5) then, you have attended to 
him (80:6) and not upon you is any blame if he purifies not himself. (80:7) Yet 
as for him who drew near to you, coming eagerly for knowledge (80:8) and he 
dreads God, (80:9) then, you have paid no heed to him? (80:10) 

No indeed! Truly, this is a reminder. (80:11) 

So let whoever willed, remember it (80:12) in scrolls to be held in esteem, 

(80:13) ones that are exalted and ones that are purified (80:14) by the hands of 
renerous writers (80:15) and ones who are kindly, generous. (80:16) 

Note: There is disagreement among the scholars in relation to the first 

signs of this chapter. Some say that it was in reference to the Prophet 

who frowned and turned away. Others say that the Quran always ad- 
dresses the Prophet in the second person singular, thou (you), and here 

the Quran says “he.” Therefore, it relates to the Quraysh leader who 

was in discussion with the Prophet who frowned and turned away 

when the blind man drew near him and not the Prophet. Then the signs 

say to the Prophet: And what will cause you to recognize so that per- 

haps he (the Quraysh leader) will purify himself or yet recollect and a 

reminder profit him (the Quraysh leader)? But as for he who was self- 

complacent (the Quraysh leader), then, you (Muhammad) attend to 
him and not upon you (Muhammad) is any blame if he purifies not 
himself (the Quraysh leader). 

Yet as for him (the blind man) who drew near to you (Muhammad) 
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coming eagerly for knowledge and he dreads God, then, you (Muham- 
mad) have paid no heed to him (the blind man)? No indeed! Truly. this 
is a reminder. 


Questions to Ask the Students» 
What conclusions am 1 coming to? 
Is my inference logical? 
Are there other conclusions I should consider? 
Does this interpretation make sense? 
Does our solution necessarily follow from the facts? 
How did you reach that conclusion? 
What are you basing your reasoning on? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 

The students should identify the clarity they find in the Quranic Signs 80:1- 
80:16. Then, they should choose a particular sign(s) (ayah, ауа!) and analyze 
it(them). 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


{ tried using writing as a way to learn by writing summaries in my 
own words of important points from the Quranic signs here. 

1 was able to formulate test questions. 

1 wrote out answers to my own questions. 

I was able to get in touch with my emotions. 

I learned that whenever I feel some negative emotion, I ask myself: 
What, exactly, is the thinking leading to this emotion? 

For example, if I are angry, ask myself, what is the thinking that is 
making me angry? 

What other ways could I think about this situation? 

For example, can I think about the situation so as to see the humor in 
it and what is pitiable in it? If сап, concentrate on that thinking 
and my emotions, І will (eventually) shift to match them. 
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6. UTILIZE CONCEPTS, DEFINITIONS, PRINCIPLES, MODELS AND 


VOCABULARY” (RECALL! /DHDHAKARA) 

Quranic thinking offers students concepts and principles that help them an- 
alyze, assess and improve their thinking when they better understand the mean- 
ings of the Quranic signs. 

What is a concept? A concept is an idea or thought, especially a generalized 
idea of a thing or of a class of things. The Quranic text expresses clusters of 
concepts or ideas. It is these concepts that it uses that students need to learn to 
identify, contrast them with other of its concepts and clarify what they mean 
and what students include and exclude because of them. 

Quranic clusters of concepts include, for example, living-creation; false- 
deity concept; sacred text concept. The latter, sacred text concept includes four 
concepts: The Quran itself, the Gospel. the Torah (the first five books of the 
Bible also known as the Pentateuch revealed to Moses), and the Psalms. 

What are principles? Principles express the relationship between concepts. 
A basic Quranic principle is the Oneness of God (tawhid). A second principle 
is submission to the Will of God. Those who, by choice, submit to the Will of 
God are Muslims. 

Quranic thinkers begin developing their reasoning or discernment faculty 
by understanding what it means to utilize concepts, definitions, principles, mod- 
els and vocabulary. 

The following are five strategies specific to this element of reasoning. Each 
strategy has a principle and an application along with Quranic examples and 
questions that can be asked of the students at each point along the way. The five 
strategies are: 


A. Comparing Analogous Situations: Reframe Insights to New Contexts 
В. Developing One’s Perspective: Creating or Exploring Arguments 

С. Making Interdisciplinary Connections 

D. Comparing and Contrasting Ideals with Actual Practice 

E. Thinking Precisely About Thinking: Using Critical Vocabulary 


A. COMPARING ANALOGOUS SITUATIONS: 
REFRAME INSIGHTS TO NEW CONTEXTS 
Principles 
The power of a Quranic concept is not limited by the ability students have 
to use it. Quranic thinkers make use of concepts in order to better their skills in 
understanding the Quran. It is through practice that they use these concepts by 
applying them to new situations, that is, by putting the concepts into practice. 


Applications 

Quranic thinkers focus on the basic Quranic concepts. Students are encour- 
aged to be able to reframe Quranic concepts, taking the Quranic form and 
changing the contents in modeling what Prophet Muhammad did. 
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The Prophet would preserve the form, the container of a custom 
or idea which had deep roots in society, one which people had gotten 
used to from generation to generation and one which was practiced in 
a natural manner, but he changed the contents, the spirit, the direction 
and the practical application of customs in a revolutionary, decisive 
and immediate manner. 

He was inspired by a particular method that he used in social com- 
bat. Without producing negative results, without containing any of the 
weak points of the other methods, his method contained the positive 
characteristics of the others. Through the customs of society that apply 
the brakes, he quickly attained his social goals. His revolutionary 
method was this: He maintained the container of a social tradition, but 
changed the contents. 

He used this method in reconciling social phenomena. He adopted 
a process and method that is a model for all problem solving. This 
method can be applied to two problems or two phenomena that in no 
way resemble each other. Recognizing how important this method is, 
we cannot fully explore it here. We can only clarify it by a few exam- 
ples. 

Before Islam, there was a custom of total ablution that was both 
a belief and a superstition. The pre-Islamic Arabs believed that when 
a person had sexual intercourse, he or she incamated jinn (spirits which 
inhabit the earth), thereby rendering both body and soul unclean. Until 
he or she found water and performed a total ablution, the jinn could 
not be exorcised. 

Another example is the pilgrimage to Makkah. Before Islam, it 
was an Arab custom, full of superstitious ancestor worship. It was a 
glorified type of idol worship, holding economic advantage for the 
Quraysh tribe whereby the Kabah was filled with idols that were wor- 
shiped by the people. It had gradually come to assume this form from 
the time of Abraham. The Prophet was commanded to keep the form 
of the pre-Islamic custom of pilgrimage, as Abraham, the Friend of 
God, had built the Kabah for the worship of the One God, but through 
God’s guidance, he changed the content. Now the pilgrimage was prac- 
ticed to worship the One God. 

The basis of the pilgrimage had been twofold: To protect the eco- 
nomic interests of the Quraysh merchants in Makkah and to create an 
artificial need among the Arab tribes for the Quraysh nobility. It was 
revealed to the Prophet of Islam to take this form and change it into a 
most beautiful and deep rite founded upon the unity of God and the 
oneness of humanity. 

The Prophet, with his revolutionary stand, took the pilgrimage of 
the idol-worshipping tribes and changed it into a completely opposite 
rite. It was a revolutionary leap. As а result, while the Quraysh leaders 
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opposed him because of their concern that they would lose their means 
of income, the Arab people underwent no anguish, no loss of values 
or beliefs, but rather, revived the truth and cleansed an ancient custom. 
They moved easily from idol worship to unity. Suddenly, they had left 
the past. Their society was not aware that the foundations of idol wor- 
ship had been torn down. This leap, this revolutionary social method 
found within the (Quranic Sunnah) of the Prophet preserved the outer 
form, but changed its content. It maintained the container as a perma- 
nent element but changed and transformed the content. The Prophet, 
through the inspired method of his work, showed us that if we under- 
stand and can put his method into action, we can behave in a most en- 
lightened and correct way. 

А clear-visioned intellectual, confronted by outdated customs, an- 
cient traditions, a dead culture and a stagnant religious and social order, 
takes up the mandate of the Prophet rather than submit to prejudices 
from the past. By this method one can reach revolutionary goals with- 
out the danger of revolution, on one hand, and without opposing the 
basis of faith and ancient social values on the other. By doing so, one 
does not remove oneself from people, nor does one become a stranger 
on whom people may tum and condemn. This method works because 
the Prophet received knowledge from the divine Infinite, because he 
asked for the help of revelation and because he made use of what he 
received." 


Questions to Ask Students 

Was Prophet Muhammad in a position to know? 

What would someone need to be in a position to know? 

Could the Prophet have directly seen or heard, or would he have to have 
reasoned to what he knew? 

What do we know about the Prophet’s expertise and experience? 

What experience would you need to have to be an expert? 

What must you have studied? 

What does he claim about this issue? 

Where did he get his information? 

Is there reason to doubt him? 

Has he been reliable in the past? 

Does he have anything to gain by convincing others? 


В. DEVELOPING ONE'S PERSPECTIVE: 
CREATING OR EXPLORING ARGUMENTS 


Quranic Example 
Thus, We cause Abraham to see the kingdom of the heavens and the earth 
so that he would be of the ones who are certain in belief. 
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So when night outspread over him, he saw a star. Не said: This is ту Lord. 
Then, when it set, he said: 1 love not that which sets. 

Then, when he saw the moon, that which rises, he said: This is my Lord. 
Then, when it set, he said: If my Lord guides me not, certainly, I would have 
been among the folk, the ones gone astray. 

Then, when he saw the sun, that which rises, he said: This is my Lord. This 
is greater. Then, when it set, he said: O my folk! Truly, 1 am free from the part- 
ners you ascribe with Him. Truly, I turned my face to He Who Originated the 
heavens and the earth—as а monotheist and Гат not of the ones who are poly- 
theists. 

His folk argued with him. He said: You argue with me about God while, 
surely, He guided me? I fear not whatever partners you ascribe with Him. When 
my Lord wills a thing, my Lord encompassed everything in His knowledge. Will 
you not, then, recollect? How should I fear what you ascribed as partners with 
Him while you fear not that you ascribe as partners with God? He sends not 
down to you any authority for it. 

Then, which of the two groups of people has better right to a place of sanc- 
шағу if you had been knowing? Those who believed and confuse not their belief 
with injustice, those, to them belongs the place of sanctuary. They are ones who 
are truly guided, (6:75-6:82) 


Questions to Ask Students» 
What thing is most important in life to Prophet Abraham? 
What is the difference between important and trivial? 
What are his people like? What kinds of people are there? 
What is the difference between right and wrong? 


Principles 

Uncritical thinkers who exhibit selfishness similar to the people around 
Prophet Abraham tended to assume that their own view of things was the only 
correct way to see the world. They tried to manipulate the views of others to 
their own advantage. 

Fair-minded Quranic thinkers like Prophet Abraham recognized that his own 
way of thinking and interpreting the world around him required insight and ex- 
perience through trial and error. He went through a critical analysis of his ex- 
perience. He questioned the commonly held belief of the people around him. 
For his part, he explored his own beliefs and his own reasoning and theories. 
This was essential to his thinking and behavior. Once he experienced this, he 
was certain of his perspectives and could speak about them with deep insight. 

Students who leam to take interdisciplinary philosophical, socio-political, 
scientific and Quranic concepts and opinions, considering them from various 
angles and points of view without ignoring anything and then examine them 
carefully, try to arrive at logical conclusions and put aside all that fails in its 
logic as Prophet Abraham did. 
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Applications 

The perspectives of students are developed through extended thought, dis- 
cussion, and writing. Students who are unsure what to think can be given time 
to reflect and come to tentative conclusions. Students who have definite con- 
clusions about the subject at hand can consider ideas from other perspectives, 
answer questions about what they think, or reflect on new situations or prob- 
lems. Students can compare what they say they believe with how they act. 
Teachers can raise basic and important questions about what students learn, 
having them discover and discuss underlying principles in their thought. 

One-to-one questioning may facilitate development of perspective, espe- 
cially for students who think they’ve exhausted their ideas. This strategy will 
also often coincide with evaluating actions and policies, arguments, or assump- 
tions. 

Students could explain how what they have learned from the Quranic signs 
has changed their thinking in some way. A written assignment could be used as 
an opportunity for a student to explore an idea in depth, and either come to con- 
clusions, or clarify issues and concepts. 

During classroom discussions, teachers should raise points made during 
study. Students should relate their general ideas to specifics they have studied, 
explore important questions, and integrate the Quranic details. 


C. MAKING INTERDISCIPLINARY CONNECTIONS 
Principles 
Quranic knowledge can be divided into multiple categories as this knowl- 
edge served as the basis for the development of Islamic sciences over the cen- 
turies. There are concepts that are basic to the study of Anthropology, History, 
Political Science, Mathematics, Logic and so forth. Students who understand 
the interdisciplinary connections of the Quranic sacred text, take relevant con- 
cepts, knowledge and insight from the Quranic signs so that they are continu- 
ously finding connections between various categories of knowledge whether it 
be the basic principles of the arts or science. Quranic thinkers: 


- do not allow the somewhat arbitrary distinctions between academic 
subjects to control their thinking. When considering issues which tran- 
scend subjects, they bring relevant concepts, knowledge, and insights 
from many subjects to the analysis. They make use of insights into one 
subject to inform their understanding of other subjects. There are al- 
ways connections between subjects: language and logic; history, ge- 
ography, psychology, anthropology, physiology; politics, geography, 
science, ecology; math, science, economics.** 


Applications 
Teachers may ask students questions that make connections to other sub- 
jects. This way they show the importance of the students leaming to bring in- 
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sights from many other disciplines as they leam Quranic studies. 


Examples of Interdisciplinary Connections 

Science: In doing research in the sciences, Quranic thinkers record from 
in depth observation, collecting as much information as possible and then cri- 
tiquing their analysis of the gathered information so that they can draw the best 
possible inference through the use of inductive reasoning. He Who taught by 
the pen. He taught the human being what he knows not. (96:4-96:5) 

Politics: Quranic thinkers try to obtain their own inferences after listening 
to .... what is said and follow the fairer of it. Those are those whom God guided. 
Those, they are imbued with intuition. (39:17-39:18) After listening to all opin- 
ions, they try to arrive at the best of the varying opinions as you differ in what 
you say. (51:8) 

Education: Education in schools after listening to .... what is said and fol- 
low the fairer of it calls on students to learn all types of concepts, faiths and 
ideas and then choose their own. 


Detailed Example of Interdisciplinary Connections 


NUMBERS AND GEOMETRY 
(God) comprehends whatever is with them and He counts everything with 
numbers. (72:28) 


Have the students use the insights they have from this Quranic sign to in- 
form their understanding of the traditional concept of numbers and geometry 
that developed over time from this sign. 


NUMBERS 

Traditional Perspective: Beginning with numbers, they are important in 
the traditional perspective because through numbers Quranic thinkers are able 
to relate multiplicity to Unity and bring to light the harmony which pervades 
the Universe, developing what has been called “Abrahamic Pythagoreanism” 
because of the emphasis upon unity and oneness (Abrahamic) and the qualita- 
tive as well as the quantitative aspect of numbers (Pythagoreanism). This con- 
cept serves as the basis for the creation of Islamic art and architecture. 

Comparing the relation of God to the world as that of One to other num- 
bers, the Brethren of Purity (10th century) say in regard to the science of num- 
bers that it is “the way leading to the grasp of Unity as a science which stands 
above Nature and is the principle of beings....""” 


It is important to note, 


Numbers in Abrahamic Pythagoreanism being both qualitative and 
quantitative cannot be identified as modem numbers with simply di- 


CRITICAL THINKING QURANIC PERSPECTIVE 


149: 


vision and multiplication because numbers аге а projection of unity, 
never separated from their Source. They integrate the entity that they 
symbolize or with which they are identified with Unity, the Source of 
all existence.** 


The Brethren of Purity say, 


All that has by nature and with systematic method been arranged in 
the Universe seems both in part and as a whole to have been deter- 
mined and ordered in accordance with number by the forethought and 
mind of Him that created all things; for the pattern was fixed, like a 
preliminary sketch, by the domination of number pre-existing in the 
mind of the world-creating God. number conceptual only and imma- 
terial in every way so that with reference to it, as to an artistic plan, 
should be created all these things, times, motion, the heavens, the stars 
and all sorts of revolution.” 


Numbers as the fundamental ordering principles of nature have both a 
qualitative and quantitative significance. Their qualitative significance is their 
psychological aspect, the aspect involved in the processes of nature. Traditional 
numerology is synchronistic, non-linear and non-logical. Numbers are part of 
the Signs ‘upon the horizons and within themselves’. Reading numbers in this 
sense becomes equivalent to a kind of language. 

A traditional scholar writes, 


Know that the wise Pythagoras was the first to discourse on the na- 
ture of number. He said beings come into existence in conformity with 
the nature of number. Consequently, he who understand the nature of 
number, its species and properties, is in a position to know the various 
genera and species of beings. Necessarily, things are one with respect 
to Matter and multiple with respect to Form. There must be dyads 
(matter and form, the subtle and the gross, the luminous and the dark, 
etc.); triads (surface, line and volume; past, future and present, etc.); 
tetrads (the four natures, the four elements, the four pillars of the cos- 
тіс tent); there must be pentads, hexads, heptads, decads, etc. 
....Pythagoras and his followers...dispensed justice where justice was 
due, They saw very clearly that the One is the cause of number and 
that all numbers, small or big, even or odd, are constituted by the One. 
The One gives its name to every number; number persists because the 
One persists; number grows and augments by the repetition of the One. 
It is because a dyad is a dyadic unity, for example, that it is different 
from a triadic unity, and so оп.^* 
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GEOMETRY 
The science of numbers generate the science of Geometry that expresses 
the personality of numbers permitting the human being a further exploration 
into the processes of nature. 


„the triangle and the square are ‘personalities’ and not qualities. They 
are essentials and not accidents. While one obtains ordinary numbers 
by addition, qualitative number results, on the contrary, from an inter- 
nal or intrinsic differentiation of principal unity; it is not added to any- 
thing and does not depart from unity. Geometrical figures are so many 
images of unity; they exclude one another or rather, they denote dif- 
ferent principal quantities; the triangle is harmony, the square stability; 
these are ‘concentric’ and not ‘serial’ numbers. 


Al-Biruni expresses the hannony of nature and the role of numbers and 
geometry in this harmony: 


...Among the peculiarities of the flowers there is one really astonishing 
fact, viz., the number of their leaves, the tops of which form a circle 
when they begin to open, is in most cases conformable to the laws of 
geometry. In most cases they agree with the chords that have been 
found by the laws of geometry, по! with conic sections. You scarcely 
ever find a flower of 7 or 9 leaves, for you cannot construct them ac- 
cording to the laws of geometry іп а circle as isosceles (triangles). The 
number of their leaves is always 3 or 4 or 5 or 6 or 18. This is a matter 
of frequent occurrence. Possibly one may find among the species hith- 
erto known such a number of leaves, but, on the whole, one must say 
Nature preserves its genera and species such as they are. For if you 
would, for example, count the number of seeds of one of the many 
pomegranates of a tree, you would find that all the other pomegranates 
contain the same number of seeds as that one the seeds of which you 
have counted first. So, too, Nature proceeds in all other matters.* 


Truly, in the creation of the heavens and the earth and the alteration of the 
nighttime and the daytime and the boats that run on the sea with what profits 
humanity, and what God caused to descend from heaven of water, and gave life 
to the earth after its death, and disseminated on it all moving creatures, and di- 
versified the winds and the clouds, ones caused to be subservient between 
heaven and earth, are the signs for a folk who are reasonable. (2:164) 


Questions to Ask Students 
Are the above signs evocative? To the point? 
How does it illustrate or enhance the point made? 
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Students can evaluate the psychological, sociological, or historical accuracy 
of the sign. 


D. COMPARING AND CONTRASTING IDEALS WITH ACTUAL PRACTICE 
Principles 

Known values of Quranic thinking include self-development (jihad al- 
akbar) and social improvement (ummah as a middle community). Both of these 
require the recognition of gaps between ideals and practice as the gap causes a 
loss of truth and consistency. This strategy of recognizing the gaps between 
facts and ideals is connected with developing integrity and good faith. 


Applicatione 
Teachers can prepare for a classroom discussion on the importance of at- 


taining consistency of thought and action. 


When you have not approached them with a sign, they said: Why had you 
not improvised one? Say: I follow only what is revealed to me from my Lord. 
This [the Quran] is clear evidence from your Lord and guidance and mercy for 
а community who believes. (7:203) 


Questions to Ask Students: 
Is this a fact or an ideal? 
Are things always this way, or is this statement an expression of 
what people are trying to achieve? 
Are these ideals yours? 
Why or why not? 
How have people attempted to achieve this ideal? 
When did they not meet the ideal? Why? 
What problems did they have? 
Why? How can we better achieve these ideals? 


What will cause you to recognize what the steep ascent is? It is the liber- 
ating of a bondsperson or feeding on a day possessing famine an orphan, pos- 
sessor of kinship, or a needy, possessor of misery. Again, it had been among 
those who believed and counseled one another to having patience and counseled 
one another to clemency. (90:5-90:17) 


The gap between ideals with actual practice arises at times by asking stu- 
dents questions that they tend to answer with a yes or no. Instead, teachers 
should try to ask examples of the following: 

Questions to Ask Students: 

When have you enjoyed helping someone? When not? Why? 

Did you help that person? 

When is it hard to listen to what someone else has to say? Why? 
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Have you ever not wanted to share something? Should you have? 

Why or why not? If you did not share, why did you not share? 

Or: What were you thinking? Why? 

Did you know you should not? Or: Did it seem okay at the time? Why? 


The more realistic students ideals are, the closer they can get to achieving 
them. As an example, rather than assuming the ideal that everyone should al- 
ways do everything they can for everyone anytime, give students the opportu- 
nity to express a spectrum on moral qualities such as generosity. 


Consider they the earth, how much We caused to develop in and on it of 
every generous pair? (26:7) 


Questions to Ask Students. 
What ideas or principles does the Quranic message clarify? 
What Idea am I using in my thinking? 
Is this idea causing problems for me or for others? 
What is the main hypothesis you are using in your reasoning? 
Are you using this term in keeping with established usage? 
What main distinctions should we draw in reasoning through this? 
What idea is the sacred text using in its thinking? 
Is there a problem with it? 


Е. THINKING PRECISELY ABOUT THINKING: 
UsING CRITICAL VOCABULARY 

The Quran encourages thinking about thinking. God commands us to reflect 
about something carefully so one may not jump to conclusions without critical 
insight. Say: Journey through the earth; then, look on how He began the cre- 
ation. Again, God will cause the last growth to grow. Truly, God is Powerful 
over everything. (29:20) 

God directs the attention of people to think by saying: Say to them. An ex- 
ample of the hundreds of ‘Say” signs: Say: 1 admonish you in but one thing: 
That you stand up for God by twos and one by one. Again, reflect. There is not 
in your companion any madness. He is only a warner to you of a severe pun- 
ishment in advance of you. (34:46) 

God tells us that the objective of so many stories which have been men- 
tioned in various chapters is to motivate humanity to think and reflect in order 
to get lessons and to seek wisdom. /f We willed, We would have exalted him 
with them, but he inclined towards the earth, and followed his own desires. And 
his parable is like the parable of a dog. If you will attack it, it pants. Or if you 
will leave it, it pants. That is the parable of the folk, those who denied Our signs. 
Then, relate these narratives so that perhaps they will reflect. (7:176) 

In the field of tawhid and to direct human being’s attention to the creator: 
Truly, in the creation of the heavens and of the earth and the alteration of night- 
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time and daytime there are signs for those imbued with intuition, those who re- 
member God while upright and sitting and on their sides and they reflect on 
the creation of the heavens and the earth: Our Lord! You had not created this 
in vain, Glory be to You! Then, protect us from the punishment of the fire. 
(3:191-3:192) 

To reflect upon the signs in the Quran: // is a blessed Book that We caused 
to descend to you, so that they meditate on its signs and those imbued with in- 
tuition recollect, (38:29) 


Barriers or Obstacles to Quranic Thinking 

Arrogance (takabbur): The Messiah will never disdain that he be a servant 
of God nor the angels, the ones who are brought near to Him. Whoever disdains 
His worship and grows arrogant, He will assemble them altogether to Himself. 
(2:34) 

Traditionalism and Blind Following (faashub and taqlid): When it was 
said to them: Follow what God caused to descend. They said: Nay! We will fol- 
low whatever we discovered our fathers were following on it—even though their 
fathers had been not at all reasonable—nor are they truly guided. (2:170) 

Giving the Lie to the Messages (takzib): Devised he a lie against God or 
is there a madness in him? Nay! Those who believe not in the world to come 
there is a punishment and a going far astray. (34:8) 

Hypocrisy (nifaq): They, those who say: Spend not on such ones who are 
with the Messenger of God until they break away. To God belongs the treasures 
of the heavens and the earth but the ones who are hypocrites understand not. 
(63:7) 

Ignorance and Not Being Aware of the Truth (ja/tlu): Even if We sent 
down the angels to them and the dead spoke to them and we assembled every- 
thing against them, face to face, yet they would not believe unless бой wills, 
except many of them are ignorant. (6:111) 

Lust and Desires (Лаза): Surely, He explained distinctly to you what He 
forbade to you unless you were driven by necessity to it. Truly, many cause oth- 
ers to go astray by their desires without knowledge. Truly, your Lord, He is 
greater in knowledge of the ones who exceed the limits. (6:119) 

Reliance on Conjecture, Opinion: //уои have obeyed most of who are оп 
the earth, they will cause you to go astray from the way of God. They follow 
nothing but opinion and they only guess. (6:116) 

Turning Away from the Truth (fasigun, ones who disobey): О Prophet! 
Struggle with the ones who are ungrateful and the ones who are hypocrites and 
be you harsh against them. Their place of shelter will be hell. Miserable will 
be the Homecoming! They swear by God that they said not against the Prophet 
but, certainly, they said the word of ingratitude and they were ungrateful after 
their submission to God. They were about to do something that they never attain. 
They sought revenge but that God would enrich them and His Messenger with 
His grace. If they repent, it would be better for them. If they turn away, God 
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will punish them with а painful punishment in the present апа in the world to 
come. There is not for them on earth either a protector or a helper, (9:73-9:74) 

Quranic references to concentrated and goal-oriented thinking provoked by 
the challenge to find something new or to solve a difficult problem (tadabbur) 
and the exercise of intellect occur in conjunction with basically five major 
themes: 


Belief in the Oneness of God (fawhid) 
Reflection on the Quran 

The Human Being and the Universe 
Historical Precedent 

Thinking Itself 


And when the division is attended by those imbued with kinship and the or- 
phans and the needy, then, provide for them from it and say honorable sayings 
to them. (4:8) 


Just think about the Signs: 


Thus, The Truth came to pass and proved false what they had been doing. 
(7:118) 


The Quran gives narratives of the past so that the people may think апа ге- 
flect over them. 


There are the parables that We propound for humanity so that perhaps they 
will reflect. (59:21 same as 7:175) 


Applications 


When conducting discussions, participating students could be encouraged 
to explain the role of their remarks in the discussion: 


Supporting a point 
Raising an objection 
Answering an objection 
Distinguishing concepts or issues 
Questioning relevance, etc: 
Why were you raising that point here? 
Are you supporting your classmates’s point ог... 7 


The Quran teaches an essential doctrine of God’s signs in the universe func- 
tioning as pointers to the providential purpose at all levels of creation. The 
Quran repeatedly provokes its reciters to think about the signs of God in the 
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universe and within themselves, to understand God's illustrious presence іп 
them, and ultimately to vindicate the truth. 


By the winnowing winds of ones that winnow by the burden-bearers, the 
ones who carry a heavy burden and the ones that run with ease and the ones 
who distribute the command, truly, what you are promised is that which is sin- 
cere. Truly, the judgment is that which falls. By the heaven that is full of tracks, 
vou are ones who are at variance in your sayings. Не is misled there Бу ће who 
was misled. Perdition to those who guess, ones who are inattentive because of 
obstinacy. They ask: When will the Day of Judgment be? A Day when they are 
tried over the fire: Experience your test, This is that for which you had been 
seeking to hasten. 

Truly. the ones who are Godfearing will be in the Garden and springs, ones 
who take what their Lord gave them. Truly, they had been before this—ones 
who are doers of good. Thev had heen slumbering little during the night. At the 
breaking of the day, they ask for forgiveness. There is an obligation from their 
wealth for the one who begs and the one who is deprived. On the earth are 
signs. for the ones that are certain and in yourselves. Will you not, then, per- 
ceive? In the heaven is your provision as you are promised by the Lord of the 
heaven and the earth. It is, truly, The Truth just as you yourselves speak. (51:1- 
51:23) 

The following questions may help the students in utilizing concepts, theo- 
ties, definitions, axioms, laws, principles, models and/or vocabulary. 


Questions to Ask the Students 
What facts are relevant to this issuc? 
What facts must we consider in deciding this issue? 
What information do we need? 
Do you mean that your classmate is assuming that ...? 
The most important concepts, theorics or ideas I need to use in my 
thinking are... ? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 

The students should identify the clarity they find in the Quranic Signs in 
this section. Then, they should choose a particular sign (ayah) and analyze 
it(them). 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have leamed. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 
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І know that І cannot interpret information without ideas or concepts, 
or some way to give meaning. 

І am able to find the key idea, the central concept of the signs. 

I know the subject of the concept and its vocabulary. 

I know that I think within a vocabulary. 

Į use these vocabulary terms because they are powerful tools for 
thinking. 
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7. MAKE ASSUMPTIONS, PRESUPPOSITIONS, 


TAKING FOR GRANTED (OPINIONS: ZUNUN) 
Principles 

What is an assumption? An assumptions is a conjecture, a guess, an opin- 
ion, a premise, a hypothesis of a thing that is accepted as true or as certain to 
happen, without proof. All human thought and action or experiences are based 
On assumptions. The thought process needs them in order to be able to move 
forward. The key is for students to be aware of them. 

When students study Quranic concepts, there is something that they find 
in the signs that refer to assumptions people make. For example: Assumes he 
that none has power over him? He says: I have caused abundant wealth to per- 
ish, Assumes he that none sees him? Make we not two eyes for him and a tongue 
and two lips and guided him to the two open highways? Yet he rushed not onto 
the steep ascent. What will cause you to recognize what the steep ascent is? It 
is the liberating of a bondsperson or feeding on a day possessing famine an or- 
phan, possessor of kinship, or a needy, possessor of misery. Again, it had been 
among those who believed and counseled one another to having patience and 
counseled one another to clemency. (90:5-90:17) 

Much of what is wrong with human thought can be found in the uncritical 
or unexamined assumptions that underlie it. For example, students often expe- 
rience the world in such a way as to assume that they are observing things just 
as they are, as though they were seeing the world without the filter of a point of 
view. People they disagree with, of course, they recognize as having a point of 
view. Say: Shall We tell you who will be ones who are losers by their actions? 
It is those whose endeavoring went astray in this present life while they assume 
that they are doing good by their handiwork. (18:103-18:104) 

One of the key dispositions of critical thinking is the on-going sense that 
as humans students always think within a perspective, that they virtually never 
experience things totally and absolutely. There is a connection therefore between 
thinking so as to be aware of their assumptions and being intellectually humble. 
Assumed humanity that they will be left because they say: We believed and they 
will not be tried? (29:2) 

All reasoning must begin somewhere, must take some things for granted. 
Any ‘defect’ in the assumptions or presuppositions with which the reasoning 
begins is a possible source of problems. Assessing skills of reasoning involves 
assessing the ability to recognize and articulate their assumptions, again accord- 
ing to the relevant standards. Assumed those who sought to do evil deeds that 
We will make them equal with those who believed and did as the ones in accord 
with morality? Are their living and dying equal? How evil is the judgment they 
give! (45:21) 

A Quranic thinker’s assumptions may be stated clearly or unclearly; the 
assumptions may be justifiable or unjustifiable, crucial or extraneous, consistent 
or contradictory. The feedback students receive from teachers on their ability 
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to meet the relevant standards will be a large factor in the improvement of the 
Quranic student reasoning. Or assumed you that you would enter the Garden 
while God knows not those who struggled among you and knows the ones who 
remain steadfast? (3:142) 

Assumptions usually operate at the subconscious or unconscious level of 
thought. Assumptions should be justified by sound evidence. Assumes the 
human being that We will never gather his bones? Yea! We are ones who have 
power to shape his fingers again. Nay! The human being wants to act immorally 
in front of him. He asks: When is this Day of Resurrection? But when their sight 
will be astonished and the moon will cause the earth to be swallowed and the 
sun and the moon will be gathered, the human being will say on that Day: Where 
is a place to run away to? (75:3-75:10) 

In understanding their own assumptions as they try to exercise Quranic 
thinking, students begin to realize that they can’t figure out everything simul- 
taneously. They have to make assumptions to figure something out. It is not 
possible to have many unanswered questions at the same time. The mind must 
make assumptions as it works to problem solve. It must take something for 
granted. They know that they can always question assumptions as they move 
forward in their thought process. At the same time, students should think about 
the assumptions that they are making. They should try to make them with some 
awareness by asking themselves: Do they make sense? 

Students are in a better position to evaluate any reasoning or behavior when 
all of the elements of that reasoning or behavior are made explicit. They base 
both their reasoning and their behavior on beliefs they take for granted. They 
are often unaware of these assumptions. It is only by recognizing them that they 
can evaluate them. 

Quranic thinkers have a passion for truth and for accepting the strongest 
reasoning. Thus, they have the intellectual courage to seek out and reject false 
assumptions of others. They realize that everyone makes some questionable as- 
sumptions. They are willing to question, and have others question, even their 
own most cherished assumptions. They consider alternative assumptions. They 
base their acceptance or rejection of assumptions on their rational scrutiny of 
them. They hold questionable assumptions with an appropriate degree of ten- 
tativeness. Independent thinkers evaluate assumptions for themselves, and do 
not simply accept the assumptions of others, even those assumptions made by 
everyone they know. Assume they that We hear not their secret thoughts and 
their conspiring secretly? Yea! Our messengers are near them writing down. 
(43:80) 


Applications 

Teachers should encourage students to make assumptions explicit as often 
as possible—assumptions made in what they read or hear and assumptions they 
make. Teachers should ask questions that elicit the implicit elements of students’ 
claims. Although it is valuable practice to have students make good assumptions 
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explicit, it is especially important when assumptions are questionable. 

Those who refuse God's message are ones who follow assumplions, con- 
jecture and opinion without examining or evaluating them. The assumption that 
is questioned here is the accusation made by those ungrateful for God’s bless- 
ings, the same accusation made by Satan when he refused to bow down to 
Adam, namely, that it is the fault of God’s Will that they ascribed partners with 
God (ог. as іп the case of Satan, it was God Who willed that Satan not bow 
down to Adam). The Quran asks the ungrateful: /s there any knowledge with 
you that you bring out to Us? (6:148) 

God's revelation clearly states not to associate partners with God, but the 
ungrateful refuse to believe and prefer, instead to make excuses for their be- 
havior rather than admit to their error. This sign teaches critical thinkers to ques- 
tion and distinguish between that which is conjecture and opinion and that 
which is the truth. 

Have students analyze group influences on their life: Closely analyze the 
behavior that is encouraged, and discouraged, in the groups to which they be- 
long. For any given group, what are they ‘required’ to believe? What are they 
‘forbidden’ to do? Every group enforces some level of conformity. Most people 
live much too much within the view of themselves projected by others. Discover 
what pressure they are bowing to and think explicitly about whether or not to 
reject that pressure. 

Next consider how they could integrate analyzing group influences on their 
life into their practice. One of the main things that groups do is control us by 
controlling the definitions they are allowed to operate with. When a group de- 
fines some things as ‘cool’ and some as ‘dumb’, the members of the group try 
to appear ‘cool’ and not appear ‘dumb’. When the boss of a business says: ‘That 
makes а lot of sense,” his subordinates know they are not to say: ‘No, it is ridicu- 
lous.* They know this because defining someone as the ‘boss’ gives him/her 
special privileges to define situations and relationships. 


Assumed you that We created you in amusement and that to Us you would 
not be returned? (23:115) 


In this sign, the Quran itself challenges assumptions. 


Questions to Ask Students 

Have you assumed that God created us in order to amuse Himself 
(much as the ancient Greek concept of the gods)? 
Or that there was something else behind our creation? 

Have you assumed that all the favors and comfort that we enjoy means 
we have been successful in providing for ourselves 
without considering any grace from God? Or that it is all 
temporary and it is to God that we will return? 
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This sign (23:115) reminds us that critical thinkers examine and evaluate their 
assumptions as well. 

There are no rules for determining when to have students evaluate assump- 
tions. Students should feel free to question and discuss any assumptions they 
suspect are questionable or false. Students should also evaluate good assump- 
tions. Doing so gives them a contrast with poor assumptions. 

The following are some of the probing questions teachers may use when a 
class discusses the worth of an assumption. 


Or assumed you that you would enter the Garden while approaches you 
not the likeness of those who passed away before you? Desolation and tribula- 
tion afflicted them. They are so convulsed that even the Messenger says, and 
those who believed with him: When will there be help from God? No doubt, 
truly, the help of God is Near. (2:214) 


Questions to Ask Students» 
Clearly identify the assumptions the Quranic signs express 
and determine whether they show a sense of justice. 
Consider how these assumptions are shaping your point of view. 
Assumptions are beliefs you take for granted. 
If this was the evidence, and this the conclusion, what was assumed? 
Or: If this is what he saw (heard, etc.), and this is what he concluded? 
Or thought, what did he assume? 
Why do people assume this? 


Those who ascribed partners with God will say: If God willed, neither 
would we have ascribed partners with God, nor our fathers, nor would we have 
forbidden anything. Thus, denied those who were before them until they expe- 
rienced Our might. Say (оп God's behalf]. Is there any knowledge with you that 
you bring out to Us? You follow not but opinion and, then, you only guess. 
(6:148) 


The following questions may help the students in making assumptions, pre- 
suppositions, taking for granted. 


Questions to Ask the Students* 
Some important assumptions І am using іп my thinking are....? 
What you are taking for granted. 
What assumptions is the Quran using in its reasoning? 
What assumptions am I using in my reasoning from the Quranic 
revelation? 
What are you assuming? 
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STUDENTS SUMMARIZE А SIGN OR SIGNS 

The students should identify the clarity they find in the Quranic Signs in 
this section. Then, they should choose a particular sign(s) (арай, ауа!) and an- 
alyze it(them). 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


І frequently evaluated my listening. 

I actively listening for main points. 

І was able to summarize what my instructor said in my own words. 
I was able to elaborate what is meant by key terms. 

I learned to frequently evaluate my reading. 

І am trying to read the Quranic text actively. 

І am asking questions as I read. 

l ат leaming to distinguish what I understand from what I don’t. 
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8. GENERATE IMPLICATIONS, CONSEQUENCES (PONDER, EVALUATE! 
TADABBUR) 
Principles 

Implications follow from our thoughts. Consequences follow from our ac- 
tions. 

The ability to reason well is measured in part by an ability to understand 
and enunciate the implications and, then, the consequences of the reasoning. 
For example: І think this or that. What does this thought imply? What would 
be the consequences if 1 were to act upon that thought? 

When students spell out the implications of their reasoning: 


Have they succeeded in identifying significant and realistic implications? 
Have they confined themselves to unimportant and unrealistic ones? 
Have they enunciated the implications of their views clearly 
and precisely enough to permit their thinking to be evaluated 
by the validity of those implications? 
Can they trace the implications and consequences that come from their 
reasoning? 


An example is the dream of Abraham and the implications it had for Abra- 
ham and his son and the consequences: 


So We gave [Abraham] the good tidings of a forbearing boy. When he 
reached maturity endeavoring with him, [Abraham] said: O my son! Truly, 1 
see while slumbering that I am sacrificing уои. So what do you think? 

[His son] said: O my father! Accomplish whatever you are commanded. 
You will find me, if God willed, of the ones who remain steadfast. 

Then, when they both submitted thenselves to God and he flung him on his 
brow, We cried out to him: O Abraham! Surely, you established the dream as 
true! Thus, We give recompense to the ones who are doers of good. Truly, that 
was, certainly, the clear trial. Then, We redeemed [Abraham] with а sublime 
slaughter and We left for him a good name with the later ones: Peace be on 
Abraham! Thus, We give recompense to the ones who are doers of good. Truly, 
he is one of Our believing servants.(37:101-37:111) 


Questions to Ask Students: 

If Abraham decides to act on the implications of his dream, what would 
happen? 

If Abraham decides not to act on the implications of his dream, 
what would happen? 

What is Abraham implying from his words to his son? 

What is likely to happen if Abraham does this as opposed to not 
doing it? 

Is Abraham’s dream implying that he should sacrifice his son? 
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How significant аге the implications of Abraham's decision? 


Following this general discussion of implications, two strategies specific 
to this element of reasoning, namely, generating implications and consequences 
are presented. Each strategy has a principle and an application along with 
Quranic examples and questions that can be asked of the students at each point 
along the way. 

The two strategies are: 


A. Generating or Assessing Solutions 
В. Exploring Implications and Consequences 


A. GENERATING OR ASSESSING SOLUTIONS 
Principles 

Quranic critical thinkers ask questions to reach solutions. They try to find 
the best solution they can by evaluating solutions through comparing them to 
each other. Thus, it is not an evaluation independent of the various issues, but 
by comparing the various possibilities. They are not hasty. They examine a prob- 
lem or issue at length. 

Quranic thinkers are also known as creative thinkers, thinkers who generate 
various possible solutions in order to find the best one. It may be that an issue 
or problem persists because the best possible answer has not as yet been found. 

As a result, Quranic creative thinkers use all the information that the Quranic 
signs give them relevant to that particular issue or problem. Solutions are im- 
plied in many of the implications that the Quranic signs give. Once students be- 
come familiar with the implications present in various Quranic signs, they 
develop a certain flexibility and imagination in trying to solve problems even 
going so far as trying new types of solutions. As Quranic creative thinkers they 
are fair-minded. They take the interests of others into account when generating 
solutions. They are realistic in their approach not seeking a solution that they 
want, but finding the best solution possible. 


Applications 

When presenting problem-solving lessons or activities, the Quranic text 
tends to provide lists of problem-solving steps that do not limit the process. For 
example, it encourages students to consider how the Quranic message solved 
or tried to solve the same or a similar problem. It does not generally begin by 
solving the problem, but first analyzes the causes. 

The best way to develop insight into problem-solving is to solve problems. 
If the first attempt fails or causes other problems, students should consider why 
and try again. Thus, they can learn the practical difficulties involved in discov- 
ering and implementing a workable solution. 

It is recommended that the teacher first have students state the problem. If 
that has not been done, students should explore the causes at length, exploring 
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and evaluating multiple perspectives. Encourage them to integrate the strong 
points within each view. As the process of exploring solutions proceeds, students 
may find it useful to reformulate the description of the problem. 

Students can evaluate the Quranic text’s statement of the problem and its 
causes, evaluate the solution tried, and propose and evaluate alternatives. Stu- 
dents should be encouraged to explore the beliefs underlying various choices 
of solutions.” 


Truly, you and what you worship other than God are fuel material for hell. 
If these had been gods, they would never have gone down to [hell]. (21:98- 
21:99) 


One of the implications stated in 21:98-21:99 is that those who worship 
gods besides God are both fuel for hell, the ones who worship them and what 
they worship. However, in regard to the gods that they worship, the implication 
is: Jf they had been gods. The consequence of the implication is: they would пог 
have gone down to hell. Therefore, one can conclude that what those who wor- 
ship gods besides God themselves go to hell and what they worship are not 
gods, otherwise they would not have been fuel for the fire. 


Questions to Ask Students 
What is the best solution for someone who does not want to be 
fuel for the fire? 
What is the proof that what is worshipped besides God are not gods? 


Reflect they not? There is no madness in their companion. He is but a clear 
warner. (7:184) 


With the clear portents and the ancient scrolls, We caused to descend the 
Remembrance to you that you will make manifest to humanity what was sent 
down to them and so that perhaps they will reflect. (16:44) 


Rather than simply asking students if a given solution is good, the teacher 
could encourage an extended discussion of such questions as: 


Questions to Ask Students 
What solution does 16:44 offer? 
What are the effects? 
Who is affected? 
Did it have the desired effects? 
Undesirable effects? 
What should be done differently? 
What should we do now to rectify the problems that action caused? 
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В. EXPLORING IMPLICATIONS AND CONSEQUENCES 

Principles 

Quranic thinkers learn to recognize the implications of Quranic signs that 
are made and what follows from them. In this way they develop a more com- 
plete understanding of the meaning of a sign. Quranic thinkers recognize that 
if they are to accept the statement in a Quranic sign. they also have to accept its 
implications. There is no limit to the extent of this process. 

When taking beliefs into consideration, beliefs that relate to actions or be- 
havior, they consider the consequences of acting on those beliefs. 


Applications 
The teacher can ask students to state the implications of Quranic signs. The 
process can help students better understand the meaning of a sign. 


That is the Book —there is no doubt in it, a guidance for the ones who are 
Godfearing: Those who believe in the unseen and perform the formal prayer, 
and they spend out of what We provided them, and those who believe in what 
was caused to descend to you, and what was caused to descend before you, and 
they are certain of the world to come. Those are on a guidance from their Lord 
and those, they are the ones who prosper. (2:2-2:5) 


Questions to Ask Students» 
What does this imply? mean? If this is true. what else must be true? 
What were, or would be, the consequences of this action? 
How do you know? Why wouldn’t this happen instead? 
Are the consequences desirable? Why or why not? 


Teachers can have students explore the implications and consequences of 
their own beliefs. During dialogical exchanges, students can compare the im- 
plications of ideas from different perspectives and the consequences of accept- 
ing each perspective: 


How would someone who believes this act? 
What result would that have? 


By time through the ages, truly, the human being is, surely, in a loss except 
those who believed and did as the ones in accord with morality, and counseled 
one another to The Truth, and counseled one another to having patience. 
(103:1-103:3) 


Questions to Ask Students» 
What is the Quran implying by that? 
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What effect would that have? 
Would that necessarily happen or only probably happen? 
If this and this are the case, when what else must also be true? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 

The students should explore the implications and consequences in the 
Quranic signs 103:1-103:3. Then, they should choose a particular sign(s) (ayah, 
ayat) and analyze it(them). 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


How would you evaluate yourself at this point? І am ас” 


Stage One: The Unreflective Thinker unaware of significant 
problems in my thinking) 

Stage Two: The Challenged Thinker aware of problems in my 
thinking 

Stage Three: The Beginning Thinker trying to improve but 
without regular practice 

Stage Four: The Practicing Thinker who recognizes the necessity 
of regular practice 

Stage Five: The Advanced Thinker who knows | advance in 
accordance with my practice 

Stage Six: The Master Thinker: skilled and insightful thinking has 
become second nature to me 


Are you able to write a DBQ (Document Based Question) to 
examine a point of view of an author using an analytical tool 
called SOAPS? 
S = subject: What is the Quranic sign about (make it brief, one sentence) 
O = occasion: What is going on at the time? 
A = audience: To whom is it addressed? 
Р = purpose: What is the purpose of the Quranic sign? 
S = speaker: Who is the speaker? Give some information about 
this person. 
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CHAPTER ПІ. SEVEN QURANIC MORAL TRAITS 
Seven essential Quranic moral traits that are included in critical thinking 
methodology are: 


1. BELIEF ІМ ONE Gon (rain) 

2. GoD-CONSCIOUSNESS (TAQWA) 

3. INTEGRITY THROUGH MORAL DISCIPLINE (MORALLY OBLIGATED: 
QANATA) 

4. EMPOWERING COURAGE (81745114) 

. PERSEVERING IN GOODNESS (STEADFAST: SABARA) 

. EMPATHIC ALTRUISM (LOVE, MERCY, COMPASSION: /HSAN) 

. BEING FAIR AND JUST (ADL, RIGHT-MINDED: RASHAD) 


AN 


Moral traits are interdependent affective strategies. They are described as 
having: 


The traits of mind and character necessary for right action and 
thinking: 

The traits of mind and character essential for fair-minded rationality; 

The traits that distinguish the narrow-minded, self-serving critical 
thinker from the open-minded, truth-seeking critical thinker. 


Each moral trait is best developed while developing the others as well. 
They cannot be imposed from without; they must be cultivated by encourage- 
ment and example. People can come to deeply understand and accept these prin- 
ciples by analyzing their experiences of them: learning from an unfamiliar 
perspective, discovering they don’t know as much as you thought, and so on. 

To teach for the moral traits, one must recognize the significant differences 
between the higher order critical thinking of a fair-minded critical thinker (be- 
liever) and that of a self-serving critical thinker (ungrateful, hypocrite and so 
forth). Though both share a certain command of the skills of critical thinking, 
they are not equally good at tasks, which presuppose the moral traits. The self- 
serving (weak sense) critical thinker would lack the insights that underlie and 
support these traits. 

Insight refers to the ability to see and clearly and deeply understand the 
inner nature of things. In the Islamic perspective, this is something that extrem- 
ists would disagree with whereas instruction for Quranic critical thinking fosters 
insight rather than mere performance; it cultivates the achievement of deeper 
knowledge and understanding through insight. Thinking one’s way into and 
through a sign (ауай) leads to insights as one synthesizes what one is learning, 
relating one sign to other signs and all signs to personal experience. 

Only when one gains analyzed experiences of working and reasoning one’s 
way out of prejudice can one gain the higher order abilities of a fair-minded 
Quranic critical thinker. What one gains is somewhat ‘procedural’ or sequential 
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in that there is а process опе must go through; but one also sees that the process 
cannot be followed out based on a formula or an algorithm, it depends on prin- 
ciples. The somewhat abstract articulation of the moral traits will take on con- 
crete meaning in the light of analyzed experiences. Their true meaning to us 
will be given in and by these experiences. We will often return to them to re- 
capture and rekindle the insights upon which the moral traits depend. 

Generally, to develop moral traits, students must create a collection of an- 
alyzed experiences that represent to them intuitive models, not only of the pit- 
falls of their own previous thinking and experiencing but also processes for 
reasoning their way out of or around them. These model experiences must be 
charged with meaning for them. They cannot be indifferent to them. They must 
sustain them in their minds by their sense of their importance as they sustain 
and guide them in their thinking. 

Intuition can be defined as the direct knowing or learning of something 
without the conscious use of reasoning. Students sometimes seem to know or 
learn things without recognizing how they came to that knowledge. When this 
occurs, they experience an inner sense that what they believe is true. The prob- 
lem is that sometimes they are correct (and have genuinely experienced an in- 
tuition) and sometimes they are incorrect (having fallen victim to one of their 
prejudices or their imagination). A critical thinker does not blindly accept that 
what one thinks or believes but cannot account for is necessarily true. A critical 
thinker realizes how easily they confuse intuitions and prejudices. Critical 
thinkers may follow their inner sense that something is so, but only with a 
healthy sense of humility. 

What does this imply for teaching? It implies a somewhat different content 
or material focus. Our own minds and experiences must become the subject of 
our study and learning. Indeed, only to the extent that the content of our own 
experiences becomes an essential part of study will the usual subject matter 
truly be learned. By the same token, the experiences of others must become part 
of what they study. But experiences of any kind should always be critically an- 
alyzed, and students must do their own analyses and clearly recognize what 
they are doing. 

This entails that students become explicitly aware of the logic of experi- 
ence. All experiences have three elements, each of which may require some 
special scrutiny in the analytic process: 


1. Something to be experienced (some actual situation or other); 

2. An experiencing subject (with a point of view, framework of beliefs, at- 
titudes, desires, and values); and 

3. Some interpretation or conceptualization of the situation. 


To take any experience apart, then, students must be sensitive to three dis- 
tinctive sets of questions: 
1. What are the raw facts? What is the most neutral description of the sit- 
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uation? ІГІ describes the experience this way, and another disagrees, оп what 
description can we agree? 

2. What interests, attitudes, desires, or concerns do I bring to the situation? 
Am I always aware of them? Why or why not? 

3. How am I conceptualizing or interpreting the situation in light of my 
point of view? How else might it be interpreted? 


Students must also explore the interrelationships of these parts: 


How did my point of view, values, desires, etc., affect what 
І noticed about the situation? 
How did they prevent me from noticing other things? 
How would I have interpreted the situation had I noticed 
those other things? 
How did my point of view, desires, etc., affect my interpretation? 
How should І interpret the situation? 


If students have many assignments that require them to analyze their ex- 
periences and the experiences of others along these lines, with ample opportu- 
nity to dialogue among themselves about which interpretations make the most 
sense and why, then they will begin to amass a catalogue of critically analyzed 
experiences. If the experiences illuminate the pitfalls of thought, the analysis 
and the models of thinking they suggest will be the foundation for their moral 
traits and character. 

They will develop moral traits because they had thought their way to them 
and internalized them as concrete understandings and insights, not because they 
took them up as slogans. Their basic moral traits or values and their thinking 
processes will be in a symbiotic relationship to each other. Their intellectual 
and affective lives will become more integrated. Their standards for thinking 
will be implicit in their own thinking, rather than from teachers, or the authority 
of a peer group.” 


1. BELIEF IN ONE Сор (T4WHID)*5* 

The greatest emphasis in the Quran is on the Oneness or Unity of God 
(tawhid, monotheism) which implies belief in the divine causality and the pres- 
ence of moral order in the universe where people are judged according to the 
тегіс of their deeds: Whoever does the weight of an atom of good will see it. 
Whoever does the weight of an atom of the worst will see it. (99:7-99:8) 

They are not judged arbitrarily: Know that God will never be One Who 
Causes to Alter a divine blessing when He was gracious to a foik unless they 

first alter what is within themselves. And, truly, God is Hearing, Knowing. 
(8:53) 

This moral order works without any favor, not only in the case of individ- 
uals, but also in the case of societies and peoples: Mention when Moses said to 
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his folk: O my folk! Remember the divine blessing of God оп you when Не as- 
signed Prophets among you and assigned kings and gives you what He gave 
not to anyone of the worlds. (5:20) 

God has entered into covenant with human beings within the limits of this 
moral order with people as such and not with particular nations or races: O those 
who believed! Be staunch in equity as witnesses to God and let not that you de- 
test a folk drive you into not dealing justly. Be just. That is nearer to God-con- 
sciousness. Be Godfearing of God. Truly, God is Aware of what you do. (5:8) 


How does one reach belief through reason? 

The human reception of the Quranic signs depends ultimately 
upon the integrity of reason, without which humans would be inca- 
pable either of comprehending the signs or of responding to their mes- 
sage... 

The connection or nexus between faith and reason thus constitutes 
the hallmark of intelligent Islamic spirituality, wherein human intellect 
(cognition) and emotions (affect) are guided toward harmony with one 
another. The Quran repeatedly provokes its reciters to think about the 
signs of God in the universe and within themselves, to understand 
God's illustrious presence in them, and ultimately to vindicate the 
truth. 

The whole concept of signs seeks to forge a dynamic relationship 
between revelation and reason: /t is a blessed Book that We caused to 
descend to you, so that they meditate on its signs and those imbued 
with intuition recollect. (38:29)? 


PROOF OF BELIEF ІМ THE ONE Сор 15 THROUGH PERFORMING GOOD DEEDS 
Oneness or Unity in Our Inner Self* 

Unity, as one of the human ideals, implies unity in our internal self. That is, 
a co-ordination of our reason, will, and action. It requires disciplining our pas- 
sions and lust. It also stands for the unity of profession and practice. Belief in 
God is the necessary prerequisite of moral life, but it should not be mere verbal 
acceptance: Truly, We caused the Torah to descend wherein is guidance and 
light. The Prophets give judgment with it, those who submitted to God, for those 
who became Jews and the rabbis and learned Jewish scholars who committed 
to memory the Book of God and they had been witnesses to it. (5:44) 

It must be accompanied by good deeds: But for those who believed and did 
as the ones in accord with morality, We place no burden on any soul beyond its 
capacity. Those will be the Companions of the Garden. They are ones who will 
dwell in it forever. (7:42)* 

Performing good deeds implies an attitude of mind which is motivated by 
a complete submission to God’s will: When his Lord said to him: Submit! He 
said: I submitted to the Lord of the worlds. (2:131)° 
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Performing Good Deeds Indicates Unity in Our Society* 

The ideal of unity in our society demands that people should develop a 
healthy social organization which traverses the middle path of moderation, in- 
tegrity, goodness and morality, avoiding all forms of extreme: Thus ,We made 
you a middle community that you be witnesses to humanity, and that the Mes- 
senger be a witness to you. (2:143) 

The God-conscious (muttaqi) are advised to get together and strive so that 
tumult, oppression, and mischief are removed from the face of the earth. // you 
accomplish not allying with other believers, there will be persecution on the 
earth and the hateful sin of corruption. (8:73) 

Unity also implies that members of a national or ideological group should 
develop ties of intimate relationship among themselves so that the ideal of an 
organic whole may be realized in a broader context. The Quran says that all 
Muslims are brothers: Only the ones who believe are brothers/sisters, so make 
things right between your two brothers/sisters. Be Godfearing of God so that 
perhaps you will find mercy. (49:10) 

Have great love and affection among themselves: Muhammad is the Mes- 
senger of God. Those who are with him are severe against the one who is un- 
grateful, but compassionate among themselves. (48:29) No excuse should be 
allowed to stand in the way of doing good or making peace between different 
persons: Make God not an obstacle with your sworn oaths to your being good, 
and being Godfearing, and making things right among humanity. (2:224) 

Every effort should be made to bring about conciliation between people: 
No good is there in most of their conspiring secretly, but for him who com- 
manded charity or one who is honorable or makes things right between human- 
ity. And whoever accomplishes that—looking for the goodwill of God—then, 
We will give him a sublime compensation. (4:114) Yet we should co-operate іп 
God-consciousness, not in sin and rancor.” We should be kind to those in need, 
to neighbors, and to the wayfarers.”” 

It is to see our society through reasoned judgment. That is, any belief or 
conclusion reached on the basis of careful thought and reflection. distinguished 
from mere or unreasoned opinion on the one hand, and from sheer fact on the 
other. Few people have a clear sense of which of their beliefs are based on rea- 
soned judgment and which on mere opinion.» 


Family Unity* 

This ideal of unity also implies peace and harmony among members of a 
family. A woman is a mate for man so that both may dwell in tranquillity with 
an attitude of mutual love and kindness; Each is like a garment for the other.” 
For mutual support, mutual comfort, and mutual protection. It is the duty of a 
man and woman to live with each other on a footing of kindness and equity. 


Unity with People of Other Faiths* 
This attitude of toleration is to be cultivated in our relation to people of other 
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faiths. The Quran aims at establishing a peaceful social atmosphere where peo- 
ple belonging to other faiths can enjoy freedom of conscience and worship: 
There is no compulsion in the way of life. Surely, right judgment became clear 
from error. So whoever disbelieves in false deities and believes іп God, then, 
surely, he held fast 10 the most firm handhold. It is not breakable, (2:256) 

The believers are urged to purposefully rise and fight against the oppressors 
so that monasteries, churches, synagogues, and mosques in which the name of 
God is commemorated in abundant measure may not be pulled down. Permis- 
sion was given to those who are fought against because they, they were wronged. 
Truly, Powerful is God to help them, those who were driven out from their 
abodes without right because they say: Our Lord is God! If not for God driving 
back humanity, some by some other, cloisters would be demolished and churches 
and synagogues and mosques in which is remembered in it the Name of God 
frequently. Truly, God will help whoever helps Him. (22:39-22:40) 

It unreservedly praises some of the people of the Book for their faith: You 
had been the best community that was brought out for humanity. You command 
to that which is honorable and prohibit that which is unlawful and believe in 
God. If the People of the Book believed, it would have been better for them. 
Some of them are the ones who believe.... (3:110) 

It is as a consequence of this attitude of tolerance that according to the Quran 
all those who believe in God and the Last Day and practice God-consciousness, 
whether they are Muslims, Jews, Christians, Zoroastrians or Sabaeans, shall get 
their reward from their Lord: Truly those who have believed and those who have 
become Jews and the Christians and the Sabeans, whoever has believed in God 
and the Last Day and is one who acted in accord with morality, then for them, 
their compensation is with their Lord. And there will be neither fear in them 
nor will they feel remorse. (2:62) And, Truly, those who believed and those who 
became Jews and the Sabeans and the Christians and the Zoroastrians and 
those who ascribed partners—truly, God will distinguish between them on the 
Day of Resurrection, (22:17)% 

The Quran gives an open invitation to the people of the Book to come to- 
gether and work conjointly for the establishment of peace and social harmony 
based on the idea of the unity of God. Say: O People of the Book! Approach 
now to a word common between us and between you that we worship попе but 
God and ascribe nothing as partners with Him, that none of us take others to 
ourselves as lords besides God. (3:64) 


Unity of Humanity” 

Above all, this ideal of unity leads to the conception of unity of the whole 
of humanity. Humanity was created from a single pair of a male and a female”! 
and from a single breath of life. 2 All people are equal members of the human 
community.? The only distinction recognized by the Quran is based on the de- 
gree of God-consciousness possessed by people: O humanity! Truly, We created 
you from a male and a female and made you into peoples and types that you 
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recognize опе another. Truly, the most generous of you with God is the most de- 
vout. Truly, God is Knowing, Aware. (49:13) 


Questions to Ask Students 
What is your understanding of inner Unity? 
Of Social Unity? 
Of Family Unity? 
Of Unity with People of Other Faiths? 
Of the Unity of Humanity? 
What are the Quranic arguments for each kind of unity? 
Have any of you experienced this sense of Unity for yourselves? 


Obstacle to Unity: Irrationality 
Irrationality is defined as: 


1. Lacking the power to reason. 
2. Contrary to reason or logic. 
3. Senseless, absurd. 


Irrational, uncritical thinkers have failed to develop the ability or power to 
reason well. Their beliefs and practices. then, are often contrary to reason and 
logic, and are sometimes senseless or absurd. 

If you find that you continually conclude that a rational person would be- 
have just as you behaved you are probably engaging in self-deception. 


Questions to Ask the Students» 
Under what circumstances do you think with a bias in favor of yourself? 
Did you ever become irritable over small things? 
Did you do or say anything “irrational” to get your way? 
Did you try to impose your will upon others? 
Did you ever fail to speak your mind when you felt strongly about 
something and then later feel resentment? 
What would a rational person feel in this or that situation? 
What would a rational person do? 
How does that compare with what 1 want to do? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 
The students should choose a particular sign (ауай) and analyze it. 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have leamed. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 


Seven Quranic Morat Traits: ВЕЦЕР IN ОХЕ Сор 


+ 165. 


son. you will improve these abilities: 


І realized that I sometimes think with a bias in favor of myself. 
І realized I sometimes become irritable over small things. 
І realized that I have sometimes said something ‘irrational’ 
to get my way. 
І realized I have sometimes tried to impose my will upon others. 
1 remembered I have sometimes failed to speak my mind 
when I felt strongly about something and then later felt resentment. 
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2. GOD-CONSCIOUSNESS *(TAQWA) 

God-consciousness is the whole pursuit of a person’s principles or standards 
of behavior, judgment of what is important in life, moral code, code of behavior 
and avoidance of the unethical in general. It is designated by the Quran as 
taqwa. lt is dependent on апа is the result of faith in God: О humanity! Worship 
your Lord Who created you and those who were before you so that perhaps you 
will be God-conscious, (2:21) 

The Quran is revealed to produce this attitude of God-consciousness among 
people: an Arabic Recitation without any crookedness so that perhaps they 
would be Godfearing. (39:28) It is the presence of this moral attitude which 
saves people from destruction® and it is this which helps them maintain God’s 
commands in their conjugal 1146,9 in sacrifice,” in different aspects of social 
Ше," and in fulfilling faithfully their social obligations.” 

То be God-conscious (muttaqi) is to believe іп God, and the Last Day, and 
the angels, and the Books, and the messengers. Proof of belief in the One God 
is in one’s actions, behavior or practicing of this belief which includes, among 
other practices: The practice of good deeds: to spend out of one’s substance, 
out of love for God, for kin, for orphans, for the needy, for the wayfarer, for 
those who ask, for the ransom of prisoners-of-war; to be steadfast in prayers, 
and to pay the purifying alms (zakat); to fulfil the contracts which have been 
made; and to be firm and patient in pain (or suffering), adversity, and times of 
danger. Such people as follow these are possessed of true Gad-consciousness. 

The better and more lasting reward of the Lord is for those who believe and 
put their trust in Him; those who avoid the greater crimes and shameful deeds, 
and, even when they are angry, they forgive; those who hearken to their Lord, 
and establish regular prayer; who conduct their affairs by mutual consultation; 
who spend out of what God bestows on them for sustenance; who, when an op- 
pressive wrong is inflicted on them, (are not cowed but) help and defend them- 
selves; and those who recompense injury with injury in degree equal thereto 
and, better still, forgive and make reconciliation. But indeed if any do help and 
defend themselves after a wrong is done to them, against such there is no cause 
of blame. The blame is only against those who oppress people with wrong- 
doing and insolently transgress beyond bounds through the land, defying right 
and justice; for such there will be a grievous penalty. But indeed showing pa- 
tience and forgiveness is an exercise of courageous will and resolution in the 
conduct of affairs. God-consciousness results in developing a sense of humility. 


Principles 

Critical thinkers recognize that there is a limit of their knowledge. They are 
sensitive to their being self-centered and egocentric as they know that this will 
only increase their self-deception. They are aware of bias and prejudice in their 
views. The basis of humility is to be able to avoid claiming to know more than 
they actually know. 

The presence of humility implies a lack of arrogance, conceit or pretentious- 
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ness as well as implying that we have insight into the basis for our beliefs. Stu- 
dents learn to know what evidence they have, how they came to believe some- 
thing and what additional evidence they would need. This indicates that as 
Quranic critical thinkers they know what they know as well as what they do 
not know. 


It had not been for a mortal that God should give him the Book and critical 
judgment and the prophethood and, again, he say to humanity: Be you servants 
of me instead of God! Rather, he would say: Be you masters because you had 
been teaching the Book and because you had been studying it. (3:79) 


They bring about humility by continually asking themselves: How could I 
know whether or not this is true? To suspend judgment until they find out more 
about a situation does not make them uncomfortable. 

Humility, therefore, is suspending judgment and having a consciousness 
of the limits of one’s knowledge, including a sensitivity to circumstances in 
which one’s native egocentrism is likely to function self-deceptively; sensitivity 
to bias, prejudice, and limitations of one’s viewpoint. Humility depends on rec- 
ognizing that one should not claim more than one actually knows. It does not 
imply spinelessness ог submissiveness. It implies the lack of intellectual pre- 
tentiousness, boastfulness, or conceit, combined with insight into the logical 
foundations, or lack of such foundations, of one’s beliefs. 

And of the servants of God the most gracious are those who walk on the 
earth in humility, and when the ignorant address them, they say, ‘Peace’; those 
who spend the night in adoration of their Lord prostrating and standing; those 
who, when they spend, are not extravagant nor miserly, but hold a just balance 
between these two extremes; those who invoke not, with God, any other god, 
nor slay such life as God has made sacred, except for just cause, nor commit 
fomication; those who witness no falsehood, and, if they pass by futility, they 
pass by it with honorable avoidance; those who, when they are admonished 
with the signs of their Lord, do not show indifference to them like the deaf or 
the blind; and those who pray: Our Lord! give us the grace to lead the God- 
conscious,” 

If this insight and this humility is part of our goal, as the Quran encourages 
it, the extent and nature of Quranic coverage for most grade levels and subjects 
does not imply that bits and pieces of knowledge be easily attained, without 
any significant consideration of the basis for the knowledge claimed in the sa- 
cred text. 

The speed with which content is covered should not contradict the notion 
that students must think in an extended way about content before giving assent 
to what is claimed. As the Quran fosters critical thinking, it does not foster in- 
tellectual arrogance in students. 

In the Quranic context, humility is fostered through the concept of repen- 
tance. Though the human being is by nature after the pattern of God’s nature” 
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and, therefore. capable of approximating to the ideal embodied in the most beau- 
tiful names," yet being prone to different weaknesses” he is often led to wrong 
his soul in spite of his best efforts to follow moral discipline.” 


Applications 

Teachers can take advantage of any situation in which students are not in 
a position to know the Quranic signs, to encourage the habit of exploring the 
basis for their beliefs. The teacher might first ask for the Quranic evidence or 
reasons for the claim and have students probe its strength. Students can be en- 
couraged to explain what they would need to learn in order to be more certain. 

In exposing students to concepts within the Quranic field, it can help stu- 
dents to see how all concepts depend on other, more basic concepts and how 
each field of knowledge is based on fundamental assumptions which need to 
be examined, understood, and justified. Teachers can help students to discover 
experiences in their own lives which help support or justify what the sacred text 
says. Teachers should always be willing to entertain student doubts about what 
they understand from the sacred text. 

Teachers can model humility by demonstrating repentance and a willing- 
ness to admit limits in their own knowledge and in human knowledge generally. 
Routinely qualify statements by saying: 


I believe; I’m pretty sure that; 
I doubt, I suspect, perhaps, I’m told, it seems, etc. 


This trait can be encouraged by frequent discussion in which Quranic ideas 
new to the students are explored for evidence and support. 
Students should discuss such experiences as: 


Getting a bad first impression, then learning they were wrong; 
Feeling certain of something, then later changing their minds; 
Thinking they knew something, then realizing they didn’t understand it; 
Thinking they had the best or only answer or solution, 
then hearing a better one. 


The teacher can have students brainstorm questions they have after study 
of a Quranic sign or section. Students could keep question logs during the course 
of research projects, periodically recording their unanswered questions. Thus. 
they can come to see for themselves that even when they have learned what is 
always expected of them, there is more to learn. 

A good practice for students is to think of a question each day. At the be- 
ginning of each day (perhaps driving to work or going to school) they should 
choose a question to work on when they have free moments. They need to figure 
out the logic of the question by identifying its elements. In other words, sys- 
tematically think through the questions: 
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Questions to Ask Students» 
What exactly is the question I am trying to ask? 
How does it relate to my goals, purposes, and needs? 


1. Wherever possible take questions one by one. State the question as 
clearly and precisely as they can. 

2. Study the question to make clear the kind of question they are dealing 
with. Figure out, for example, what sorts of things they are going to have to do 
to answer it. Distinguish questions over which they have some control from 
questions over which they have no control. Set aside the questions over which 
they have no control, concentrating their efforts on those questions they can po- 
tentially answer. 

3. Figure out the information they need and actively seek that information. 

4. Carefully analyze and interpret the information they collect, drawing 
what reasonable inferences they can. 

5. Figure out their options for action. What can they do in the short term? 
In the long term? Distinguish questions under their control from questions be- 
yond their control. Recognize explicitly their limitations as far as money, time, 
and power. 

6. Evaluate their options, taking into account their advantages and disad- 
vantages in the situation they are in. 

7. Adopt a strategic approach to the question and follow through on that 
strategy. This may involve direct action or a carefully thought-through wait- 
and-see strategy. 

8. When they act, monitor the implications of their action as they begin to 
emerge. Be ready at a moment’s notice to revise their strategy if the situation 
requires it. Be prepared to shift their strategy or their analysis or question, or 
all three, as more information about the question becomes available to them. 


Questions to Ask Students» 
What am I sure of? 
What questions do 1 have? 
What must I qualify? 
How can I divide my ideas into intelligible parts? 
What are the relationships between the parts? 
How can I show those relationships? 
How does this detail fit in? 
How does that claim illuminate my main point? 
What form of expression best gets this idea across? 
Would the reader accept this? 
What questions would the reader have? 
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STUDENTS SUMMARIZE A SIGN OR SIGNS 
The students should choose a particular sign (ayah) and analyze it. 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have leamed. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


I was able to come up with questions and state each one clearly. 

I figured out what things I had to do to answer it. 

I was able to distinguish between questions over which I had control 
and ones over which I did not have control. 

I was able to figure out the information I needed and I actively 
sought that information. 

I carefully analyzed and interpreted the information | collected and 
was able to draw reasonable inferences from it. 
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3. INTEGRITY THROUGH MORAL DISCIPLINE* 
(MORALLY OBLIGATED: QANATA) 

Integrity or moral uprightness, the state of being whole and undivided ога 
sense of inner and outer unity develops through moral discipline. It produces 
the attitude of God-consciousness (/адуға) when the discipline of prayer, fasting, 
giving the purifying alms, and pilgrimage is practiced. People are commanded 
to guard strictly their habit of formal prayers and stand before God in a devout 
frame of mind,” to pay the purifying alms,” to spend in charity secretly and 
openly*°—a beautiful loan to God*'’—a bargain that will never fail," involving 
а glad tidings for the believers” and a cause of prosperity" and spiritual јоу.“ 
Those people who follow these principles are on the right path towards the 
moral trait of integrity under the true guidance of the Lord. They remove the 
stain of evil from the people*’ and help them refrain from shameful and unjust 
deeds.* 

It is the practice of all believing people that when God grants them power 
in the land, they enjoin the right and forbid the wrong. Those who, if We estab- 
lished them firmly on the earth, they performed the formal prayer and they gave 
the purifying alms and they commanded to that which is honorable and they 
prohibited that which is unlawful, And with God is the Ultimate End of the com- 
mand. (22:41) 


Principles 

Moral discipline or integrity involves the recognition of the need to be truc 
to one’s own thinking, to be consistent in the standards one applies, to hold one- 
self to the same rigorous standards of evidence and proof to which one holds 
one’s antagonists, to practice what one advocates for others, and to honestly 
admit discrepancies and inconsistencies in one’s own thought and action. This 
trait develops best in a supportive atmosphere in which people feel secure and 
free enough to honestly acknowledge their inconsistencies, and can develop 
and share realistic ways of ameliorating them. It requires honest acknowledg- 
ment of the difficulties of achieving greater consistency. 

Critical thinkers learnto consistently apply standards of evidence and proof 
to themselves as well as to others. Students lear to practice what they advocate 
for others. They are able to readily admit any discrepancies and inconsistencies 
in their own thought and behavior. They are fervent believers in what has been 
justified by their own thought and experience. They bring together the person 
they want to be with the person that they are. 

However, it is not uncommon for many people to be inconsistent in applying 
their standards once their ego is involved. People cannot become egocentric 
and overrate the positive traits of people who like them and underate those who 
do not. If their ego dominates them, they become blind to their understanding. 
They promote whatever serves their needs and disregard whatever does not sup- 
port what they want. 
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Applications 

Sometimes parents say: Do as І say, not as I do. There is often а lack of in- 
tegrity in human life. Hypocrisy and inconsistency are common. As educators, 
we need to highlight the difficulties of being consistent in an often inconsistent 
world. 

As teachers, we need to be sensitive to our own inconsistencies in the ap- 
plication of rules and standards, and we need to help students to explore their 
own. Peer groups often pressure students to judge in-group members less crit- 
ically than out-group members, Students need opportunities to honestly assess 
their own participation in such phenomena. 


Questions to Ask Studentss 
When have you found it difficult to listen to others? 
Or: Why are people often unfair? 
Would you have done otherwise? 
Would it have been easy? 
Why or why not? 
Why do so few people do this? 


When evaluating or developing criteria for evaluation, have students assess 
both themselves and others, noting their tendency to favor themselves. 

Critical thinkers learnto consistently apply standards of evidence and proof 
to themselves as well as to others. We practice what we advocate for others. We 
are able to readily admit any discrepancies and inconsistencies in our own 
thought and behavior. We are fervent believers in what has been justified by 
our own thought and experience. We bring together the person we want to be 
with the person that we are. 

However, it is not uncommon for many people to be inconsistent in apply- 
ing their standards once their ego is involved. We cannot become egocentric 
and overrate the positive traits of people who like us and underate those who 
do not. If our ego dominates us, we become blind to our understanding. We pro- 
mote whatever serves our needs and disregard whatever does not support what 
we want. 

Other signs of an affective or emotional response to a situation showing a 
lack of wisdom and integrity are: 


Contradiction (a combination of statements, ideas, or features of 
a situation that are opposed to one another), 
Contrariety (opposition or inconsistency between two or more things), 
Insatiability (incapable of being satisfied), 
Importunity (insistent solicitation and entreaty when you beg 
someone to do something) and 
Impossibilities. 
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The first two (contradiction and contrariety) have to do with reason. It often 
happens that when we least expect it, while we are thinking and reasoning in 
our minds, an emotion or feeling finds its way into our mind and carries us be- 
yond all control. The cause of these systems not working is because we become 
incapable of reflecting. 

Each week, have students develop a heightened awareness of one of the 
universal standards (clarity, precision, accuracy, relevance, depth, breadth, log- 
icalness, importance, fair-mindedness). Focus one week on clarity, the next on 
accuracy, etc. For example, if they are focusing on clarity for the week, try to 
notice when they are being unclear in communicating with others. Notice when 
others are unclear in what they are saying. 

When they are reading, notice whether they are clear about what they are 
reading. When they orally express or write out their views (for whatever reason), 
ask them whether they are clear about what they are trying to say. In doing this, 
of course, focus on four techniques of clarification: 


І. Stating what they are saying explicitly and precisely (with careful con- 
sideration given to their choice of words), 

2. Elaborating on thcir meaning in other words, 

3. Giving examples of what they mean from experiences they have had, 

4, Using analogies, metaphors, pictures, or diagrams to illustrate what they 
mean. In other words, they will frequently: state, elaborate, illustrate and ex- 
emplify their points. They will regularly ask others to do the same 


OBSTACLES TO DEVELOPING INTEGRITY 
Error* 

Error and conjecture are obstacles to integrity which the Quran at several 
places denounces as equivalent to untruth or іеѕ? and which do not lend support 
to an individual in his moral life.” / will turn away from My signs those who 
increase in pride on the earth without right, If they see every sign, they believe 
not in it. If they see the way of right judgment, yet they will not take that way to 
themselves. But if they see the way of error, they will take themselves to that 
way. That is because they denied Our signs and had been ones who are heedless 
of them. (7:146) 


Questions to Ask the Studentse 
How would someone else interpret them? 
How can I adjust or support my interpretation? 
What implications does the Quran want the reader to draw? 
How can І help another reader to see that І mean this and not that? 
Which of all of the things I'm saying is the most important? 
How will another reader know which is most important to me? 
Why is this detail important? 
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Have І assumed as a Quranic reader that I know something my 
classmates may not know? 


Hypocrisy* 

Hypocrisy is another obstacle to developing integrity. A hypocrite is one 
who says with his tongue what is not in his heart,” who is distracted in mind, 
being sincerely neither for one group nor for another.” Hypocrites are liars.” 
They expect people to praise them for what they never do.” compete with one 
another in sin and гапсог, and hold secret counsels among themselves for in- 
iquity, hostility, and disobedience.* Hypocrites—men and women—cnjoin evil 
and forbid what is just,” and if by chance they come into possession of a posi- 
tion of authority, they make mischief in the land, break ties of kinship,” and 
yet claim to be peace-makers.” 


You command humanity to virtuous conduct and forget yourselves while 
you relate the Book? Will you not, then, be reasonable? (2:44) 


Questions You Can Ask to Discipline Your Thinking 
What precise question are we trying to answer? 
Is that the best question to ask in this situation? 
Is there a more important question we should be addressing? 
Does this question capture the real issue we are facing? 
Is there a question we should answer before we attempt to answer this 
question? 
What information do we need to answer the question? 
What conclusions seem justified in light of the facts? 
What is our point of view? 
Do we need to consider another? 
Is there another way to look at the question? 
What are some related questions we need to consider? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 
The students should choose a particular sign (ayah) and analyze it. 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have leamed. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


I focused on one moral trait each week and I was able to learn how 
to internalize them. 
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4. EMPOWERING COURAGE* (BATASHA) 
Principles 

To be independent Quranic thinkers who are fair, they often have to deal 
with unpopular ideas, beliefs and points of view. This requires courage on their 
part not to fear the reproach that others may use against them. 

Courage as a human ideal implies that the human being has the potentiality 
of assuming responsibility undertaken by him of his own accord. He has all the 
faculties that are necessary for his physical and spiritual development. He is 
given the power of courage to distinguish between good and evil: Truly, We 
guided him on the way, whether he be one who is thankful or ungrateful. (76:3) 
and, therefore, he alone is responsible for what he does. No burdened soul will 
bear another 5 heavy load. (6:164) He is endowed with freedom of action, but 
his freedom is limited by the free causality of God. No indeed! Truly, it is an 
admonition. So let whoever willed, remember it. But they will not remember un- 
less God wills. He is Worthy of God-consciousness and He is Worthy of granting 
The Forgiveness. (74:54-56) His responsibility is proportionate to his powers; 
he has been shown the path of God-consciousness and it is up to him to accept 
its lead or reject it. Truly, We guided him on the way, whether һе be опе who is 
thankful or ungrateful. (76:3) 

In order to develop courage, students need to question what they learn. It 
take courage on their part to admit that some ideas are dangerous and lack truth 
and to be true to their own thinking, questioning beliefs that they hold deeply. 
Courage is required to not conform to ideas that they know to be false. 

It is the primary duty of the believers to participate actively in the struggle 
for the establishment of a social order based on peace. hannony, and justice: 
And fight them until there be no persecution, and the way of life be for God. 
Then, if they refrained themselves, then, there is to be no deep seated dislike, 
but against the ones who are unjust. Fight aggression (2:193) in which every- 
body is equal before the law, and people in authority work out their policies 
after ascertaining the views of the people. and those who responded to their 
Lord and performed their formal prayer and their affairs are by counsel among 
themselves, and who spend of what We provided them, (42:38) 

Courage is having a consciousness of the need to face and fairly address 
ideas, beliefs, or viewpoints toward which students have strong negative emo- 
tions and to which they have not given a serious hearing. This courage is con- 
nected with the recognition that ideas considered dangerous or absurd are 
sometimes rationally justified (in whole or in part) and that conclusions and be- 
liefs inculcated in us are sometimes false or misleading. 

In this endeavor to realize the moral law in his individual and social life, 
the human being has often to contend against evil forces represented in the per- 
son of Satan.! But it is within his power to resist and overcome ћет.'! 
Though the human being is always prone to weakness and susceptible to se- 
duction by the forces of evil, yet his weakness is rectifiable under the guidance 
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of revelation,’ and such people as follow the law of God-consciousness shall 
be immune from these lapses.'™ or be cowardly in their behavior.'™ 

The struggle against the forces of evil and oppression demands that its par- 
ticipants must be characterized by perseverance, courage, fearlessness, and trust 
in God—the moral qualities which are described by the Quran as characteristic 
of the righteous in the social context. And have you patience, for. truly, God 
wastes not the compensation of the ones who are doers of good. (11:115)!95; 
those who are firm and steadfast will never lose heart, nor weaken in will, nor 
give in before the enemy. And how many a Prophet whom, along with him, many 
thousands fought, but none lost confidence with what lit on them in the way of 
God, nor were they weakened nor were they to give in. And God loves the ones 
who remain steadfast. (3:146) 

To determine for themselves which is which, they must not passively and 
uncritically ‘accept’ what they have ‘learned’. Courage comes into play here, 
because inevitably they will come to see some truth in some ideas considered 
dangerous and absurd, and distortion or falsity in some ideas strongly held in 
their social group. They need courage to be true to their own thinking in such 
circumstances. The penalties for non-conformity can be severe. 

Similarly, trust in God is the moral quality of all believers. The ones who 
believe are only those whose hearts took notice when God was remembered. 
When His signs were recounted to them, their belief increased and they put their 
trust іп the Lord—(8:2) After you have taken all possibilities into consideration 
and made a decision, put your trust in God. ... when you are resolved, then, put 
your trust іп God. Truly. God loves the ones who put their trust in Him. (3:159) 


Applications 

Courage is fostered through a consistently open-minded atmosphere. Stu- 
dents should be encouraged to honestly consider or doubt any belief. Students 
who disagree with or doubt their peers should be given support. The teacher 
should raise probing questions regarding unpopular ideas which students have 
hitherto been discouraged from considering. The teacher should model intel- 
lectual courage by playing devil's advocate. Why does this idea bother you? 


Students Ask Themselves. 
Why is it hard to go against the crowd? 
If everyone around you as sure of something? 
Why is it hard to question it or disagree? 
When is it good to do so? When might you hesitate? 
When should you hesitate? Is it hard to question your own beliefs? Why? 


Students who have been habitually praised for uncritically accepting others` 
claims may feel the rug pulled out from under them for a while when expected 
to think for themselves. Students should be emotionally supported in these cir- 
cumstances and encouraged to express the natural hesitancy, discomfort, or anx- 
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iety they may experience so they may work their way through these feelings. A 
willingness to consider unpopular beliefs develops by degrees. Teachers should 
exercise discretion beginning first with mildly unpopular rather than with ex- 
tremely unpopular beliefs. 

If, during the course of the year, an idea or suggestion which at first sounded 
‘crazy’ was proven valuable, students can later be reminded of it, and discuss it 
at length, and compare it to other events: 


Questions to Ask Students» 
How did this seem at first? Why? 
What made you change your mind about it? 
Have you had other similar experiences? 
Why did those ideas seem crazy or stupid at first? " 


Have the students keep an intellectual journal. Each week, they should 
write out a certain number of journal entries using the following format (keeping 
each numbered stage separate): 

1. Situation. Describe a situation that is, or was, emotionally significant to 
them (that is, that you deeply care about). Focus on one situation at a time. 

2. Their Response. Describe what they did in response to that situation. Be 
specific and exact. 

3. Analysis. Then have them analyze, in the light of what they have written, 
what precisely was going on in the situation. Dig beneath the surface. 

4. Assessment. Assess the implications of their analysis. What did they 
leam about themselves? What would they do differently if they could re-live 
the situation? 

Help them get in touch with their emotions: Whenever they feel some neg- 
ative emotion, systematically ask themselves: 


What, exactly, is the thinking leading to this emotion? 

For example, if they are angry, ask themselves, what is the thinking 
that is making me angry? 

What other ways could I think about this situation? 

For example, can they think about the situation so as to see the 
humor in it and what is pitiable in it? If they can, concentrate on 
that thinking and their emotions will (eventually) shift to match it. 


They will begin to see how important and pervasive social definitions are. 
They will begin to redefine situations in ways that run contrary to some com- 
monly accepted definitions. They will notice then how redefining situations 
(and relationships) enables them to get in touch with their emotions. They may 
then recognize that the way they think (that is, define things) generates the emo- 
tions they experience. When they think they are threatened (i.e., define а situa- 
tion as threatening’), they feel fear. If they define a situation as a ‘failure’, they 
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may feel depressed. Оп the other hand, if they define that same situation as a 
‘lesson or opportunity to leam* they feel empowered to learn. When they rec- 
ognize this control that they are capable of exercising, the two strategies begin 
to work together and reinforce each other. 


Cowardice* 

Cowardice or weakness is an obstacle to courage. It is wrong to show weak- 
ness in face of difficulties, to lose heart, to be weak in will, to be weary and 
faint-hearted, to despair or boast, to be impatient and fretful. It is forbidden to 
be afraid of men or of Satan and his protectors. /t is only Satan who frightens 
you with his protectors. So fear them not, but fear Me if you had been ones who 
believe. (3:175) 

There are certain obstacles which arise out of misuse of courage, that is, too 
much courage. Warning is given to those people who oppress people with 
wrong-doing and insolently transgress beyond bounds through the land, defying 
right and justice. The way is only against those who do wrong to humanity and 
are insolent in апа on the earth unrightfully. Those, for them is a painful pun- 
ishment. (42:42) It is forbidden to exhibit fierceness: Mention when those who 
were ungrateful laid zealotry in their hearts, like the zealotry of the Age of Ig- 
поғапсе. Then, God caused to descend His tranquility on His Messenger and 
on the ones who believe and fastened on them the Word of God-consciousness. 
They had been with right to it and were more worthy of it. (48:26) to be arrogant 
against God: And rise not up against God. Truly, 1 ат one who arrives with a 
clear authority (44:19) for arrogance blinds people to the truth,: And they 
negated then—although their souls confessed to them—out of injustice and 
self-exaltation. So look on how had been the Ultimate End of the ones who make 
corruption. (27:14) to swell one’s cheek with pride, or walk in insolence through 
the earth: And turn not your cheek away from humanity nor walk through the 
earth exultantly. Truly, God loves not any proud boaster. (31:18) for one cannot 
rend the earth asunder or reach the mountains in height. 

Arrogant and obstinate transgressors: ... those who dispute the signs of God 
without any authority having approached them. It is troublesome, repugnant 
with God and with those who believed. Thus, God sets a seal on every heart of 
one who increases in pride, haughtiness, (40:35) vainglorious people: Truly, 
God loves not ones who had been proud, boastful, (4:36) those fond of 
self-glory: Nay! Those who were ungrateful are іп vainglory and breach. (38:2) 
people rebellious and wicked: And He caused to be detestable to you ingratitude 
and disobedience and rebellion. (49:7) and vying with one another in pomp and 
gross rivalry: Know that this present life is only a pastime, a diversion and an 
adornment and a mutual boasting among you and a rivalry in respect to wealth 
and children as the likeness of plenteous rain water. The plants impressed ones 
who are ungrateful. Again, it withers; then, you have seen it yellowing. Again, 
it becomes chaff while in the world to come there is severe punishment and for- 
giveness from God and contentment. And this present life is nothing but a delu- 


SEVEN QURANIC MORAL TRAITS: EMPOWERING COURAGE 


• 179 · 


sion of enjoyment. (57:20) are held out as examples of those who misuse their 
power. Satan is condemned to everlasting punishment for abusing power and 
becoming haughty. 

Some people try to cover their misuse of power under the cloak of deter- 
minism: And those who ascribed partners with God said: If God willed neither 
would we have worshiped other than Him anything, we nor our fathers, nor 
would we have held sacred anything other than what He forbade. (16:35) but 
the Quran repudiates this stand as totally unrealistic. Say. God has the conclu- 
sive disputation. And if He willed, He would have guided you one and all. 
(6:149) The human being has the power to shape his destiny in the light of the 
truth of revelation. And whenever guidance approaches you from Me, then, who- 
ever heeded My guidance, then, there will be neither fear in them nor will they 
feel remorse. (2:38) 


Questions to Ask the Students 
How can I answer those questions? 
If I word it this way, would the reader understand it the way 
I intended? How can І clarify my meaning? 
How could someone judge this idea or claim? 
How can it be supported? How would others refute it? 
Which of those criticisms should I take into account? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 
The students should choose a particular sign (ayah) and analyze it. 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


{ kept an intellectual journal where I described a situation that was 
emotionally significant to me, that I deeply cared about. 

I responded to the situation and wrote about it in my journal. 

І realized what was going on in the situation. 

I dug beneath the surface. 

І assessed the implications of my analysis. 

I leamed more about myself. 
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5. PERSEVERING IN GOODNESS* (STEADFAST: 548484) 
Principle 

Perseverance is being willing and conscious of the need to pursue insights 
and truths despite difficulties, obstacles, and frustrations; a firm adherence to 
rational principles despite irrational opposition of others; a sense of the need to 
struggle with confusion and unsettled questions over an extended period of time 
in order to achieve deeper understanding or insight. This trait is undermined 
when teachers and others continually provide the answers, do students’ thinking 
for them or substitute easy tricks, algorithms, and short cuts for careful, inde- 
pendent thought. 

Perseverance in goodness is an attribute of God: And whatever уои have of 
divine blessing is from God. (16:53) and, therefore, it becomes the duty of every 
person to obey his own impulse to good: And whoever volunteered good, then, 
truly, God is One Who is Responsive, Knowing. (2:158) He should do good as 
God has been good to all: do good even as God did good to you (28:77) and 
love those who do good: And do good. Truly, God loves the ones who are doers 
of good. (2:195) Believers hasten in every good work. As all prophets were 
quick in emulating good works, (21:90) so all people are advised to strive to- 
gether (as in a race) towards all that is good : Be forward, then, in good deeds. 
(2:148) and virtuous. All good things are for the believers; goodly reward in 
the hereafter and highest grace of God awaits those who are foremost in good 
deeds: some of them are ones who take the lead with good deeds by permission 
of God. That is the greater grace.(35:32) Believers are advised to repel evil 
with what is better, for thereby enmity will change into warm friendship: Drive 
back with what is fairer. Then, behold he who between you and between him 
was enmity as if he had been a protector, a loyal friend. (41:34) 

It is often reflective in that students have to go back and think about similar 
problems that they had faced before and re-analyze them. They do not let dif- 
ficulties, obstacles and frustrations stop them from pursuing truths with their 
insight (the capacity to gain an accurate and deep intuitive understanding of a 
person or thing). 


Applications 

Perseverance can be developed by reviewing and discussing the kinds of 
difficulties that were inherent in previous problems worked on, exploring why 
it is necessary to struggle with them over an extended period. 

Students should come to see mental struggle as crucial to Quranic learning 
by discovering its reward in genuine understanding. Students should have some 
experiences slowly reading difficult Quranic signs or sections. Prove to them 
that if they are careful and stick to it, examining it one word, phrase, and sen- 
tence at a time, they can master it. Such in-depth reading can be done as a class, 
sentence by sentence, with students interpreting and explaining as they go. 

Raise difficult problems again and again over the course of the year. Design 
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long-term projects for which students must persevere. Of course, it is important 
to work with students on skills of breaking down complex problems into simpler 
components, so that they will see how to attack problems systematically. 

Students can discuss experiences they have had wherein they came to un- 
derstand something that at first baffled them, or seemed hopelessly confusing 
and frustrating. 


Questions to Ask Students 
What was it like to not understand or be able to do it? 
How did you come to understand it? 
What was that like? 
Was it worth it? 
Did it seem worth it at the time? 
What made you change your mind? 


The Quranic way of life is not divided into the simple and the hopeless. To 
help students develop the sense that they can begin to attack even complex 
Quranic issues, you could divide the class into groups and have them discuss 
various ways in which the problem could be approached, seeing if they can 
break the problem down into simpler components. It is important to devote con- 
siderable time to problem analysis, in order to develop student confidence in 
their ability to distinguish hard from easy problems and to recognize when a 
longer term commitment will be necessary. 

Students will not develop perseverance unless they develop confidence in 
their ability to analyze and approach problems with success. You should not 
overwhelm students with the task of solving problems so difficult that they have 
little hope of making progress, nevertheless, they should be expected to make 
some progress toward understanding and sorting out complexities. 

Take a basic idea within the Quran. Have students write their ideas on it and 
discuss them. Every month or so, have them add to, revise, or write another 
paper. At the end of the year, they can assess the changes in their understanding 
from repeated consideration over the course of the year, graphically illustrating 
their own progress and development achieved through perseverance. 

For students to recognize the need for further study of a Quranic idea, they 
need to have some sense of how their present knowledge is limited. Presenting 
some problems that are beyond their knowledge can be useful, if the class can 
come to see what they would have to learn to solve them. In this context, stu- 
dents can successfully uncover what they don't know, thereby fostering intel- 
lectual humility as well as laying the foundation for intellectual perseverance. 

Illustrate how getting answers is not the only form of progress, show stu- 
dents how having better, clearer questions is also progress. Point out progress 
made. Sympathize with students’ natural frustration and discouragement. 

Have students discuss the importance of sufficient thought regarding sig- 
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nificant decisions and beliefs, and the difficulty of becoming rational and well- 
educated, fairminded people. 

When study and research fail to settle key questions, due to the inadequacy 
of available resources, the class could write letters to appropriate faculty of one 
or two colleges. Have students describe their research and results and pose their 
unanswered questions, The teacher may have to explain the replies. Students 
can then reopen the issues for further, better-informed discussion. 

Have students choose one moral trait—persevering in goodness, empathic 
altruism, courage, humility and repentance, etc.—to strive for each month, fo- 
cusing on how they can develop that trait in themselves. For example, concen- 
trating on humility, begin to notice when they admit they are wrong. Notice 
when they refuse to admit they are wrong, even in the face of glaring evidence 
that they are in fact wrong. Notice when they become defensive when another 
person tries to point out a deficiency in their work, or their thinking. Notice 
when their arrogance keeps you from learning, for example, when they say to 
themselves: 


І already know everything I need to know about this subject. 
Or: I know as much as he does. 
Who does he think he is forcing his opinions on me? 


By owning their ‘ignorance,’ they can begin to deal with it. 


O those who believed! Pray for help with patience and formal prayer. Truly, 
God is with the ones who remain steadfast. (2:153) 


Wrong-doing* 

The Quran denounces the obstacle to persevering in goodness which is 
wrong-doing i. e., doing wrong and shameful deeds. The Quran forbids—all 
shameful and evil deeds and uses a very comprehensive term zulm to cover 
them all. The Quran refers to Satanic tendencies in the human being such as 
ungratefulness,'™ hastiness,” impatience,'™ despair, and unbelief in times of 
adversity, and pride and conceit in times of prosperity;'” quarrelsomeness,''” 
arrogance,''' greed of ever more and yet more,''? miserliness,'" transgression 
of the bounds of propriety," and false sense of self-sufficiency: No indeed! 
The human being is, truly, defiant. He considered himself self-sufficient. (96:6) 
These tendencies often lead to different forms of wrong-doing and, therefore, 
must be counteracted by all right-thinking people. 


Questions to Ask the Students» 
Will the support seem to the reader to justify the conclusion? 
Should I change the conclusion, or beef up the support? 
What counter-examples or problems would occur to the reader here? 
What do І want to say about them? 
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How am | interpreting my Quranic source? 


STUDENTS SUMMARIZE A SIGN 
The students should choose a particular sign (ауай) and analyze it. 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have leamed. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


I chose one moral trait to strive for in one month. 

I focused on how I can develop that positive trait in myself. 

I recognized that І was becorning defensive when someone tried 
to point out a deficiency in my thinking. 

І owned up to my own ignorance on the moral trait and began to deal 
with it. 
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6. EMPATHIC ALTRUISM* (LOVE, MERCY, COMPASSION: /HSAN) 

There is yet a higher stage of moral achievement described as selfless con- 
сет for the welfare of others or altruism (ihsan) which signifies performance 
of moral action in conformity with the moral ideal with the added sense of deep 
loyalty to the cause of God, done in the most graceful way that is motivated by 
a unique love for God. Performance of God-conscious actions accompanied by 
a true faith is only a stage in the moral life of a person which, after several 
stages, gradually matures into altruism (ihsan). 

Altruism is based on having a deep love for God. Love as a human ideal 
demands that the human being should love God as the complete embodiment 
of all moral values above everything else. 


Principle 

Emphatic altruism is understanding the need to imaginatively put oneself 
in the place of others to genuinely understand them. Students must recognize 
their egocentric tendency to identify truth with their immediate perceptions or 
longstanding beliefs. Empathic altruism correlates with the ability to accurately 
reconstruct the viewpoints and reasoning of others and to reason from premises, 
assumptions, and ideas other than their own. This trait also requires that they 
remember occasions when they were wrong, despite an intense conviction that 
they were right, and consider that they might be similarly deceived іп a case at 
hand. 


Applications 

Students live in a world, both personal and social, in which every situation 
is ‘defined,’ that is, given a meaning. How а situation is defined determines not 
only how they feel about it, but also how they act in it, and what implications 
it has for them. However, virtually every situation can be defined in more than 
one way. This fact carries with it tremendous opportunities. In principle, it lies 
within their power to make their lives are more happy and fulfilling than they 
are. Many of the negative definitions that students give to situations in their 
lives could in principle be transformed into positive ones. They can be happy 
when otherwise they would have been sad. 

They can be fulfilled when otherwise they would have been frustrated. In 
this strategy, they practice redefining the way they see things, turning negatives 
into positives, dead-ends into new beginnings, mistakes into opportunities to 
learn. To make this strategy practical, they should create some specific guide- 
lines for themselves. For example, they might make themselves a list of five to 
ten recurrent negative contexts in which they feel frustrated, angry, unhappy, 
or worried. They could then identify the definition in each case that is at the 
root of the negative emotion. They would then choose a plausible alternative 
definition for each and then plan for their new responses as well as new emo- 
tions. 
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This is clear evidence from your Lord and guidance and mercy for a folk 
who believe. (7:203) 


Hatred and Unkindness* 

Against the moral trait of altruism are the obstacles of hatred, harshness, 
or unkindness to others. People are advised not to speak any word of contempt 
to their parents, to orphans, and to beggars. Believers are not to revile even 
those whom the ungrateful call upon besides God. The Prophet is described as 
safe from severity and hard-heartedness towards others. 


Questions to Ask the Students» 
Did God prescribe mercy for Himself? 
Can you describe a time when you found God’s mercy? 
How is the Quran a mercy to those who believe? 
Who can best phrase this question? 
Is there another way to put this question? 
What is the advantage of putting the question this way? 
How would you put the question? 
We can ask questions about questions. 


STUDENTS SUMMARIZE A SIGN OR SIGNS 
The students should choose a particular sign (ayah) and analyze it. 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have leamed. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 


I recognized that by defining something, I was giving it meaning. 

I realized that once І defined something, the meaning then determined 
how I feel about it, how I act upon it and the implications it had. 

I realized that there is often more than опе way to define or give 
meaning to something. 

I was able to turn the negatives into positives. 

I was able to tum my mistakes into opportunities to learn. 

І was able to make a list of five recurrent negative contexts in which I 
feel frustrated, angry, unhappy or worried. 

l identified the definition/meaning in each case that was causing my 
negative emotions. 

I was able to find a positive definition for each and then plan for my 
new responses as well as new emotions. 
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7. BEING FAIR AND JUST* (ADL, RIGHT-MINDED, RASHAD) 
Justice 

Justice is a divine attribute and the Quran emphasizes that we should adopt 
it as a moral ideal. God commands people to Бе just towards one another: Say: 
My Lord commanded me to equity (7:29); truly, God commands justice and 
Kindness and giving to one who is a possessor of kinship and He prohibits de- 
pravity and ones who are unlawful and insolent. He admonishes you so that 
perhaps уои will recollect. (16:90); and I was commanded to be just among 
уои. (42:15) and, in judging between person and person, to judge justly: And 
when уои gave judgment between humanity, give judgment justly (4:58) for He 
loves those who judge equitably. 

All believers stand firmly for justice even if it goes against themselves, their 
parents, their relatives, without any distinction of rich and poor: Be staunch in 
equity as witnesses to God even against yourselves or the ones who are your 
parents or the nearest of kin, whether you would be rich or poor. (4:135) Сой” 
revelation itself 15 an embodiment of truth and justice: Completed was the Word 
of your Lord in sincerity and justice. (6:115) It is revealed with the Balance (of 
right and wrong) so that people may stand forth for justice: We caused the Book 
to descend with them and the Balance so that humanity may uphold equity. 
(57:25) 

The value of justice is absolute and morally binding and the believers are, 
therefore, warned that they should not let the hatred of some people lead them 
to transgress the limits of justice or make them depart from the ideal of justice, 
for justice is very near to piety and righteousness: Be staunch in equity as wit- 
nesses to God and let not that you detest a folk drive you into not dealing justly. 
Be just, That is nearer to God-consciousness. (5:8) 

Justice demands that people should be true in word and deed: They are the 
ones who remain steadfast and the ones who are sincere and the ones who are 
morally obligated and the ones who spend in the way of God and the ones who 
ask for forgiveness at the breaking of day (3:17) faithfully observe the contracts 
which they have made and fulfil all obligations. 


Principle» 

Developing into a fair and just person requires the willingness and con- 
sciousness of the need to entertain all viewpoints sympathetically and to assess 
them with the same moral traits, without reference to one’s own feelings or 
vested interests, or the feelings or vested interests of one’s friends, community, 
or nation. It implies adherence to moral traits without reference to one’s own 
advantage or the advantage of one's group. 

The fair and just Quranic critical thinkers work to improve their thinking 
whenever they can. They want things for themselves, but they aren’t selfish. 
They want to help other people. They want to help make the world better for 
everyone. They are willing to give things up to help others (when it makes sense 
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to). They don’t always have the right answers, but they work to improve their 
thinking (and actions) over time. 


Applications 

The best fair and just thinkers don’t believe any and everything they hear 
or read. They use standards to decide what to believe. They use standards to 
keep their thinking on track. Here are some of the important ones to introduce 
to students. When they use them every day, their thinking improves. 


Standards for Students to Understands 
Be clear! Can you state what you mean? Can you give examples? 
Be accurate! Are you sure it’s true? 
Be relevant! Is it related to what we are thinking about? 
Be logical! Does it all fit together? 
Be fair! Am I considering how my behavior might make others feel? 
Be reasonable! Have we thought through this problem thoroughly 
and with an open mind? 
Be Relevant: Something is relevant when it relates directly to: 
the problem you are trying to solve. 
the question you are trying to answer. 
whatever you are talking about or writing about. 
Questions you can ask when you are not sure whether something 
is relevant: 
How does what you say relate to the problem? 
How does this information relate to the question we are asking? 
What will help us solve the problem? 
How does what you say relate to what we are talking about? 
How does this relate to our purpose? 
Be Logical: Make Sure Everything Fits Together 
Thinking is logical when everything fits together, 
when everything makes sense together. 
Questions you can ask when you are not sure whether something 
is logical: 
This doesn’t make sense to me . 
Can you show me how it all fits together? 
The sentences in this paragraph don’t seem to belong together. 
How can I rewrite this paragraph so that the sentences all fit 
together? 
What you are saying doesn’t sound logical. 
How did you come to your conclusions? 
Explain why this makes sense to you. 
The messages І am getting from this TV show don’t seem 
sensible. 
Should I follow along with these ideas, or should І reject them? 
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Think About Purpose: 
Your purpose is what you are trying to achieve or make happen. 
Questions you can ask to target purpose: 
What is our purpose in doing what we are doing? 
What is my purpose in doing what I am doing? 
What is your purpose? 
What is the purpose of this assignment? 
What is the purpose of the main character in this story? 
What is my teacher trying to accomplish? 
What is my friend's purpose? 
What is the purpose of this textbook? 
Should we change our purpose? 
Is my purpose fair to everyone? 


Injustice* 

Opposed to the value of justice is the disvalue of injustice and violation of 
the principle of the mean. It is forbidden by the Quran to be influenced by peo- 
ple’s vain desires and to deviate from the truth while judging between them. It 
is also forbidden to distort justice or decline to do justice: Be staunch in equity 
as witnesses to God even against yourselves or the ones who are your parents 
or the nearest of kin, whether you would be rich or poor, then God is Closer to 
both than you are. So follow not your desires that you become unbalanced. And 
if you distort or turn aside, then, truly, God had been Aware of what you do. 
(4:135) or to withhold justice from people merely because they are your ene- 
mies. It would be perfectly unjust to oneself and to others to pile up wealth, to 
bury gold and silver, and not to spend them in the cause of God and God-con- 
sciousness. 

The Quran equally forbids as violation of the principle of justice the squan- 
dering of wealth like a spendthrift and recommends the middle way of prudence 
which is neither extravagance nor miserliness. It advises one neither to make 
one's hand tied to one's neck nor stretch it forth to its utmost reach so that one 
becomes blameworthy and destitute. Onc should eat and drink but not waste by 
excess for that would be violating the principle of justice. Excess in any form 
is forbidden whether in food or in religion: O those who believed! Forbid not 
what is good that God permitted to you and exceed not the limits. Truly, God 
loves not the ones who exceed the limits. (5:87) Usury is forbidden, for it means 
devouring other people's substance wrongfully and involves injustice on both 
sides: God eliminates usury, and He causes charity to increase. And God loves 
not апу sinful ingrate. (2:279) 


The Selfish Critical Thinkere 

Selfish critical thinkers are unjust and unfair, egocentric people who use 
their thinking to get what they want, without considering how their actions 
might affect other people. They are good at thinking, and they know it. But they 
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are also very selfish. They may be greedy and unkind as well. 

Here is the voice of the selfish critical thinker: I think a lot! It helps me get 
what I want. I believe whatever I want to believe as long as it gets me what I 
want. I question anyone who asks me to do what I don’t want to do. I figure out 
how to get other people to do what I want them to do. I even figure out how to 
avoid thinking if I want. Sometimes І say ‘I can’t!" when I know I could but 
don’t want to. You can get what you want from people if you know how to ma- 
nipulate them. Just the other night, I talked my parents into buying me a really 
expensive new computer gadget I knew they couldn't really afford. But hey, 
they work don't they? They can always make more money. I’m their kid so they 
should give me what I want. It helps to tell people what they want to hear. Of 
course, sometimes what they want to hear isn’t true, but that doesn’t matter be- 
cause you only get into trouble when you tell people what they don’t want to 
hear. You can always trick people if you know how. Guess what, you can even 
trick yourself if you know how.” 


Those who believed in God and His Messengers, those, they are the just 
persons. The witnesses to their Lord. For them is their compensation and their 
light, (57:19) 


Who is fairer in the way of life than he who submitted his face to God and 
he is one who is a doer of good and followed the creed of Abraham, a monothe- 
ist? And God took Abraham to Himself as a friend. (4:125) 


Give judgment fairly among humanity and follow not your feelings, for it 
will cause you to go astray from the way of God. (38:26) 


Develop Questions About the Questions 
Who can best phrase this question? 
Is there another way to put this question? 
What is the advantage of putting the question this way? 
How would you put the question? 
We can ask questions about questions. 
Question: How does the Quran teach us to think critically? 


STUDENTS SUMMARIZE A SIGN OR SIGNS 
The students should choose a particular sign (ayah) and analyze it. 


STUDENT ASSESSMENT TO BE GIVEN TO THE STUDENTS 

How would your rate yourself? Put a check by the ability you feel confident 
you have learned. Do not be discouraged if you feel you have not developed 
any of these abilities or just a few. It takes practice and hopefully with each les- 
son, you will improve these abilities: 
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I found that sometimes I am not fair-minded. 

І was able to contrast the reasoning of a believer and an ungrateful 
person based on Quranic signs. 

1 gained insight into fair-mindedness and developing a sense of 
justice when I considered multiple points of view. 
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